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Preface

Over the last ten or so years in the field of Japanese language education, there has been a
growing trend, in both classroom instruction and research, to re-examine the conventional methods
of learning and the role of the teacher. Although critique of passive learning techniques has been
around for quite some time now, many of the new approaches we see emerging these days, with
their focus on actively engaging passive learners, seem to be taking a fresh new look at the
fundamental elements constituting the act of learning. A prevalent focus on concepts such as
‘interaction” and ‘process’ can be detected, as well as a realization that actual teaching activity and
its related research are inseparable and interrelated components of a unified whole.

In response to such new ideas, questions naturally emerge. Where do the new approaches find
their ideological and methodological grounding? How is language education actually performed at
the practical level? And, how do these new techniques affect the results of students? In order to find
answers to such questions, Ms. Yoko Tateoka of Waseda University, Japan, was invited to feature
as main speaker at this workshop, the seventh in our series on Japanese language education.

Ms. Tateoka is actually an old acquaintance and former colleague of mine, as she spent six years
working at Tokai University beginning in 2001, and | am very grateful that she found time in her
busy schedule to make the long trip to Denmark and participate in the workshop. In fact, when |
learned that she would be travelling with her husband, Mr. Yasuo Tateoka, professor at Shizuoka
University’s Graduate School of Engineering, I jumped at the opportunity of asking him to
contribute as well with a lecture and work session. The theme of Mr. Tateoka’s talk was “SHIEN
Learning” which he is an advocate of and has its roots in management theory and practice, but it
offered many valuable insights applicable to classroom activities in Japanese language education
and to coordination in and between teacher teams. | would like to express my gratitude to both Mr.
and Mrs. Tateoka for their contributions to the workshop.

The workshop assembled eleven participants representing five institutions in three different
countries. This number of participants is a bit lower than what we have seen at prior workshops, and
perhaps due to us moving the date forward a week earlier than usual. Regretfully, Norway and
Iceland were not represented this time around, but, on the other hand, there were other newcomers
who joined. It is very gratifying to see our Japanese language education network expanding with
every workshop and bringing new faces into our midst, and | sincerely hope that the network will
continue to expand.

Fusato Taniguchi
Director of Tokai University European Center
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Workshop Announcement / BR{& & %0

Program

Title: “Designing Processes for Collaborative Learning: Collaborative Reading in the
Classroom”

Over the last ten or so years in the field of Japanese language education, there has been a
growing trend, in both classroom instruction and research, to re-examine the conventional methods
of learning and the role of the teacher. Although critique of passive learning techniques has been
around for quite some time now, many of the new approaches we see emerging these days, with
their focus on actively engaging passive learners, seem to be taking a fresh new look at the
fundamental elements constituting the act of learning. A prevalent focus on concepts such as
‘interaction’ and ‘process’ can be detected, as well as a realization that actual teaching activity and
its related research are inseparable and interrelated components of a unified whole.

In response to such new ideas, questions naturally emerge. Where do the new approaches find
their ideological and methodological grounding? How is language education actually performed at
the practical level? And, how do these new techniques affect the results of students? In order to find
answers to such questions, Ms. Yoko Tateoka of Waseda University, Japan, has been invited to
feature as main speaker, and will be supplementing an initial lecture on this topic with related work
sessions.

m Outline (Yoko Tateoka)

With “collaboration” as the keyword, the workshop will consider the value of collaborative
reading exercises in the classroom, where students team-up for text reading.

When considering the purpose of classroom learning, critical questions arise. What is the value
of bringing students together for learning in a classroom? Do classrooms exist solely as an effective
means of allowing teachers to instruct a group of students in specific and required courses? Is the
content and form of a classroom lesson determined beforehand? And, are students being encouraged
to learn independently, motivated by their own interests and curiosity?

Spurred by queries as those above, the lecturer has conducted “peer reading” exercises for
students where a given text is read in collaboration. By utilizing “peer reading,” students cooperate
by pooling their resources, and at the same time, achieve a broader interpretation of a text by
discussing it with persons of different background. As a result of this dialogue, students also come
to reflect on their own thoughts and evaluations of a text. An activity such as “peer reading,”
therefore, not only enables students to achieve a deeper understanding of a text, it ultimately
promotes greater insight into another person’s way of thinking, as well as leading to a higher degree
of self-reflection and self-scrutiny in relation to one’s own interpretative value judgments.

