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Preface

Japanese language education involves teaching of, and research into, the elements, structure and
function of the Japanese language. Alongside these activities, education also necessitates focus on
the evaluation criteria integral to teaching and learning processes, as well as on the practical
methodology employed in teaching. Education can be considered a form of management, and
evaluation is an important ingredient in the PDCA-cycle (Plan, Do ,Check, Act). Educating is a
constant process of collecting data on instruction and learning outcome, interpreting this data, and
applying the results constructively in the ongoing effort to develop teaching methods. Without such
an evaluative process, it is safe to say that education would produce no results.

The workshop presented in this report took examination and evaluation as central topics of
investigation. Ms. Kyoko Murakami, professor at Nagoya University’s International Language
Center, featured as main speaker, and based on her many years of experience in this field, including
practical application, research activity and production of academic literature on the subject,
contributed with a lecture and work sessions on the theme “Constructing Evaluation Methods with
Motivational Factors for Learning.”

Professor Murakami’s approach aims at allowing students to grasp the current and actual level of
their language ability, to stimulate study with a firm sense of purpose, and at instilling motivation in
the students by making it possible for them to feel the tangible results of their efforts. At the
workshop, Professor Murakami presented several relevant methods for teachers to use evaluation
techniques effectively in education. Evaluation methods included student self-evaluation via ‘can-
do-statements’, ‘portfolio-evaluation’ and utilization of ‘rubrics’ that eliminate subjective judgment
from evaluation processes.

For the participants, the workshop provided a good opportunity for reflecting on teaching
activities. And based on the lively discussions that took place, | am confident that everyone returned
home with new ideas and fresh inspiration to be used in their teaching work.

The workshop gathered 13 participants from eight different institutions, spanning three Nordic
countries.

Fusato Taniguchi, Director
Tokai University European Center
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Workshop Announcement / B {& 8 %0

Program
Title: “Constructing Evaluation Methods with Motivational Factors for Learning”

Japanese language education involves teaching of, and research into, the elements, structure and
function of the Japanese language. Alongside these activities, education also necessitates a focus of
our attention on the evaluation criteria integral to teaching and learning processes, as well as on the
practical methodology employed in teaching. Education can be considered a form of management,
and evaluation is an important ingredient in the PDCA-cycle.! Educating is a constant process of
collecting data on instruction and learning outcome, interpreting this data, and applying the results
constructively in the ongoing effort to develop teaching methods. Without such an evaluative
process, it is safe to say that education would produce no results.

This workshop takes examination and evaluation as its central theme, and features Ms. Kyoko
Murakami, professor at Nagoya University’s International Language Center, as main speaker. Ms.
Murakami contributes with a lecture and work sessions based on her many years of experience in
this field, including practical application, research activity and production of academic literature on
the subject.

m Abstract (Kyoko Murakami)

On the topic of examination and evaluation, | think many teachers have the attitude that grading
is a necessary evil. It is not enjoyed, but it has to be done. With such an attitude, is it, however, not
just a waste of valuable time and effort for both teachers and students? This workshop aims at a
rethinking of examination and evaluation methods so that they allow students to grasp the current
and actual level of their language ability, stimulate study with a firm sense of purpose, and instill
motivation in the students by allowing them to feel the tangible results of their efforts. Furthermore,
for instructors, evaluation supplies valuable feedback on the purpose of instruction, on teaching
techniques, on the quality of teaching material, and on the effectiveness of classroom activities. In
order to maximize the effects of evaluation in education, the workshop identifies key points of
importance and formulates a relevant evaluation methodology.

Lecture Outline:

The lecture takes a comparative glance at test-based examination systems in Japanese language
education and non-test-based evaluation methods, and discusses the functions of both approaches.
Emphasis is especially placed on examining the influence the use of tests has on student study
routines, and on the importance of modifying evaluation methods, bearing in mind the possible
washback effects adjustments will bring about.

