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Preface

In foreign language education, “listening” is of primary importance. This, of course, also applies
to Japanese language education. Our experience as teachers, as well as learners, tells us that it is
important for students at the earliest stage in learning to listen repeatedly to the same words and
phrases spoken over and over again, slowly and clearly. However, in order to become proficient in a
language, listening comprehension exercises cannot be limited to this. It is necessary to move from
the cognitive domain and train a “familiarity (or automatization)” with a language at the psycho-
motor domain level. This then leads to the question of materials and teaching methods adequate for
such a purpose. The workshop addressed these issues and reflected on the classroom activities
currently in use from the perspective of listening comprehension. To lead the proceedings my
colleague of many years, Ms. Sachie Miyagi, professor at Tokai University’s Tokai Institute of
Global Education and Research, was invited as main speaker and contributed with an insightful
lecture and work sessions. Prof. Miyagi has many years of experience in working with the
development of listening comprehension materials for all levels of Japanese language education, as
well as experience with research treating spoken language related issues in education.

Incorporating topics such as the importance of speech input in language learning, teaching
methods for bottom-up processing of spoken language at the beginner level and promoting
automatization, and utilizing speech input material as listening material, the workshop featured a
lecture and work sessions where concrete teaching materials and examples were introduced.
Judging from response and feedback, | feel certain that the participants took with them new
stimulation and useful hints and suggestions they can apply to their own teaching activities.

The workshop’s participants numbered 15 coming from four countries and representing eight
different institutions (including Tokai University). In addition to the main lecture and work sessions,
five participants also contributed with presentations on their research and language programs.
Throughout the workshop, the sessions generated active discussion, and the present report is
intended to convey this.

TUEC’s Japanese language education workshop series started in the spring of 2010, and with
this eighth workshop we have completed four full years of semi-annual workshops. We do not,
however, intend to stop here. We plan to continue with the workshop series, offering it as an
important opportunity for Japanese language educators in the Nordic region to come together,
network, and talk shop.

Fusato Taniguchi, Director
Tokai University European Center
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Workshop Announcement / B {& 8 %0

Program

Title: “Listening Comprehension Material as Spoken Language Input Material:
Considering Application and Instruction Methods”

In foreign language education, “listening” is of primary importance. This, of course, also applies
to Japanese language education. Our experience as teachers tells us that it is important for students
at the earliest stage in learning to listen repeatedly to the same words and phrases spoken over and
over again, slowly and clearly. However, in order to become proficient in a language, listening
comprehension exercises cannot be limited to this. It is necessary to move from the cognitive
domain and train a “familiarity (or automatization)” with a language at the psycho-motor domain
level. This then leads to the question of materials and teaching methods adequate for such a purpose.
The workshop will be used to reflect on the classroom activities we are using from the perspective
of listening comprehension.

Ms. Sachie Miyagi, professor at Tokai University’s Tokai Institute of Global Education and
Research, is featured as main speaker. Prof. Miyagi, who has many years of experience in working
with the development of listening comprehension materials for all levels of Japanese language
education, as well as experience with research treating spoken language related issues in education,
will contribute to the workshop with a lecture and work sessions.

m Abstract (Prof. Sachie Miyagi)

The lecture addresses the function and role of audio input from the perspective of cognitive
psychology and second language acquisition, and proposes that listening comprehension material
should be utilized as speech input material for acquisition of spoken language.

Instruction in listening comprehension tends to focus on improving learners’ listening ability
using schema and listening strategies. However, training priority for beginners should rather be
placed on strengthening their ability to process acoustic signals into each phoneme and to recognize
each word and sentences, i.e. in a ‘bottom-up’ process. Priority should also be placed on promoting
automatization of input and output processes. The lecturer suggests that listening comprehension
material should be utilized as audio input material, and provides opportunity for participants to
exchange ideas concerning application and instruction methods of audio materials.

Lecture Outline:

1) Why is speech input so important in language education?

How do we actually process language? The lecture reconsiders the function of audio information in
the course of language acquisition.

2) Listening comprehension material as speech input material.

At the beginning stage of language acquisition, the role of listening comprehension classes should
not be limited to providing exercises to develop listening skills of spoken language. It should be
considered as an opportunity to develop learner ability to process audio information. The lecturer
demonstrates examples of instruction for beginners and intermediate learners, and explains teaching



methods such as ‘shadowing’ and ‘repeating’. Participants are encouraged to share ideas and
experiences pertaining to utilization of listening comprehension material as audio input material.