Over the course of time, “peer reading” exercises undergo change and adjustment via trial and
error, and the workshop will examine the process of such development. In addition, actual “peer
reading” exercises will also be conducted. Based on these two facets, the workshop will discuss
how collaborative reading exercises are best designed, as well as how language classes should be
structured for optimum effect.



m Program

Time-frame Activity Content Aim
Day 1: Morning 0) Ms. Tateoka introduction Introduction to the theoretical
Lecture (1 hour) Program of the day framework of peer learning
Explanation of purpose with “collaboration” as the
1) Divide into groups of three keyword.
Self-presentations Examination of why the
2) Introduction to peer learning | lecturer uses collaborative
Explanation of “collaborative | exercises and what can be
exercises” gained from them.
Day 1: Afternoon 3) Read “Abduction” Experience peer learning from
Work Session 1 (90 mins.) 4) Reflect on “Abduction” the student’s perspective.
5) Consider the design of Discuss how best to design
collaborative exercises. eXercises.
Day 2: Morning 6) Altering the design of Understanding how the design
Work Session 2 (90 mins.) exercises. of peer learning exercises
Case studies change, based on examples
7) Conclusion from the lecturer’s experience.

Reflect on the value of peer
learning and recapitulate the
lecture and work sessions.
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Lecture Outline:

In recent years, peer learning has become a widely used method in Japanese language education.
Peer learning is an approach where dialogue between fellow learners acts as vehicle for acquiring a
deeper understanding of the given material and a deeper understanding of one self and the other
party one is interacting with. It also encourages learners to adopt a more independent attitude to the
learning process.

1) The Beginnings of Peer Reading: Three factors

In Japanese language education, articles and papers on peer learning started to appear around
year 2000, and the actual application of the method had probably begun prior to this. | also began
using peer learning from about 1996, and especially an exercise in collaborative text comprehension
I have termed “peer reading.” In peer reading, text comprehension is attained in the process of
dialogue with fellow students. The duality of self and other involved in this process also leads to
reflection on one’s own interpretations as well as a deeper knowledge of the other party’s take on
the same text. Looking back, it can be said that there were three contributing factors that prompted
me to switch to peer reading exercises.

First of all, I wanted to do something to improve reading comprehension classes in general.
Conventional reading comprehension aims at students grasping the overall meaning of a given text
by examining the difficult passages and words, and by grammatical analysis. However, the question
remains of what purpose there is for assembling a group of students in a classroom for a lesson.
This in turn leads to an examination of how a classroom environment is best utilized for reading
comprehension classes. In the course of mulling over such problems, I have come to believe that the
classroom setting is an ideal space for students to share their individual reading processes with
fellow classmates.



Secondly, another contributing factor stems from research conducted on the reading
comprehension process related to Japanese as a second language. The research results show that
reading comprehension as activity consists of, firstly, formulating a hypothesis (the immediate
understanding of the text), and then examining this hypothesis from various angles based on the
information offered in the text and the knowledge at one’s disposal. In other words, a reader
advances his or her comprehension of a text in a self-contained discursive process by answering his
or her own questions (Tateoka, 2001). As a result, the idea evolved of externalizing the discursive
process in the form of dialogue between students.

Thirdly, a general change in attitude towards learning can also be mentioned as a contributing
factor. Based on an approach to learning that sees the activity as essentially being an act the learner
performs of his or her own volition, and not as being an unwilling act forced upon one by a third
party (i.e. a teacher), | came to consider learning as something which is conducted via participation
and experience.

2) The Benefits of Learning in Collaboration with Others

There are a number of benefits to be received from learning in collaboration with others. From a
cognitive perspective, we can say that the resources at one’s disposal increase. A typical Japanese
language class in Japan is composed of a number of individual students from different countries
with their respective cultural backgrounds and corresponding experiences and knowledge. Each
student is therefore a source of personal and culture-specific information for his fellow students.
Through collaborative learning the students share a wealth of resources as a group, thus greatly
increasing the quantity of resources available for use by each student within the limited time frame
of the class.

A second benefit to be had from collaborative learning relates to the advantages that arise from
dialogue with another person (or persons). These include a deeper mutual understanding of each
other, a refinement of one’s own thinking processes, as well as the possibility of developing
something completely new and unique. If we consider the first benefit of increased resources as a
quantitative benefit, then this second benefit can rightly be seen as a qualitative benefit promoting
qualitative change, self-reflection and the possibility of new ideas taking shape. The above benefits
can, undoubtedly, be said to be of great importance in learning.