In order to motivate students to study, it is necessary to involve them in the evaluation process.
Many teachers have already embraced peer evaluation methods, where students evaluate each
other’s performances. From the perspective of fostering habits of autonomous learning, evaluation
methods such as the above-mentioned are extremely important because they give students the
opportunity to reflect on their own progress and abilities. This lecture introduces self-evaluation

! PDCA: Plan, Do, Check, Act.



based on “can-do statements,” and portfolio evaluation, both of which are designed for the purpose
of helping students to identify their desired skills, and studying hard to achieve their goals.

Work Session 1:

The first work session focuses on the evaluation methods used in the oral and written tests
normally conducted by most teachers, and aims at standardizing evaluation criteria in a rubric.
Participants are therefore encouraged to bring the oral and written tests currently in use. Based on
these, the work session will discuss evaluation and its criteria. Evaluation of both oral and written
test results tend to be influenced by the subjective judgment of the examiner, thus leading to a
certain degree of arbitrariness in evaluation criteria. The work session will discuss the measures
needed for establishing a standardized evaluation system that can be used by everyone, and which
communicates the tests results to the students in a readily understandable fashion.

The participants will be given the task of evaluating the same essay based on a rubric; the results
of which will be presented in the succeeding work session.

Work Session 2:

Based on the evaluation results of the essay in the preceding work session, the inter-rater
reliability will be calculated. This method can also be applied to analyzing the inherent problems in
written tests. The quality of tests will vary. Some are better and more effective than others. It is
therefore important with a tool for identifying problems and improving on tests, continually. The
method the work session introduces is a concrete means for locating problematic areas in a test, and
presents a unique opportunity for becoming alert to the characteristics in one’s evaluation pattern.
Through dialogue with others, the work session elucidates the perspectives and criteria we each
have a tendency to focus on.
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First Session/ 851 ¥y g v

Lecture: “Constructing Evaluation Methods with Motivational Factors for Learning”
ihiFe . [FEH LRI ORPSFMD L < B

Kyoko Murakami (Nagoya University)
BT (Bl EKRE)

Lecture Outline:

When setting course objectives and planning for classroom activities before a course actually
commences, there is a tendency to focus exclusively on learning contents. It is, however, also
important to look at it from a student perspective and consider what they wish to get out of the class.
By giving advance consideration to the correlation between student satisfaction and the object of
assessment, teaching will naturally progress towards a methodology embraced by the students. With
the motto, “if evaluation changes, so does teaching,” this presentation took a look at the role of
evaluation.

1. On the Purpose and Method of Evaluation in Japanese Language Education

Evaluation is important for both teachers and students. For teachers it plays an important role in
gauging the progress and level of the students as well as in improving teaching quality. For students,
evaluation supplies tangible feedback on the results of their studies. The word “evaluation” initially
calls to mind tests, but is not only confined to this. There are a number of different evaluation
methods and these methods change depending on circumstances such as when, where, and for what
purpose evaluation is performed, as well as the object (content) of evaluation.

For evaluation concerned with placement of students prior to the beginning of a course, written
and oral tests are often used to determine the skill level of the students. Self-evaluation methods
where students answer a list of “can-do statements,” are also used. “Can-do statements” are an



important tool for allowing students to reflect on their current skill level, and enable them to hone
their focus on the purpose of their language studies.

When it comes to evaluation conducted during a course, such as pop-quizzes and mid-term
exams, it is especially important to use a format that produces feedback reflecting the progress of
individual students, as well as highlighting areas of difficulty that still remain.

The comprehensive evaluation used at the completion of a course determines the grade a student
will receive and has a direct effect on whether he/she will be able to proceed to the next level.
Therefore, it is imperative that such comprehensive evaluation is both appropriately structured and
capable of producing reliable results. Two things must be kept in mind. One is whether the
complete curriculum of the course is adequately represented in questions on the exam; the other is
the form the questions are presented in.