Work Session 1:

*Understanding the aim of the listening comprehension materials and their effective use.

Using “Mainichi no Kikitori (Everyday Listening),” the series of listening comprehension materials
developed by the lecturer, this session explains the aim, composition and instruction methods of
listening comprehension materials for beginner and intermediate learners. Incorporating the
participants’ views and experiences on working with and developing listening comprehension
materials, the session analyses problems of existing materials and discusses the desired direction of
future development.

Work Session 2:

* Class planning and instruction methods

Participants are expected to develop teaching plans for a class (no restrictions apply to target group
and time-frame) and instruction methods using listening comprehension material as audio input
material incorporating the ideas presented in the lecture along with their experiences. The lecturer
will prepare some materials, but participants are also encouraged to bring materials deemed relevant
for use in the work session.



Workshop Schedule/ V—27 <~ a v 7O BEE

Date: November 2 (Saturday)
HiZh 11 A 2H (1)

10:30 Registration / 5 -1 Bl iy
11:00 Welcome Speech / =i & H#248 Fusato Taniguchi
11:10-12:30 | First Session (Lecture 1) / 1> a > GEFR1)
“ Listening Comprehension Material as Spoken Language
Input Material: Considering Application and Instruction Sachie Miyagi
Methods ”
[BRSiEA > 7" NEH & L T ORI /15 &
T LIZ D0 T—
12:30-13:30 | Lunch Break / B{k A All/ 28
13:30-15:00 | Second Session (Work Session 1) /
Fotviary (V—2tvrarl)
“Understanding the Aim of the Listening Comprehension Sachie Miyagi
Materials and their Effective Use”
TEREH, B X2 D ARG, 0 TTE5R 5
15:00-15:30 | Coffee Break/ =—t —7 LA 7 All/ 258
15:30-16:00 | Third Session (Presentation 1)/ 5 3 &> a > (FE 1)
“Significance and Diff.iculties.in Video-making Project Work: Miho Inaba
From the Students’ Point of View”
[T 7 2 x 2 f DEZEERE - FEHTDOVRIE )
16:10-16:40 | Fourth Session (Presentation2) / 554 v 3 > (&R 2)
“Phonological Awareness Development in Bilingual Children” Maki Sakakibara
[N Y G DFE ] D EHEE i D TEE
17:30-19:00 | Dinner All/ 258




Workshop Schedule/ V—27 <~ a v 7O BEE

Date: November 3 (Sunday)
HiZH 11 A3 H (H)

09:00-10:30 | Fifth Session (Work Session 2) /
Fotvrvary (V—okyvar2) Sachie Miyagi
“Class Planning and Instruction Methods ”
[T, 1555555
10:40-11:10 | Sixth Session (Presentation 3)/ 556 v a > (3% 3)
) i Jesper Beckman
“On the Usefulness of Simple, Basic Japanese Grammar ”
11:20-11:50 | Seventh Session (Presentation 4) / 557 v a > (3% 4) Jiro Tomioka
“Report on the Past, Present and Future of Japan Studies at the &
Department of Culture and Society, Aarhus University ” vuri Anzai
14— XK HARGFFFFDOILR L LI D FAHIZDO0 T
12:00-13:30 | Lunch Break / B{k A All/ 28
13:30-14:00 | Eighth Session (Presentation 5) / 55 8 &~ v a > (3% 5)
“Report on Summer Training in Alsace for Japanese Language .
Tea(?hers in Europe” ’ i o Kaori Maezono
[T IAFRGPHES DFRET )
14:10-14:40 | Ninth Session/ 59y 3
. . Fusato
Closing discussion and plans for the future Taniguchi
E & DD & 5B T T
14:50 End of Workshop / F£>




First Session/ 851 ¥ v g v

Lecture: “Listening Comprehension Material as Spoken Language Input Material: Considering
Application and Instruction Methods”

WK [EESET Ty PR E L TOREREEH TS 15BN o0 T—)

Sachie Miyagi (Tokai University)
Bt (RiER)

% 44508 ) L+ F(2007-20

(31 1= 423l pxEanARl

,£120051

r)—"
|77\

o014 HEFE

Lecture Outline:

What is the purpose of “spoken language education?”” “Listening comprehension” tends to be thought
of as the ability to listen well and understand what is being said, and to be able to complete the prepared
tasks. However, at the beginner level of foreign language learning when the necessary knowledge and
skills for processing the language are yet to be attained, priority must be placed on strengthening the
bottom-up process of understanding by distinguishing sounds and recognition words and sentences.