In addition to the cognitive aspects mentioned above, there are also emotional benefits to be
found. Collaborative learning triggers an increased involvement in students deriving from their
feelings of wanting to teach their classmates, of wanting to be recognized, and the desire to share
with their fellows. This results in a higher level of participation in classroom activities and increases
the motivational factor for learning immensely. Another important point is that students share a
sense of equality when working together in a group, and this has a tendency to eliminate any tension
and stress otherwise connected to the learning process.

Above, | have examined the cognitive and emotional elements of collaborative learning
separately. However, in reality, they are inseparable constituent elements of the learning process.
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Second and Fifth Session /&2 « 5k vy g v

Work Sessions 1 & 2:
“Considering the Design of Collaborative Exercises” and “Altering Design / Recapitulation’
V—r%k%yvarl - 2.
IO T a525) & [T EETS [ IRVKDEFED)

1

Yoko Tateoka (Waseda University)
FRRAE (LG RS2

Summary:

The value of learning in collaboration is widely recognized. Nevertheless, in practical reality, it
does not suffice simply to divide students into groups and assign a task. A certain measure of
consideration for structure and design is required. Through a process of trial and error, | have
gradually modified the design of collaborative learning exercises. Let’s consider the following two
questions: “How can people learn together?” and, “How can we arrange language education so that
is does not stop at skill acquisition, but stimulates an active thinking process?”

1) From Group Activity to Learning Together

Through repeated use of group activities in learning I have come to realize that group activities
do not necessarily always ensure a positive learning experience for each individual learner. This
then prompts the question, “What is necessary to ensure fruitful collaborative learning?”

First of all, it is important with a clearly define purpose explaining the aim of an activity. Even
though collaborative learning tends to increase a student’s utterance frequency in class and to lead
to a more active participation in classroom exercises, there are also cases where collaborative
learning does not facilitate a deeper reflection on the topic at hand, therefore making it difficult to
gauge the extent of learning achieved by the students. In such cases, the individual activities have
become separated from the overall aim of the class. In short, it is important that both teacher and
students share a clear understanding of the purpose of the class.

Secondly, in order to achieve the purpose of the class activities, specific support is required. For
example, an appropriate support structure (scaffolding) suited to the student’s needs and consisting
of background information and necessary linguistic assistance. It is also necessary to design specific
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exercises that allow students to focus on the dialogue process by writing down their thoughts, and
then comparing similarities and differences.

2) From Skill Training to Thinking

A conventional approach sees the study of Japanese as an exercise in acquiring knowledge of the
language and using this knowledge to communicate. Classroom exercises have therefore consisted
of training certain language skills. An example is Japanese reading comprehension where the object
has been to achieve a “correct reading” of a Japanese text. Students study sentence patterns and
based on their grammatical knowledge and vocabulary strive towards being able to read a text.
However, what does it mean for the learner “to be able to read” a text? In my opinion reading a text
entails a process consisting of considering its theme and the thoughts of the author, discussing
impressions of the text with classmates and using this interaction as an opportunity to reflect on
one’s initial interpretation of the text. In short, text comprehension is an exercise in developing and
refining one’s understanding and thinking patterns. It is also important to select texts and respective
exercises that engage the reader/student at a personal level,

Language study is not only about developing skills for gaining an increased command of a
language. It is also an exercise in interaction with other people, an attempt at mutual understanding,
and an endeavor to create something new from such interplay. The classroom should be used as a
space for the purpose of realizing such meetings between people.

In the society of the future, the need for people from different cultural backgrounds to come
together and create something new in cooperation with each other will only increase. Peer learning,
therefore, should not only be understood in its narrow sense concerning development of Japanese
language ability, but must also be seen in its much broader sense as a method for learning how to
construct meaningful and constructive relations between people from disparate cultures.
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Presentation: “How Can We Arrange Language Learning Activities to Promote Independent Action
in Learners?: Focusing on the Role of Language Teachers in Undertaking Project Work Based on
‘Making Short Videos’”

REK . [FEEOFEMNE LD LEITEEE S T LT 30— ET A D T n e 2 b

D — (25517 3 Zhl DR

Miho Inaba (Lund University)
FRIELERE (L FRP)

Presentation Summary:

1. Introduction — why ‘project work’?

‘Project work’ is one type of language learning activity which generates opportunities for
language learners to use voluntarily their target languages. For instance, Tanaka et al. (1988)
defines project work as a learning activity which fosters learners’ “ability to exchange meanings
smoothly” (p.1, as translated by the present author). Although project work has been somewhat
criticized (e.g., Kawakami, 2000), this type of activity is still beneficial for overseas learners who
obtain fewer opportunities for using Japanese in their daily life.