2. What Analysis of Test Results Reveal

No matter how much time and effort a teacher may use in constructing an effective test, it
happens that students provide surprising answers, that a problem is solved using an unexpected
approach and that things simply do not go according to plan. Tests can be refined and improved
upon by collecting answers and analyzing them. To begin with, there is no such thing as a perfect
test. A test is something that is continually being improved upon through regular use. This
presentation introduced methods for finding clues to improving on tests, and encouraged a critical
review of tests having been used to date.

Using two barometers “problematic” test questions were identified. One is the “correct answer
percentage,” an indicator of the level of difficulty of individual test questions. The other is
“differentiation,” an index showing to what degree high-performing students (students who average
high scores in all categories) answer correctly, and to what degree low-performing students answer
incorrectly.

3. The Ripple Effects of Evaluation

The structure and content of a test affects the way students study. If evaluation of a conversation
class uses written exams focusing on grammar and expressions, then the students will pay less
attention to pronunciation and intonation when they speak. In other words, there must be a
correlation between the learning objective, and how the fulfillment of this is measured. When
constructing a test it is therefore necessary to bear this relationship in mind, and furthermore, it is
important that the evaluation method be communicated clearly to the students.

Despite there being many constraining factors, the lecture proposed a flexible approach to
rethinking evaluation methods so as to include motivational factors for learning, and discussed how
such results can be achieved.
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Second and Fifth Sessions /%2 « 5y g v

Work Sessions 1&2:
“Evaluation of Oral and Written Tests” & “Considering Improvements to Evaluation Methods /
Recapitulation”
U—rtyirarl - 2:
[659 7 X f « ZFS 7 X PO &
[ 75D T REER S ROV ED EEE D)

Kyoko Murakami (Nagoya University)
BT (Bl EKRE)

Work Session (Summary):

Evaluation of a test tends to be influenced by the subjective judgment of the examiner. This
applies to both oral tests in the form of speeches or role-play, and written tests such as essay
assignments. Due to this element of subjective judgment, a certain degree of arbitrariness pervades
the evaluation process. The questionnaire the participants were asked to fill out prior to the work
session revealed that most of them teach classes with both conversational and written content, and
that various forms of evaluations methods were being used. Furthermore, more than half of the
participants answered that they perform evaluation by themselves. A number of the participants
expressed dissatisfaction with evaluation criteria, and commented that the evaluation system,
despite being based on fixed criteria, tends to produce unreliable results.

The work session briefly introduced a method for evaluating oral tests, and the participants
worked in groups on producing a rubric for evaluation of essay assignments. Holistic and analytic
evaluations have been common for quite some time, yet it seemed that for many of the participants
it was their first experience with setting evaluation criteria for each individual task, and with
formulating separate language ability requirements for every level of proficiency. Results of the
group work indicated that correctness in Japanese language was an important criterion. Due to time

23



constraints, the texts evaluated were short, and were comprised of exerts from CV’s of foreign
nationals working in Japanese factories. Evaluation of the motivational elements of these CV’s was
to be performed from a personnel manager’s perspective. l.e. not only the Japanese proficiency
level, but the actual content of the text was to be taken into consideration. Opinions varied
considerably amongst the participants on how to evaluate the given texts.

Before the second work session on the following day of the workshop, the participants were
asked to evaluate five essays according to criteria stipulated in advance. The inter-rater reliability
(coefficient o) among the evaluations by the thirteen participants assessing Japanese language
ability was very high. This was in part due to language levels in the essays varying considerably.
However, a closer look at each evaluation revealed the presence of individual tendencies. Some
were lenient in their evaluations with high average scores, while others were more strict, producing
a lower average. Likewise, some evaluations tended to diverge resulting in a high standard
deviation, while other tended to converge, eliciting a low standard deviation.

This method for calculating the inter-rater reliability can, for example, also be applied to
evaluation of written exams. In the table one just inserts test questions in place of the examiners.
Furthermore, calculation of the correlation coefficient between the total score and the scores for
each question will reveal the differentiation ability of the question. In this way, one has a method
for identifying test questions which are inherently problematic. There are both effective and
ineffective tests, but regardless of this, most tests have elements that can be improved upon. It is
therefore important to continually work on improving the form and content of a test.