When acquiring a second language, the importance of listening to the spoken language is not simply
for the improvement of listening abilities. The central point of listening exercises is to become
accustomed to the sound of the target language, learn to recognize its phonological sounds, and establish
a foundation of language ability through oral input and output.

This presentation outlines the role of the spoken language in language information processing,
discusses the meaning of spoken language acquisition, suggests the use of listening comprehension
materials as spoken language input material, and considers appropriate instruction methods.

1. The role of speech input in language information processing

Instruction in a language is often performed by categorizing the learning process into four separate
skills. These four skills, however, all come into play when the language is used. The main focus in
language acquisition should therefore not be placed on improving these four skills individually, but on
achieving language abilities and communicative competence through oral and written input/output.

Native speakers (L1) already possess these four basic language abilities, and perform an integrated
processing of oral and written input/output. With such a solid foundation as starting point, it makes
sense to instruct for the purpose of increasing each skill individually. However, for a second language



learner (L2), who is not in possession of the necessary fundamental language abilities, a more
integrated approach is called for to achieve language abilities.

Our memory system plays an important role in the processing of language information. Research
in cognitive psychology has revealed that information processing in humans is performed by the
‘working memory’ and that in the ‘phonological loop’ (a subsystem of the working memory), not
only speech input, but also non-speech input, are processed through sub vocal rehearsal.

Without having to wait for the research results of cognitive psychology, we can infer that audio
information underlies all the four language-related performances, i.e. reading, writing, listening and
speaking. We do not just “speak” and “listen,” even when we read a text, we rely on our
understanding of intonation. Likewise, when composing a text, we take into account the sounds of
the words, and the often occurring mistake of writing the wrong Chinese character with the correct
sound attests to this fact.

From this we can also extrapolate that correct acquisition of the sounds of the spoken language is
the bedrock of language ability. At the beginner level of language learning, it is therefore important
to improve spoken language information processing abilities by utilizing spoken language materials,
and to build up basic language abilities that will allow one to handle oral and written input/output in
an integrated manner.

2. Using listening comprehension material as spoken language input material

As argued above, listening comprehension material at the beginner level should consist of
spoken language input material (and thereby act as a model for demonstrating use of the language),
rather than just be materials aimed at developing listening skills (listening to understand). In short,
the purpose of listening comprehension material is not just to develop listening skills in order to
understand the content of given material, but the primary function should be to demonstrate the
functioning of the language, thereby leading to the student’s active and correct use of this model. In
the beginner level listening comprehension textbook, “Mainichi no Kikitori 50 nichi” (Miyagi, et
al.), exercises are designed to demonstrate how the words, sentence structures and grammar studied
in class is used in actual situations. The spoken word communicates not only a verbal message, but
it conveys the intent and feelings, or mood, of the speaker through the stress and pitch of the voice
along with rhythm and intonation. By using listening materials with substantial conversational
content, students are able to learn the nuances and feelings expressions convey in certain
circumstances, and how to deliver these expressions with the appropriate tone of voice. It is
incumbent on teachers to provide instruction that uses listening materials in a diverse manner,
allowing students to achieve insight into how the language structure (grammar, vocabulary, etc.) is
used in real situations, thereby leading to an increase in accurate communication skills.

Hitoshi Muranoi argues that in order to efficiently promote the cognitive processes in second
language learning, an effective instruction method is the “PCPP” progression (Presentation,
Comprehension, Practice and Production) using materials with context.! From the perspective of
cognitive processes applying to second language acquisition, it is necessary, especially at the
beginner and intermediate levels, to instruct based on the abovementioned “PCPP” progression,
using listening materials with adequate content.

! Hitoshi Muranoi, ”Daini Gengo Shitoku Kenky(l Kara Mita Kékatekina Eigo Gakushithé - Shidéhé” Taishukan
Shoten, 2006
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Second and Fifth Sessions /252 « & v g v

Work Sessions1&2:

“Understanding the Aim of the Listening Comprehension Materials and their Effective Use” &
“Class Planning and Instruction Methods/Recapitulation”
UV—J%¥yarl-2:

[EARERS, EAES X2 DA, o TGeE25) &

[FEFE, 158555 S RIVKD EFE D)

Sachie Miyagi (Tokai University)
IR GRER)

Work Session #1 (Summary):

When learning to decipher the spoken sounds of a language, emphasis is placed on four steps
aimed at improving fundamental cognitive processing abilities. These steps include, 1) correctly
registering the sounds of the target language and understanding the relationship between phoneme
and writing systems; 2) becoming familiar with memorizing and processing the meaning of the
auditory input; 3) increasing understanding of the ‘schemas’ (experience-based knowledge)
underlying the target language; and 4) controlling one’s listening ability by effective use of strategy.
These basic steps allow smooth progression to intermediate and advanced level learning.