For this reason, | arranged project work which involved making short videos for the second-year
course at Lund University, Sweden, in the spring semester of 2013. This presentation not only
introduces the purposes and the actual procedure of the project work, but also discusses the task
arrangement in terms of promoting independent action for learners.

2. An outline of the project work

There were a number of reasons why I chose ‘making short videos’ for my project work: the
students’ interest in pop culture, their familiarity with IT, and my purpose to create an introductory
website on Japanese Studies at Lund University. The details of the activities are found in Table 1
below.
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Table 1: Details of the activities

Activity type Group activity (3-4 students in each group)

Length of the videos | 3-5 minutes (in reality, the longest video was approximately 11
minutes)

Video 1 Introductory video of Lund University, including the Department of
Japanese Studies

Video 2 Free topics (e.g., animation, short dramas, cooking show)

Mark 40 points (out of a 100 point course)

In terms of arranging the tasks, particular attention was paid to promoting independent action by

the learners. This is because I intended not only to encourage the students’ active participation in
the project work, but also to make the tasks an opportunity for students to use their knowledge of
Japanese in meaningful contexts. In order to achieve these aims, | arranged the tasks in a relatively
flexible way into which the students could easily integrate their interests.
Considering the fact that the students had made an effort outside of the classroom, 40 points were
given to all the students who submitted their videos on time. However, their Japanese language
skills were not evaluated. The main reason for this was to encourage the students to use Japanese
freely.

Figure 1: Procedure of the activities

Preparation During the semester er the completion

Decide outline of the Give the students
tasks and the schedule advice

Arrange the
presentations

Manage the works
and create the
website

Collection of Assess their progress
information about IT
and copyrights

As Figure 1 above shows, the procedure for conducting the project work was roughly divided
into three stages. It was likely that the preparation stage was the most crucial for the teacher. In
particular, | carefully examined the task arrangement because it would affect the outcome of the
project work.

What was contrary to my expectation was when giving advice to the students. Although I spent
approximately twenty minutes each week on the project work, the students mostly asked my
opinions about the contents (i.e. topics) of the videos but not about their Japanese expressions.
There might be a number of reasons behind this. Yet, it is reasonable to assume that no evaluation
of their Japanese language skills affected such attitudes toward the tasks. Given that the project
work is a language learning activity, it is necessary to reconsider the evaluation method.

3. Concluding remarks and future tasks

From the students’ feedback in the classroom and in their work, it can be safely said that this
project work of making short videos achieved my primary purpose of promoting independent
learner action. The flexibility of the tasks seems to be a crucial factor in terms of the outcome.
However, in order to arrange a flexible task, it is necessary for language teachers to capture the
Japanese language skills of each student as well as their interests to some extent. In addition, these
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second-year students have experienced a project work and a presentation since they commenced the
first-year of their course. In other words, they have already become accustomed to such tasks which
require their voluntary participation. As mentioned earlier, however, there are still a number of
problems, such as the evaluation and task arrangement as a language learning activity. In terms of
making improvements to the project, more in-depth examination about the problems suffered is
necessary, particularly from the viewpoint of the students.
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Presentation: “On Japanese Relative Clauses’

WK . THARGZDBIUFRENIZE T 5 545

Lars Larm (Lund University)
TF—A+T—Ah (L FRY¥)

Presentation Summary:

Relative clauses are an important aspect for Japanese language learners on their way to gaining
an understanding of sentence structure. In this presentation, | considered the structure of relative
clauses, as well as presenting the teaching materials and exercises used in the grammar classes for
beginners at Lund University. | started by presenting examples that students encounter at an early
stage of their studies in textbooks such as Genki I and Genki Il, and then moved on to show how |
introduce and explain relative clauses in the following step by step manner:

1. Short presentation of Swedish and English relative clauses, as a point of comparison.
L

2. Introduction of the basics of nominal modification in Japanese, using examples such as:

Modifier head
= B
ERALAYAS 1t
S 0) N

KERMWE -7 H

Sentence structure

BT S AlE 7y F—% BT,

BT S AlE RKEWT v ¥ —% BT,

fErEAx Boryx—% BT,

ErESat  KERSANE-T7 v¥—% A,
Ll
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3. Description of the structural characteristics:

FENKREHSTZ —  AKEH-STFE
FAEPAREHE ST — FENEoTAK

T SANERRETHICE T2, —» HFSABEIARTE-725

EFSABEARAECTHIZET2, ZOBRHZZITL>TND, —
FEANREARNR TS HF I > TWVWAEE

HEFSABERRETHRICE T, £OFHIEF, HEIITLE->T, N3 zh>TnD,

—

WFEANREARR TEoT-HF N> T, ZRNaz2lo>Tn5HH

The next step in my presentation was to give examples of exercises which were used in my
grammar classes. Representative examples, with solutions, are:

Exercise: Underline the relative clause with a single line and the noun that it modifies with a
double line:

WEARETH DOV RT U M ZRETIEENY,

Exercise: Underline the relative clause and mark it with an S. Write N beneath the noun that is
being modified:
WA S AMES T —F 2B,

S N

Exercise: In each example below, turn the sentence into an NP with a modifying relative clause.
The relative clause should modify the underlined noun or noun phrase.

Y a7 IANFREEE N, - Yo7 IARENFHK
BEHIANERDITFEATHSE, — ERVIFEATHLEREBIEHIA

Exercise: Relative clauses quiz

S R RPN - XU UT
ZEN B TL DK - W

Pz mo TV DJE - NE=ZE

AV 2 —F T roe—rOMICHHE — A LAV NE

Finally, I explained how relative clauses can be represented using phrase structure trees, and also
briefly discussed the following examples of gapless relative clauses:

AN KL< 2B T aal—F
FEPEDLRLS THVWNERLD
M LTV a~vy—T v L
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FRER
AFE AL o TRREII S OMEZ B 5 ETHERF AV P THDH, ZOF

KT, BREIOMEICOWTELR L, Ly R L~V OSHERETHEDN TV D
BB L OWEMBELHET Lic, ETHOIC, FAENTFEHOYM OB s o Fl3c
Azl . TFATT] LW EHBENSGIRY BT THIA L, KIZ, TRROLEY
BARES 2 BeFERIIEA LI L T ik a R Lz,

1.

2.

skt g & L C A Y = —F L EE & JGED BREINIZ DWW T RREICHR,

LUl

AATEC 5513 2 BAR A TIERT £ TR0 & 5 1% bif TR

Effizs (A)) F B
A
EXANRYAN
FAD
KERBH - T

B M ot

OIS

B+ S Al 7 X—% BT,
S lE RKEWT v F—% BT,
S lE DY v X—% BT,

c
e
e
T ST KEBSADE-TZ7 v¥—% 7,

LU
3. MEIERIFFEIZ DUV T O,
FAENKEZH ST —  AREHoEA
FENKEH ST -  FENREoTAK

LT SADBERARTHIZR-T2, — (EFSARERARTR-72%

HFEADBERARRTEICE ST, ZORNHZF I E>TWNS, —
HEFEADBEARAR TE-T-HF I > TWVW5HE

T SAREARRETHIZE -T2, ZOHIE, HF LS T, ZNazl->TW5b,

—

EFSABEARE TR STHZ IS T, N azR->Tn5H %

RROIRDEFETIE, HEDRETHEN SN ERBEOB Z HIF 7, E->& TRE

M7l HIF 5 &, TR X HT7 5,

WS . BREIIC—ARBOT v E—F A &, FANMERT L TWALEIC EHRO
T UK =T R &R,

WEARETH LNV RT U P ZRETSIZENY,
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BRI - BREINC T v X =T A4 v EGIE, SOHIZSITRIW, £7-, BT
WALED FIZNOHIZEX 7o XU,

WA S AMES T —% 2B,
S N

HWEME : TRROXZZhZ, BEREZ2EAZATFAICEZ 2 SV, BERETIT TR
Moy oAFEIITAFNZEMT LD LT D,

Y a7 S ABRFEREFN, — Y a7 IABNFENTZFR
BEHSANERDIEATVD, — ERVIFEATVWILIBEDSA

R R BALRET 7 A X

S EaVANAYN - XY T7T
229 B> TL HK - W

B3 A 58> CTWNAJE - NERE

A z—T T —OICHDHE — ALVAVNE

%I, BIRENIE K E > TED XS ITREDEHH L, £/ TiEOf TR
b k9 2z 7 L RALRE (gapless relative clauses) O3 & B 0 B iF CREIZEH U=,