At the close of the work session, during recapitulation, the participants were asked, once again,
to fill out the same Can-do statements as they had done prior to the session. Since these final forms
were not collected afterwards, it is difficult to tell whether the participants’ self-evaluations were
scored as “4: Can do easily”. As far as I could observe in looking over some shoulders, the most
common score seemed to be “3: Can do to some degree”. I hope that the exercises performed during
the work sessions will support the participants with evaluation tasks in the future.
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Presentation: “The Grading Scale in Danish Higher Education ”
Rk [T =2 DEFEEREMIC 1T S a2 220 T

Chiho Kondo & Michiko Suzuki (Copenhagen Business School)
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Presentation Summary:

In this presentation, we introduced two Danish grading scales — the present 7-point grading scale
and the previous 00-13 grading scale. In addition, we introduced the examination forms that have
been utilized at the Asian Studies Programme at Copenhagen Business School, as one of the
institution that uses the 7-point grading scale.

The 00-13 grading scale was introduced as a standard grading scheme in 1971. Until then, no
standardized grading scheme was used by institutions in higher education.

For each assessment according to the scale of 00 to 13, the performance or general proficiency is
first placed within the following four groups of grades: 1) excellent (13, 11, 10); 2) average (9, 8,
7); 3) the just acceptable (6); 4) hesitant (5, 03, 00). The maximum grade of 13 was given “very
seldom and only for an extraordinary performance”. A score of “6” is the lowest passing grade for
examinations requiring a specified passing grade. The grades awarded were intended to reflect
achievement in terms of standards set by the institution for the specific program.

This 00-13 grading scale was used until July 2006 in all upper secondary education and was used
until July 2007 in higher education and vocational education and training. Since then, the 7-point
grading scale has been implemented and is currently being used.

European Credit Transfer and Accumulation System (ECTS) has been developed since 1999 and
shared in EU-countries. At the same time, the 7-point grading scale has been developed to simplify
the compatibility between Danish and foreign grading scales. Additionally, changing the
feature/character of the maximum grade is also one of the purposes. In the 00-13 grading scale, the
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maximum grade of “13” was given “very seldom and only for an extraordinary performance”.
However, there are many institutions in the other European countries that admit only students with
top grades. The rareness of a “13” therefore worked to Danish students’ disadvantage when
applying to foreign elite institutions

Hence, there is no “very rare” grade in the new 7-point grading scale and it is stipulated that the
maximum score of “12” should not be considered a rare and extraordinary feat. Instead, the new
maximum grade of “12” is to be given for a performance displaying a high level of command of
most aspects of the relevant material.

When using the 7-point grading scale, one difficulty that arises, for example, is determination of
what constitutes a “minor weakness.” This can often be a divisive problem between examiner and
censor. Furthermore, if the learning objective is not defined, it is unclear what kind of Japanese
proficiency is expected. In addition, repeated discussions and improving on examination content is
necessary in order to be able to use this grading scale effectively in the future.

# 1 00-13 sk AL 1E

13 Given for the exceptionally independentand excellent performance
(very rare)

I Given for the independent and excellent performance

10 (ziven for excellent, but not particularly independent performance
9 Given for the good performancea little above average
8 Given for the average performance
! Given for the mediocre performance, slightly below average
] Given for the just acceptable performance
5 Given for the hesitant and not satisfactory performance
03 Given for the very hesitant, very insufficient and unsatisfactory
performance
00 Given for the completely unacceptable performance
)
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Foran excellent performance displaying a high level of
command of all aspects of the relevant material, with no or B
only a few minor weaknesses 1

17 Fora very good performance displayinga high level of B 10
command of most aspects of the relevant material, with
only minor weaknesses