In order to improve on these abilities, learning exercises in the textbook, “Mainichi no Kikitori
50 Nichi,” are designed for the purpose of elevating cognitive processing abilities. This is done by
focusing on phases of cognitive processing such as registering sounds correctly, understanding the
function of verbs and adjectives and comprehending sentence structure; correctly imagining the
circumstances; predicting the direction and development of the spoken message; and being alert to
the emotions/feelings underpinning the speaker’s words. The aim of teaching is to guide students in
acquiring fundamental language abilities, and this is not achieved simply through exercises alone. It
is important for the teacher to clarify and communicate the intentions behind the exercises to the
students, thereby giving them a conscious understanding of the learning process.

At the intermediate level, in addition to the continued strengthening of basic language abilities,
integrated language abilities are acquired utilizing the “PCPP” (Presentation, Comprehension,
Practice and Production) approach to listening materials. In presentation, for example, schemas are
activated and listening skills are trained by conversing based on the listening material texts and
various other activities. It is important to make the students aware of how the subject matter relates
to them and raise their motivation for learning. Listening to spoken language, which passes away
instantaneously, requires the ability to concentrate and memorize. Repeating and shadowing make
students aware of the interrelation between language structure, meaning and function by
understanding the context. Repeating and shadowing are exercises that promote intake and
integration of cognitive processes. Other beneficial exercises for building up integrated language
abilities are reading the script accompanying the audio text aloud (oral reading), ‘read and look up’
exercises, and ‘backward build-up’. Production activities such as ‘story retelling,” ‘summarizing’
and ‘dictogloss’ also promote intake and integration.

The purpose of learning at the beginner level is to build up a base for integrated language skills.
In order to do this, it is important to use listening comprehension material in a diverse manner as
audio language input material.
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Work Session #2 (Summary):

The workshop participants were asked to construct a plan for lessons incorporating audio input
material as listening comprehension material (target group and time-frame/time-distribution were
free). The lesson plans were then presented and discussed with the other participants. Many good
ideas emerged, such as “using elements of the subject matter from listening comprehension
materials to create new conversation scenarios, and then perform them in role-play,” “using
dictation exercises to fill in the blanks where the most important passages are left out,” “paying
attention to how the forms of expression fit in with the relations and circumstances of the speakers,”
and “utilize listening comprehension materials to evoke/stimulate an interest in Japanese culture
among beginner level students.” Another idea that emerged took its inspiration from Danish
language education methodology, and suggested giving priority to repeated listening exercises
before written letter and words are introduced. This presentation and its subsequent discussion were
very interesting.
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Third Session /| 8 3 v a3

Presentation: “Significance and Difficulties in Video-making Project Work: From the Students’
Point of View”
W& BT T 2 2 FOEREERE - FEE O

Miho Inaba (Lund University)
FRIELME (L FRP)

Presentation Summary:

1. Introduction

“Project work™ is one type of language learning activity which enables second language learners
to use their target languages with the aim of fostering “comprehensive abilities to communicate
naturally” (Kabaya, 1995: 12, translated by the author). It can be safely said that project work is
beneficial for overseas learners who obtain fewer opportunities for using Japanese.

For this reason, | arranged project work which involved making short videos for the second-year
course at Lund University, Sweden, in the spring semester of 2013. This presentation reported the
results of the questionnaire about the project work of ‘making short videos’ for the second-year
course at Lund University in 2013. In particular, I discussed the opportunities of learning Japanese
through engaging in the project work.

2. Methodology

The questionnaire, which consisted of closed and open questions, was conducted as a part of the
course evaluation about my grammar classes. For the open questions, the students were requested to
write their feedback about the task and group activities in English or Japanese. Seven out of 14
students answered this questionnaire.