AN KL B Fazlb—h
FEEDLRLTHONEBYD
A LA~fTIF RV a~— v )L
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Sixth Session / 6 v a v

Lecture: “The SHIEN Principle and the Establishment of SHIEN Learning”
afige @ /SHIEN S22 2 SHIEN F D)

Yasuo Tateoka (Shizuoka University)

T e (i) K52)

Lecture Outline:
I The World Is Rapidly Changing

With the innovative development of new IT solutions and transport technologies, the
connections between people and places are growing at an unprecedented rate, and there is no longer
anyone centrally placed who sees and understands the whole web of interrelations. It is also no
longer possible to predict the effects of an action on other people, organizations, countries or
markets. In short, we now find ourselves in an age where phenomena are uncertain and complex.

Il From a Result-oriented Paradigm to a Process-oriented Paradigm

In such volatile circumstances, it is not possible to ensure results simply by advance planning
and acting in accordance with an existing plan. Even though a plan is made, the premise upon
which it is based quickly changes. We are therefore in a time where actions do not yield expected
results. Such circumstances call for active personal participation in situations characterized by
continual flux, and the need for developing this process of participation. Thus, the result-oriented
paradigm has lost its credibility and a shift has occurred in favor of a new process-oriented
paradigm.

111 The SHIEN Principle as Appropriate Mode of Action for a Process-oriented Paradigm

A process-oriented paradigm is characterized by motion. A subject, while in motion, will deal
with an object in motion. Under such circumstances, an approach that attempts to produce results
fragmentarily by splitting interrelations in to component elements is no longer valid. What | am
advocating as a new alternative approach is the SHIEN® principle where we begin to see overlap (i.e.
connections or interrelations) in places where we have not before, and engage in an exchange of

! SHIEN: Support
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giving and receiving (or in other words, a mutual exchange of “doing for” and “having done for”).
In this way, the SHIEN principle breaks with the worldview that attempts to impose specific and
desired action.

IV Essential Differences between Support and Supervision

How do support and supervision essentially work, respectively? Beginning with supervision, a
supervisor will deal with the supervised by making his presence known and exercise his will. In
support, on the other hand, a supporter will be aware of his partner, and by acting accordingly will
strive to activate the will of his partner. Based on the above, it thus can be said that supervision is an
act that seeks to direct others and begins with the supervisor as the initial point of departure. In
contrast, support is an action where the point of departure is one’s partner and where one
participates in an exchange by adapting oneself appropriately to the situation.

V The Ability to Motivate Others to Act

How does one best go about gaining support? Giving support is a question of making a
conscious decision. However, gaining support is not simply a matter of making a conscious effort. It
logically follows, then, that gaining support is a much more difficult task than giving it. Gaining
support requires the adept utilization of one’s personal, organizational and national “ability to
motivate others to act.”

VI What Is SHIEN Management?

SHIEN management is a mutual development of the ability to motivate others to act. In the 21
century, it is my belief that this type of management will become central at both the personal,
organizational and national levels.

VIl What Is SHIEN Learning?

SHIEN learning is based on the SHIEN principle, and is at the same time a theoretical and
practical approach to amplifying this principle and applying it to the spheres of daily life,
economics, politics and international relations.

VIl SHIEN Workshop

1. Divide into groups of three.

2. Everyone writes a problem on a piece of paper.

3. The group’s problems are presented, and a decision is made regarding whose
problem should be solved first.

4. One person tries to solve a problem with the other two group members asking
questions. The two asking questions need to be aware that this is all they are
allowed to do. They are not allowed to offer personal opinions or other advice at this
stage.

5. The person attempting to solve the problem answers the questions.

Step 4 and 5 are repeated once more.

7. Based on the information received from two rounds of question-answer dialogue,
the problem-solver reports how he intends to proceed.

8. As the final step, the remaining two group members write their advice on a post-it
note and read them to the problem-solver before handing them over.

o
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9. The group moves on to the next problem and steps 4-8 are repeated. The exercise
ends when all three problems have been solved.