7 Fora good performance displaying good command of the C 9
relevant material, but also some weaknesses 8

4 Fora fair performance displaying some command of the D 7
relevant material, but also some major weaknesses

02  Fora performance meeting only the minimum E i
requirements for acceptance

00  Fora performance which does mot meetthe minimum  Fx 5
requirements for acceptance 03

-3 Fora performance which is unacceptable in all respects F 00
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%% URL :

http://ec.europa.eu/education/tools/ects_en.htm
http://pub.uvm.dk/2006/nyskala/index.html
http://ufm.dk/en/education-and-institutions/the-danish-education-system/grading-system
http://ufm.dk/uddannelse-og-institutioner/anerkendelse-og-
dokumentation/dokumentation/karakterskalaer/13-skalaen-pa-engelsk
http://www.uvm.dk/I-fokus/7-trins-skalaen/Anvendelse-af-7-trins-skalaen
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Presentation: “Considerations on Evaluation and Grading: From the Viewpoint of
Mother Tongue Education™

WF o TR E BEREIC OV TE R S—RLEH G DB 05 )

Kikuko Setojima (Modersmalenheten, Malmg)
WEWERS 7 (AT = —F 0 < /L AT REESE )

Presentation Summary:

In the autumn of 2012, a new grading system was introduced into Swedish compulsory
education. In this presentation, | first give a brief overview of mother tongue education in Sweden
(for a more detailed description, see Setojima 2012), and then move on to explain the new grading
system. Finally, I discuss challenges related to this system from the point of view of the teaching of
Japanese as a mother tongue.

1. Overview of mother tongue education in Sweden

According to the 2009-2010 statistics of the Swedish National Agency of Education, there are
92000 elementary or junior high school students in Sweden taking mother tongue classes. 2500
teachers offer classes in 50 languages. As for Japanese, there are 110 students in the whole
country.* The Swedish system is unique in the world in that the right to receive mother tongue
education is guaranteed by the Law of Education, and in that the mother tongue is an optional
subject in the curriculum.

! According to the contact person in the mother tongue department of the Swedish National Agency for Education,
mother tongue classes in Japanese are held in 11 municipalities. There is no figure available on the number of teachers.
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2. The school reform and the new grading system

A new national curriculum was introduced in 2011 as part of the school reform. This led to
major changes in the grading system from the Autumn Term of 2012. The two most prominent
changes were:

e Grades started to be introduced in the 6th grade instead of in the 8th grade as in the old
system.

* A new grading system with the following six grades was introduced: A (Exemplary), B
(Excellent), C (Good), D (Adequate), E (Acceptable), and F (Fail). This replaced the old
grading scale of MVG (Pass with special distinction), VG (pass with distinction), G (Pass),
and | (Fail).

In the new system, formative assessment is emphasized and presented as “a tool for learning for
both pupils and teachers” (Skolverket (Swedish National Agency of Education), 2011: 15).
Teachers are expected to relate grading to the day-to-day classroom activities and to clearly outline
the individual learning objectives and the levels of achievement. Pupils, on the other hand, are
expected to engage independently and responsibly with their studies to achieve these aims. In this
presentation, | introduce the Nya Spraket Lyfter material, which was developed by the Swedish
National Agency of Education to support the activities of formative assessment.

3. Grading and mother tongue education in Japanese

In comparison to other school subjects, grading and evaluation in Japanese mother tongue
education is difficult. In the national curriculum, there are standards for grading in each school year,
but pupils vary considerably in their background and their level of proficiency in Japanese.? This
makes it impossible to evaluate their ability in a uniform manner. Nevertheless, it is still valuable to
consider how to make the most of the new system of grading and evaluation in day-to-day
classroom activities to raise the motivation of pupils and to improve their results.

References

Setojima, K. (2012). ‘Mother Tongue Education in Malmo, Sweden’. Proceedings of the Spring
Workshop on Japanese Language Education. Tokai University European Center. 43-46.

Skolverket (Swedish National Agency of Education). (2011a). ‘Tema Modersmal’. Available at:
http://modersmal.skolverket.se/index.php/component/content/article/1/1104-modersmal-hos-
kommuner

Skolverket (Swedish National Agency of Education). (2011b). Kunskapsbedémning i skolan- praxis,
begrepp, problem och méjligheter.