3. Results

First of all, as Table 1 below shows, most of the respondents evaluated the task positively. In
other words, it implies that making short videos matched their interests. Secondly, five out of seven
students answered that this task was useful for practicing Japanese (see Table 2 below). In the open
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question, the students commented: “Because I got to use Japanese naturally, rather than forced in a
conversation exercise” and “I felt like the movie project let be creative like that to some extent”.
These comments imply that the students valued the authenticity of the task which is different from
usual conversation exercises. One of the students also reported that “I will never forget the mistakes
which I said in the videos” (original in Japanese, translated by the author). This remark supports
that this type of task involving the actual use of a target language can accelerate the second
language acquisition process.

What do you think about making Do you think this task was
the short videos? useful for practicing Japanese?
very boring No answer |
oK No i
very inetresting . . . . | | Yes ! } ) i
0 1 2 3 4 5 0 2 4 6
Table 1 Table 2

However, one of the students did not view this project work as an opportunity for practicing
Japanese, and stated that “(our talk in the videos) was too ordinary, and I didn’t learn new things”
(original in Japanese, translated by the author). It is reasonably assumed that students can handle the
task with their Japanese language skills for some topics. In that case, the task will not provide
students with the chance for learning new words, expressions and grammar. There were also
comments pointing out that they were required to spend a great deal of time on work other than
using Japanese; this relating to the process of making a video (e.g. editing work).

4. Concluding remarks: project work as an opportunity for learning Japanese

As discussed above, it can be said that the task of making short videos can provide the learners
with opportunities for using Japanese in authentic contexts. This can be attributed to the flexibility
of the task which encourages “learners’ agency” (Inaba, 2013). As one student’s comment indicates,
however, there are still problems, for instance, in terms of learning new vocabulary and expressions.
Hence, | continue to conduct action research and improve on how to arrange this project work.
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Fourth Session/ B4+ v g v

)

Presentation: “Phonological Awareness Development in Bilingual Children’
WK . NS Y HNDTE S DEFEE AR DTEE)

Maki Sakakibara (Stockholm University)
R (R b > 7 R LK)

Presentation Summary:
Introduction

How does Japanese phonological awareness develop for bilingual children who use Danish or
Swedish and Japanese from birth in comparison with Japanese-dominant children? Are there any
differences in phonological awareness development between them? The present study was
implemented in order to answer these questions.

Phonological awareness is phonological processing abilities such as distinguishing and
manipulating individual sound in words. Phonological awareness plays an important role in reading
acquisition because a written language is the result of representing a spoken language in a written
form, and phonological awareness helps children to understand the relationship between letters and
sounds.

There are two important units for understanding the phonological structure in Japanese. One is a
syllabic unit which is equivalent to each utterance, and the other is a mora unit which has a specific
length. According to previous studies, monolingual children segment a word into syllabic units
before 4 years of age. Then, they gradually start to achieve awareness of a mora unit, and the mora
segmentation skill is established after 6 years of age while acquiring letter knowledge.

Participants

Twenty-six Danish or Swedish and Japanese bilingual children and 19 Japanese-dominant
children participated in this study. The ages of the participants were 3 years old to 7 years old.
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Results and Conclusions

In the results of the fundamental syllables, both groups showed the tendency that the percentage
of their correct responses increased as they became older. Also, the results showed that the children
in both groups were prepared to learn to read in Japanese when they were 6-7 years old.

On the other hand, some differences were seen in the results of the special syllables between the
groups. For the Japanese-dominant children, the percentage of the correct responses increased as
they became older and as they acquired letter knowledge. However, such tendency was not seen for
the bilingual children. When the results were explored by the Pearson product-moment correlations,
it was found that the percentage of the bilingual children’s correct answers in the special syllables
had low or almost no correlation with age or letter knowledge.

These results suggest that the bilingual children may have some difficulties in learning to read
and write special syllables. On the other hand, if they can develop phonological awareness for
special syllables to a higher level, they can learn to read Japanese more efficiently and smoothly.
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Sixth Session / 6 v g v

1

Presentation: “On the Usefulness of Simple, Basic Japanese Grammar’

Jesper Beckman (VUF — VVoksen Uddannelsescenter Frederiksberg)
ATANR—= e Ry < (TLT Vw7 AXTEANHEE X —)

Presentation Summary:

It seems that many students of Japanese in Denmark do not really understand the use and
usefulness of simple, basic Japanese grammar. Of course no one wants to deal with simple, basic
grammar if it is not sexy. Rather we prefer to engage in a heated discussion about some subtle,
irrelevant detail. However, simple, basic Japanese grammar is useful, especially for the new learner
of Japanese. So how can we improve the students understanding of the use and usefulness of simple,
basic Japanese grammar in a way, so that the students become able to apply simple, basic Japanese
grammar in order to understand and form expressions, spoken as well as written. Of course there are
many clever and efficient solutions to this problem, but I will just relate a small experiment we did
lately at Adult Education Center Frederiksberg.