Reflections:

Although it was a brief and sudden visit to Denmark for my part, | managed to gain some insight
into the country’s culture and society. In the process of establishing SHIEN learning in Japan, I
have been involved in many activities, but my impression of Denmark is that it would be a very
suitable candidate for developing the principles of SHIEN learning in society. This is especially due
to the high degree of happiness found at the personal, institutional and societal levels, and because
the society has developed a structure facilitating a mutual exchange of giving and receiving between
the aforementioned levels. In this respect, the circumstances in Denmark support the research on
SHIEN learning. Approximately six years ago, several scholars brought to my attention the
similarities existing between my SHIEN learning and Nordic society and culture. In retrospect, |
should have acted on this input and examined the connection much earlier. In closing, | would like
to thank Professor Fusato Taniguchi and his team at Tokai University European Center, along with
Ms. Yumi Suzuki who took the time to meet with me, for their assistance in helping me gain a
deeper understanding of Danish society during my brief visit.

EEME .
UHOHEBENR LY —7 v a v 72T 5,
I #HOFRRESELEDLS>TETND
IT OFFHIFEE, BEET R EDORBICHEVD, =— V= MEOEED D SRR
F0., HELFERNICETOBRIEEZ > TWDE ) BN otz #HED EDIRE Mo
A, oM, oE, modER EICED L IICEILE 52D I BT THIARRET
b5, BIGDORNHEFENE L BHMEDORMUIZ AT,

I VYL EIRTEAL LN T a® AT E A b~
DX READOHT, FEREBLETDIZOICEHE AL T, TNEH 4 & Eli LT
KBV FVHAL LIS K 2o TWnD, stEHZI AL TTHEDHIRNIAZALEDY |
ZIOTHE, TIHORDRVEHARTWVWD, Z054A, BB RICELLSML,
FOTRRBREZDDL I EERDDMLENTTCE T, BREEHRT D37 XA LDHE
L., 72T LA LAOBRIZA->TE TN,

M 7rtARTHA LEEN R TENREIX SHIEN JFE]
HNTWDHDOEFEHNTNDLEFICL, BObEXRNOWY (FakARTHA L)
e, BEWEZYIVEEL CERMEAEER L CoE L, RERZERETCMITHTO Hi
U, €k, VDN EZAIZERVZAI-T ILTHEH9 - LTHIT D]
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AN,
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Afterword

In late April 2013, my dream of visiting Tokai University European Center was finally fulfilled.
For many years | had felt drawn to Denmark for its educational and social systems. This attraction
probably stems largely from my time at Tokai University where I had the opportunity, at university
anniversaries and other such formal occasions, to hear Dr. Shigeyoshi Matsumae express his
thoughts on Denmark and his motivation for establishing the European Center. And even though |
know little of Denmark’s folk high schools, it was inspiring to hear about concepts such
as “learning to live,” “education for life,” and ”living is learning,” and my interest in the country
has steadily grown. My visit to Denmark only lasted for a few days, and in this short window of
time | was offered no more than a brief glimpse inside. However, for me as a first-time visitor to
Denmark, the experience had a significant impact. This was in large part due to the much
appreciated comments and explanations about Danish society and culture received from the staff at
Tokai University European Center, starting with Director Fusato Taniguchi and extending to Mr.
Takayuki Yamamoto and Mr. Jakob Skyt Jensen. | would like to offer my sincerest thanks for this
support.

During the workshop, | had the opportunity of meeting with Japanese language teachers from
various Nordic countries, and hearing about Japanese language education at their respective
institutions. This was very rewarding. In the Nordic region where there are no large-scale events
aimed at the field of Japanese language education, the workshops arranged by the European Center
semiannually are cherished opportunities for teachers to meet and discuss topics related to their
field, as well as to enjoy each other’s company. I am deeply grateful to Director Fusato Taniguchi
and his staff at Tokai University European Center for making this possible.

After returning home to Japan, the lingering effects of my “Denmark syndrome” continued for
some time, and | found myself looking critically at my surroundings. Does the local supermarket
really need to stay open all-night with its bright lights glaring around the clock? And, is really it not
more of an imposition to have package delivery services make home deliveries so late in the
evening? Recently, though, the effects of the “Denmark syndrome” have lessened. Hopefully, I will
get the chance to visit the country again. In closing, |1 would like to express my gratitude for
receiving the opportunity to participate in this workshop.

Yoko Tateoka
Waseda University
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