Skolverket (Swedish National Agency of Education). (2012). Nya Spraket lyfter!

% For details on the educational practice of mother tongue education in Japanese, see Setojima (2012).
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Presentation: “An Introduction to Japanese Studies at Lund University ”
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Sawako Murao & Miho Inaba (Lund University)
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Presentation Summary:
1. Brief History of Japanese Studies at Lund University
In the late 1960s, Japanese unofficially started to be taught by Professor Olof Lidin (History

of Ideas) of University of Copenhagen, and became an official subject in the 1980s under the
efforts of Dr. Keiko Kockum (professor in literature and translation from 2000). In 2002,
Kazuyo Lundstrém was put in charge of Japanese Studies, and subsequently, Dr. Lars Larm
(Japanese Linguistics) joined the staff in 2006, Dr. Miho Inaba (Second Language Acquisition)
in 2012, along with other lecturers as well over the years. Currently, Japanese Studies consists
of two associate professors (senior lecturers) and two lecturers.

2. Outline of the Course
To obtain a BA degree in Japanese Studies students are currently required to complete four

levels of Japanese language (30 creditsxfour levels over two years), Japanese history (30
credits), and electives (30 credits). However, it is also possible for students from other
departments to take these subjects as individual subjects. In addition, Japanese Studies at Lund
University also offers an evening course for engineering students (15 credits) and a summer
course in Japan for students who have completed 60 credits. At postgraduate level, we offer an
MA program in Japanese Linguistics.
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3. Japanese Courses and Teaching Materials
During the 1% year of course (JAPC 01 and 02, 66 students and 55 students respectively),
“Genki I” and “Genki II” are used as main textbooks. In addition, “Japanese Grammar” and
other teaching materials (authentic as well as self-produced materials) are utilized. For the 2™
year course (JAPC 03 and JAPKI11, 15 and 11 students respectively), “Wakatte tsukaeru
nihongo” (“Jookyuu eno tobira” from 2014) and “Hajimete no hito no gengogaku” are
employed as textbooks. For JAPK11, students are also required to write a BA thesis.

4. Exchange Study and Employment Opportunities
After the change of the curriculum from 3 year-course to 2 year-course for BA degree,

students generally go to study at Japanese Universities for one year as exchange students (6-8
students every year) or as scholarship students of the Ministry of Education, Culture, Sports,
Science and Technology. Recently, however, some students go to study Japanese at private
language schools in Japan. As for the employment situations, there are some examples that the
students who studied the other subjects (e.g., engineering, economy and law) in addition to
Japanese gained jobs at companies which have branch offices in Japan, though there are no
official statistics. Furthermore, it is also observed that a number of students obtained
employment at Japanese companies after one-year exchange studies.

5. Challenges for the Future
Our courses need to be improved in various ways including how better to deal with disparate
proficiency levels amongst first-year students, and for second-year studies, a re-adjustment of
study goals is necessary along with a strengthening of the connectivity between classes. It is
also necessary to rethink evaluation methods, for instance, whether the attendance and active
participation in classes should, or should not, be included as a parameter in evaluation.
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Presentation: “Introduction of Institutions Offering Japanese Language Education in Scandinavia:
Introduction to the University of Copenhagen”
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Keiko Takanabe (University of Copenhagen)
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Presentation Summary:

This aim of this session was to exchange information and experiences between the institutions
offering Japanese language education in Scandinavia. This presentation introduced Japan Studies at
the University of Copenhagen.

The session gave the workshop participants a valuable opportunity for information exchange, as
the participants could present data, conditions and experiences from the Japanese language courses
at their respective institutions.

Japan Studies at the University of Copenhagen was outlined in the following points:

e Change in the number of student applicants (from 2010 to 2014)
Students who entered the Japan Studies program in the 2013 academic year
Textbooks
Course hours
Course schedule
Study purpose

The University of Copenhagen admits one class with 25 students to the Japan Studies program
every academic year. Usually, most of the applicants have just graduated from high school. The
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Japan Studies program annually receives seven times the number of applicants than capacity allows
for, thus making the program one of the most difficult to enter at university level in Denmark.