The class is about to reach the end of chapter 3 of Genki. The first two chapters introduced the
subjective complement - Noun T~ - while the third chapter introduces the verb. That also includes
the case particles, postpositions, word order and the confusion about & and 75.

In verb sentences the essentials are the verb and the subject. It is on purpose that | say "the verb
and the subject™ and not the subject and the verb. You know the reason: In Japanese the verb can
stand alone while the subject is needed in a Danish or English sentence. That raises the question:
What is most important: What is said or what it is said about? I think this is the core of the problem
that meets the Danish student who wants to learn Japanese: What is said and what is it said about. In
Danish we need to know the subject, while in Japanese it is fine with just the predicate. For this
reason some scholars call Japanese a descriptive language.

So what can this be used for and why is this knowledge useful for the beginner?

In the small experiment we did, we smacked a local news story from NHK in front of the
students and asked them to read it. Of course, they yelled and jumped out of the room. | need to
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stress at this point, that the purpose here is not to teach a strategy for reading the news, but to
motivate the students to apply simple, basic Japanese grammar when dealing with the language. So
we started to read the story together following the "famous” Maru method, that say: First read the
main predicates:

If we only stick to the main body of the text, the result is:
Fell. #5448 L & L 7=,

Died. SETC L £ L 72,

Werenot. Y FHATLT,

Hit. #2fit 7=, . . .

Hurries. 2\ TV E 4,

Is congested. 13 & 72> TWET,

It is amazing, right, that a context - 3CJk - can provide so much information with just a few
words. However the text is still a little mystifying. Now the challenge is to specify, that is to unfold
the core of this context. We have the essentials of the text. The text is translated. No details, that is
true, but we have a translation:

Something fell.
Someone died.
Something was missing.
Something hit.
Someone hurries.
Something is congested.

That is right. We miss the subjects:

Abikefell. . . . AT, | BEILEL,

The driver died. . . . BMEIL, . . FECLE LT,

There were no injuries. . . . F23IH Y FHEATL,

Abikehit,,. . . . XA B, AL, L L

The police hurries. %2/, | . . RV TWET,

The road is congested. B4 mHGEK O FOHIL, . . . B Lo T0ET,

Now we know:

Because of an accident that killed the driver of a motorbike, the police is busy and the
expressway is congested.

At this point we did not go further into the text. Instead we handed out the same story from other
news sources and asked the students to underscore the main predicates and later the subjects and see
if it produced any meaning.

Finally - as a stimulus for the memory - we supplied a little information about =3 E &, 1Q84
by Haruki Murakami, congestions and the danger of 4 Y $k\J %, that looks so exciting in the
movies and computer games, but suddenly, the game is over.

If this little experiment will help the students to understand the use and usefulness of simple,
basic Japanese grammar, or at least the predicate and the subject, the upcoming exam must show.
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But by beginning with the predicate and then adding the subject, an opening is created for the other
case phrases, the postposition phrases, the adverbs, the coordinative sentences, the adjectives, the
subordinate sentences, and so on.
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Presentation: “Report on the Past, Present and Future of Japan Studies at the Department of
Culture and Society, Aarhus University ”

WK (=T IKFHALRGFFZFR DB E T LD FAIZD0 T

Jiro Tomioka & Yuri Anzai (Aarhus University)
& BRES « Z B (F—7 ARF)

Presentation Summary:

The major objectives of this report is to exchange ideas and thoughts on how to make Japanese language
teaching programs better by introducing the history and status quo of Japan Studies at Aarhus University.
First, a brief history of Japan Studies in Denmark is introduced to share a common ground with the
participants. Current situation of Japan Studies at Aarhus University, such as the number of students, the
ratio of the foreign students, on-going programs, textbooks, teaching methods, and exchange programs are
then explained. Finally, some of the new programs and approaches that have been implemented since last
semester are reported. The new approaches include the Japanese Calligraphy class which is taught weekly in
addition to the existing curriculum and the Japanese Café at which anyone who wishes to speak Japanese can
participate. The point of these activities is to produce “ba” (platform) to let the students expose themselves
more into authentic Japanese outside the classroom. Questions and answer sessions follow.

REREL :

AKBEOB R ENE, A — 7 ARFAARGEFROMER LBUR, 720 CNICBTER Y A TV D
FHLOVRBIZONWTBINE L EAET L LT, LVEBWHARBHEE 0/ 7 AEMET L7200
BERSHETH L ThD, FTROIC, Tor~—2ICBI 3 AAZORBRAZIRVIRS Z L T,
ZNE L OE#ROKAIEK D, =0 LT, 274N, MFPERER, BEEITHFON ) X 2T A,
BHT AN, Bk, REBEFET 07T L A— T ARFARBFROBIRZHE L, B
TEED A TWDEHT LW O TR T 5, LW HAOH & LCTiE, dMNEE L LT
O EHF77 72 B, HAREEZHEELIZWVDANTENLTHLSINTE S THAREI 7 =) 7280
ZFonsd, ZnHiEE, WInb A —tr 74 v VR HAREIZMND Z ENTED )] %
BT HZENERTH D, MENEE L EICBME L OB RN I NI,

45



Eighth Session / 88 v g v

Presentation: “Report on Summer Training in Alsace for Japanese Language Teachers in Europe ”
g [TV RPEZDIRE)

Kaori Maezono (Institute of Adult Education in Helsinki)
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|
e

Presentation Summary:

| participated in two one-week summer training programs for teachers of Japanese language in
Europe, offered by Maison de la culture du Japon a Paris (Japan Foundation) and Centre Européen
d’Etudes Japonaises d’Alsace (CEEJA) in summer 2009 and 2013 at CEEJA Center in Alsace,
France. The programs were organized in cooperation with Japan Foundation and its culture centers
in various European countries. The programs were supported by Alsace Region and Haut-Rhin
Department, the Japanese Language Department of Strasbourg University and the Japanese
Consulate in Strasbourg.

The training program in summer 2009 targeted Japanese language teachers with 1 to 5 years of
teaching experience and focused on using the teaching material offered by Japan Foundation, study
of CEFR teaching material and developing participants’ own teaching material.*

Themes for the program in summer 2013 included preparation of Japanese language courses
based on Can-Do design, self-evaluation portfolios of the teachers and discussion on the cross-
cultural role of the teacher. The program also included the presentation of Marugoto teaching
material, developed by Japan Foundation (www.marugoto.org). One participant of the program has
put up a website presenting the summer 2013 program:
(https://sites.google.com/site/alsacekenshu2013/home).

Both programs offered useful practical training. Networking and exchange of information with
Japanese language teachers from various parts of Europe proved quite valuable. It was also good to
learn from colleagues in other countries what practical problems they have faced in their teaching
work and how they have solved them. It was inspiring that one non-native participant is carrying

! CEFR: Common European Framework of Reference for Languages: Learning, Teaching, Assessment.
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http://www.marugoto.org/
https://sites.google.com/site/alsacekenshu2013/home

out research on Higuchi Ichiyo, and another participant donated the kanji book he had authored to
all other participants. I warmly recommend that participants in Tokai University European Center
workshops on Japanese language education also apply for summer training programs in European
CEEJA, Alsace.

RREH

BRI B AGEZGRMAHME = ) O, 2009 4F & 20134EDHIC, V4TV REDV T T
A s TP R THMES L TR B ARGEZEIIHES ) I23N LT, BHEIZ Y BARSUbS
fif (Maision de la culture du Japon & Paris) & CEEJA 7 /L BRI H AZHFFEFT (Centre
Européen d’Etudes Japonaises d’Alsace) O Ef TEIBRA A4, BINAHD B AR S EE,
bt =W Db & T AV AN B ARLRFTCIT b, HEIL, RGE R
LT T LH AR B AL SEFT OFTHES 2 7 /v A7 O 7 )L A HUlsfE | A — -
7 VRHEEEE S, A T ATV RFARTFR, fEA T AT —)L HAREREFE D
ELTWD,

200946 H 29 H~7H 3 H (HAGEHANE 5 FLINOHEIxT5)
SN 214 (NIEREEERH DOHEN 5 4)
amhl 0 104 ERERWES, AARGEEER XY —, SV AARESEE, n—~v AR
bt v RUOHASYbE L #—, XXX MNHEAR bR 24— LD
WHENZE -
1. EBERRIEENER L2 Y — A &M LTz BARGEEIRIE O, 25 - iU
— 7 av/
2. CEFRIZBH7 %i##. CEFR OFH & #H=EIEE), ZMBEROT—2 v a v