Of students admitted annually to the University of Copenhagen, 10% enter the university as
“quota 2” students.! These students are admitted based on an individual assessment of their
qualifications and not only on their high school grade point average. Up to three “quota 2” students
are admitted to the Japan Studies program every year, and the number of these applicants has been
on the rise over the past several years. In 2014, there were 28 times more “quota 2 applicants than
available “quota 2” spots on Japan Studies.

First-year students can usually be divided into two groups: those who have absolutely no
knowledge of Japanese, and those who have some experience with the language. The ratio between
these two groups is normally 50/50, 60/40 or 40/60. Having many students with no knowledge of
Japanese start on the course has not proven to be a problem. On the contrary, students with no prior
knowledge of Japanese often prove to perform very well academically and produce good results.

On the third semester, students are divided into two groups. About 60% of the students go to
Japan to study, while the reaming 40% continue their studies at the University of Copenhagen. The
number of the students who drop out of the university is quite small. The most common reason for
dropping out is illness-related.

The presentation also introduced textbooks used on the Japan Studies program, and described
class hours and course schedule. In addition, the self-study system using the Internet was mentioned.
Via this system, the students are able to download learning material during the summer and winter
breaks between semesters. A four week program for winter vacation and an eight week program for
summer vacation are provided for the students in order to induce them to continue studying during
long periods with no lectures at the university.

The study purpose is described in Japanese in the box below on page 38.
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! At Danish universities, students can apply as either “quota 1” or “quota 2” students. For “quota 1” students, admission
to a study program is based on one’s high school grade point average. For “quota 2” students, other criteria, such as
alternative qualifications, experience and motivation, are also taken into consideration. In both cases, however, the
student must fulfill both general and specific requirements pertaining to the program.
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Afterword

A Nordic boom in Japan is generating interest for “things Scandinavian” with interior design and
other products from this region often making their way into magazines and other media. Even in
Aichi prefecture where 1 live, an exhibition on Scandinavian ceramics was held earlier this year.
However, this focus on Scandinavia usually just scratches the surface, and does not leave one with
an intimate knowledge of the region and its culture. Having received this opportunity to visit
Denmark for the first time, my intention was to read up on the country and its culture before
departure. But, alas, in spite of these good intentions, my departure date arrived without having
made any preliminary studies at all.

What | sensed strongly upon coming to Denmark is that it is a thoroughly systematized country.
The systems appear functionally well-adapted to the activities of the people, and although simple in
design, are in fact effective and practical. My impression was that buildings, furniture, electronics,
and many other things, are not only designed for their mere outward appearance but concern for
their rational functionality also plays a central role in manufacturing.

Take train doors for example. For someone of an impatient nature as myself, Danish train doors
seemed, at first, to open excruciatingly slowly. However, after a few times | got used to it and began
to appreciate the leisurely movement of the doors and the unhurried atmosphere they produced. On
the other hand, traffic signals switch very quickly in Denmark, and this surprised me. It was
explained to me that this was a measure taken to stop cyclists approaching the intersection at high
speed. A quickly changing signal leaves no time for cyclists to calculate whether they can make the
signal or not, compels them to start breaking, and thus contributes effectively to reducing traffic
accidents. In this way | was impressed by the flexibility of the systems employed in Denmark, and
how they differ intrinsically allowing them to be tailored to fit individual circumstances and
produce desired effects.

This has been a trip where | have experienced many things for the first time, but there is one
thing I ought to have looked into more thoroughly in advance from home. This concerns education
and evaluation in Scandinavia. | have a great interest in the Common European Frame of
Reference (CEFR), and having been in regular contact with Japanese teacher colleagues in
Germany and other European countries over the past 10 years, | thought | was fairly well-informed
on the topic of European education and its current situation. But this, | learned, was not the case.
Thanks to the participating teachers at the workshop | became aware that there are considerable
differences from country to country in Europe, and that the educational reality in the country of my
acquaintances does not represent the overall European situation. Back in Japan, | am determined to
study more about Denmark and its social system, educational ideals and its approach to evaluation.

| was fortunate to have a fantastic time in wonderful Denmark, and for this | am very grateful.
Thank you!

Kyoko Murakami
Nagoya University, International Language Center

39



HLERBE

HARTITAR 7 — AT, A4 07 U TRME R ERMRE TR SN LT0nET, o
FEATVDEHMRTHLEEIT > TR T 1 Ofafas @A L E Lz, L, &
BEET 2 OIIAR S IZRmI 22 EHIE Y T .ﬁébb\:& T by EFHATLE, 4lH
WD TT o~—0 KOS E2ST, I TEEEEZE LD, RO MR b
WEEMHNTAHAZ IR E LT, %Tﬁf%ﬁ&@btg& L ZIM AT ADETE
&%5:&?LkoA@ﬁﬁmwaﬁ%%%%’?%fwé*&ﬁ%< TN D
IZRFBROWE R FE L, EARHEE, B2 EARIET Tidk <R b a3y
IZTETCWD ERWE Lz, EHEOBEA F‘T?ﬁﬁ&@oi} BRFNNIAAL v T2 LT D
EEIT 2 F TIELDIEFW- L VIZE LD TTRTCERL, 20 60VDORFELDOD LD
FRELE7REES LI RVELE, —FH, EFIEEDLLIOVRL | EMITFEWE L
N, B TES T AHBHIZEDETWAIDE L WIBHAEZZITMELE L, EL M
DIEFOEERT, £EMICEY EBIN, IRENLEHD LS L DO ZEEE
216, BOILEDLSTIE) BPRERIEFFERZHOEL L VWIbiF T, 2ok, —
ATIHRWFRER O E S ZEV H LTS X oI nWE L,

KER L THID ThONoT2Z E DN T2k T Ltzﬁx FHNZH 5 EFARTL HRNE S
B olZRH0 E3, Fhut, EROBHEFHECHMICE L TTY, F—a v 38
B (CEFR) ICRERLZH Y . 101X E RN O I BEENC KA Y 72 80 HAGE
DRATT ERZFiE L TCNEd, HHREIT—a v ROFHEITDr> TnboH ) T
DPNT 722 TeD T, HDAWVDOWLEE TNV BBRLIFEFENRH L &5, ZINE
DIETIZHAZ TN W THID THY £ Lz, FAEIITHEAETLE, o TET
Mo, BELE L, To~—2OHET AT A, BEHRLE, THMEICRETAE 2 L.
ARIZIFSTETHD, O THIRL TWD EZATT,

HIPNOT o~—7 T, TOSAELWRFAZ RS S CWZEEE L, AYSICHY
NEHITEZNFE L,

LR RFERESEE X —
M

40



Participant List / &4 &

Participants:

1.

© o N AN

e e =
g~ wWN RO

Kyoko Murakami, Nagoya University (Japan)

Akane Suzuki, Freelance (Finland)

Hisayo Oki, Stockholm University (Sweden)

Miho Inaba, Lund University (Sweden)

Sawako Murao, Lund University (Sweden)

Kikuko Setojima, Modersmalenheten, Malmé (Sweden)
Chiho Kondo, Copenhagen Business School (Denmark)
Michiko Suzuki, Copenhagen Business School (Denmark)
Keiko Takanabe, University of Copenhagen (Denmark)

. Jiro Tomioka, Aarhus University (Denmark)

. Yuri Anzai, Aarhus University (Denmark)

. Jesper Beckman, VUF Frederiksberg (Denmark)

. Yoko Pedersen, Freelance (Denmark)

. Atsuko Watanabe Bertelsen, Freelance (Denmark)

. Fusato Taniguchi, Tokai University European Center (Denmark)

41



	JLE 2014 Spring (del 1)
	JLE 2014 Spring (del 2)
	JLE 2014 Spring (del 3)
	JLE 2014 Spring (del 4)