20137 H8H~7H12H
ZNE 214 (NIERERERGE DN 4 44)
ahl 1040 EEREQRESIABEEREE 4 — v FUAAbE 2 — Ly
AR bR, m—~vHAMEREE, v~ R — AR F— 77X XA b
HAS b 22—k
WHERNE -
1. FeRlediE MTEP.OERICB T 25HME 7 7 o AEEREE & % — Marie Rousse
2. Can-do (2} ma—RFH A
3. BOFHHA— K74 U 2D\ T
4. BIALEFERE /I —SEEEAN L L CO R RZEORF|I O E
5. TE£5Z2¢ HADOZ LiXE3{b) ##4T  http://marugoto.org/
2013 FEDWHENE DM E 2 BN S NI BENDPMERL S NIz D T, TBETHE T2V,
https://sites.google.com/site/alsacekenshu2013/home

MHEITE RO 72272 TldZe < . BRI 72 B0 2 OB k% 7V — 7 T3k L
THhDHRE, BRI TELRZ V=723 v P HE < EOAETN TWZD T, RE®KS
STz, WHENRIZI A, #ROARSCE H OWHER TRICSINECHERI O 2 L IBFRN T
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Tl lid, *y NI —274ED L HIZKE B ARBHERELEZOEMB OFE, F4H
HLHOMEREOIFRILANTE, 2O HEHHNVHETH T,

FEREEREE OB N —IBEDOHNEEZ L TR LN, HETOHEBEZER LSINE S
BIZHET %, MEaEahid & LTIEO TN 2 B ERIFFICERR B b 075 KRER
BEERIMETCH T, FERFI—o v Pt Z—oHE L e, ZIFBIML CIHE
TenERE S,
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Afterword

Although this two-day workshop saw a ceaseless drizzle of rain, the wet, moist air only added to
the beauty of the autumn leaves and trees in the outside garden. Perhaps this is the spell Tokai
University European Center casts on one, with its pleasant atmosphere loaded with tradition. From
the outset, an amicable and relaxed atmosphere pervaded the workshop, promoting friendly
relations amongst the participants, and thus allowing for the program to progress in smooth fashion.

This quality of participants bonding in a group and having lively discussions, was reminiscent of
life at a Danish folk high school, where students live together and engage in dialogue about the
world around them; an educational approach advocated by N.F.S. Grundtvig for fostering
democratic citizens in the late 19" century. The workshop at Tokai University European Center was
indeed characterized by new knowledge and ideas achieved through stimulating dialogue. The sight
of participants staying up late at night in groups to discuss and prepare their presentations for the
work session the following day has left an indelible impression on me.

From a professional perspective, | naturally took much useful new insight with me from the
workshop. On a more personal note, the workshop enabled me to make the acquaintance of the
other participants, and to learn about Denmark and life in the Nordic countries. This was indeed a
rare opportunity, occasioning reflection on life and happiness in general.

| would like to express my gratitude to all who participated in the workshop. | would also like to
thank everyone at Tokai University European Center, starting with Director Fusato Taniguchi for
giving me this wonderful opportunity, and Mr. Takayuki Yamamoto for helping me in numerous
ways during my stay, and last but not least Mr. Jakob Skyt Jensen for his comprehensive assistance,
ranging from my presentation to the editing of this report.

Sachie Miyagi
Tokai University
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Sachie Miyagi, Tokai University, Japan

Miho Inaba, Lund University, Sweden

Sawako Murao, Lund University, Sweden

Maki Sakakibara, Stockholm University, Sweden

Kaori Maezono, Institute of Adult Education in Helsinki, Finland
Chiho Kondo, Copenhagen Business School, Denmark

Fumiko Kano Gliickstad, Copenhagen Business School, Denmark
Michiko Suzuki, Copenhagen Business School, Denmark

Yoko Pedersen, Copenhagen Business School, Denmark

. Keiko Takanabe, University of Copenhagen, Denmark

. Merete Pedersen, University of Copenhagen, Denmark

. Lisa Lorvik, University of Copenhagen, Denmark

. Jiro Tomioka, Aarhus University, Denmark

. Yuri Anzai, Aarhus University, Denmark

. Jesper Beckman, VVoksen Uddannelsescenter Frederiksberg, Denmark
. Fusato Taniguchi, Tokai University European Center, Denmark

AT i =N
Y Uige

51



	1. del JLE 2013 Fall
	2. del JLE 2013 Fall
	3. del JLE 2013 Fall

