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Preface

Since the turn of the century, voices calling for a change in approach to grammar teaching have
surfaced in the field of Japanese language education. In a move away from conventional grammar
education with its focus on acquiring a systematic grammatical knowledge through study of forms,
advocates of a new approach to grammar argue that grammar instead should be geared towards
realizing communication in actual situations. More precisely, this new attitude to grammar
education can be said to have gained momentum beginning with the symposium held by The
Society for Teaching Japanese as a Foreign Language in the fall of 2003 and entitled, “A New
Japanese Language Grammar Education: Aiming at a Communication Based Grammar.” In spite of
the many fervent calls, however, more than ten years have passed since the symposium, and we
have yet to see an increase in textbooks on the market incorporating this new educational principle.

My colleague at Tokai University, Associate Professor Sumiko Tonosaki, has been working on
developing a teaching format where a balance between “attainment of behavioral objectives” and
“acquisition of a systematic grammatical knowledge” is achieved. This new format, utilizing the
textbook series Dekiru Nihongo (one of the few textbooks that have appeared, so far, based on the
new approach to grammar), has been tested in her beginner and intermediate level classes at Tokai
University’s Intensive Japanese Language Course over the spring and fall semesters of 2014. Initial
results from these attempts show that behavioral objectives and the acquisition of a systematic
knowledge of grammar are not incompatible, and that repeated exercises with behavioral objectives
actually leads to a systematic knowledge of language (grammar).

With the theme of this workshop being “Considering the Form and Content of Grammar
Education Aimed at Achieving Behavioral Objectives,” Ms. Tonosaki was invited to feature as
main speaker and to elaborate on her recent experiments with grammar teaching and their effects, as
well as discuss issues relating to this new approach.

For the spring 2015 session, the workshop again gathered more than twenty participants,
resulting in lively discussions and much networking activity. In addition to the three Nordic
countries represented, we also had the pleasure of receiving a participant from the Japan
Foundation’s Japanischer Kulturinstitut Kéln in Germany. As the present report attests, despite
being a relatively small-scale workshop, the presentations on research, teaching activities, and
introduction of educational institutions that were part of the program were of a considerable quality
and depth.

With the closing of the 2014 financial year, my term as director of Tokai University European
Center in Denmark also came to a close, and | returned to Japan and my previous work at Tokai
University. | therefore made the trip from Japan in order to attend this workshop. After five and a
half years of working and living alone in Denmark, | have come to consider it my second home.
The Japanese Language Education Workshop Series have been a way for me to stay active within
my field of expertise. The workshops have been a valuable source of knowledge and experience,
and have given me opportunity to meet many of the Japanese language teachers in Scandinavia. |
would like to extend my gratitude to everyone who has been involved in the workshops, with the
hope that they will still continue to be held in the future.

Fusato Taniguchi, Professor
Tokai University Institute of Global Education and Research
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Workshop Announcement / B {& 8 %0

Program

Title: “Considering the Form and Content of Grammar Education Aimed at Achieving
Behavioral Objectives”

In Japanese language education, grammar has for a long time been taught in a familiar and
conventional way. This approach to grammar education takes sentence structure as the point of
departure. Based on sentence structures, supposedly typical everyday situations are then postulated
with the necessary grammatical elements being introduced. Finally, verbal, conversational and
written exercises are then utilized. Following this schema, a student is guided to an understanding
and use of the language. This method has, however, met with critique on many fronts. One such
criticism springs from the call for a “new Japanese grammar” where grammar’s role is defined in
relation to actual communication requirements. This opinion has been around for a while, now, but
it is worthwhile again to re-examine its critique-points in order to determine their relevance. Taking
both the pros and cons for a ‘new Japanese grammar’ into account, this workshop aims to establish
whether a “new” approach to grammar is indeed required.

Associate Professor Sumiko Tonosaki of Tokai University (Tokai University Institute of Global
Education and Research), is featured as main speaker at the workshop. Ms. Tonosaki is proponent
of a shift away from the learning model where content is structured around grammatical forms and
learning how to use them. What Ms. Tonosaki instead advocates is a move towards a learning style
where behavioral objectives are the primary givens, with grammatical structures then being
introduced as a means to achieving these objectives. This style of learning also utilizes student
awareness and strives to impose order on grammatical knowledge. Ms. Tonosaki’s lecture will
describe results acquired from classroom experience, concrete activities and suggestions for
teaching materials.

m Lecture: Associate Professor Sumiko Tonosaki

Title:

“Finding a Working Balance between the Achievement of Behavioral Objectives and the
Acquisition of a Systematic Knowledge of Grammar ”

Outline:

In language education today, many are calling for grammar to be seen as a supportive tool for
achieving specific communicational objectives in actual situations of interaction. This is a move
away from the older conventional approach to grammar focusing on a systematic, comprehensive
and correct understanding of the target language. Taking this situation and its counter-arguments
into account, the lecturer argues that, in order to achieve communication-oriented Japanese
grammar education, there is no need to discard the systematic approach and its focus on correctness.
Examples from English language education will be used as illustrations to prove the point. It will be
argued that the only critique of conventional Japanese language education that merits attentions is
the method using grammar as the avenue of approach to a language, and where teaching
subsequently is structured around situations designed for learning to use the grammatical forms. In
contrast to the conventional approach described above, the lecturer advocates the need for



perceiving grammar as a practically applicable form of knowledge. This can be achieved via a
learning cycle where situation and behavioral objective are postulated first, followed by and
introduction of the necessary grammar and relevant exercises. The process then continues with a
systematic arrangement of the grammatical expressions, which are stored in an accessible manner
for future use when facing new behavioral objectives.

m Work Session 1: Associate Professor Sumiko Tonosaki

Title:

“Developing Behavioral Objectives and Promoting Awareness and Structuring of Grammatical
Knowledge”

Outline:

When conveying behavioral objectives to students it helps their understanding considerably if
visual aids are involved. Furthermore, regarding oral exercises, it promotes understanding and
memory if correct answers are supplied in both verbal and written form. On the intensive Japanese
language course taught at Tokai University, the lecturer has used the textbook, Dekiru Nihongo:
shochdky( during both spring and fall semesters in 2014. The material was converted into electronic
versions using Powerpoint and PDF, thereby resulting in a working balance between “achievement
of behavioral objectives” and “acquisition of a systematic grammar.” Based on these experiences,
the following cycle will be examined and tested:

(From textbook material) behavioral objective — introduction of grammar and exercises —
(Application) Creating related behavioral objectives — awareness of Japanese grammar and
systematization of grammar

Using the same teaching materials, participants will be asked to think up different behavioral
objectives and progressive sentence pattern exercises. The presented ideas will form the basis for a
discussion, as well as lay the groundwork leading up to the exercises in the following work session.

m Work Session 2: Associate Professor Sumiko Tonosaki
Title:
“Applying Information and Communication Technology (ICT) to Teaching Materials”

Outline:

In work session two, the behavioral objectives and progressive sentence patterns produced in
work session one will be converted into electronic materials using PowerPoint, Word and PDF
programs. Two suggestions for how this best is accomplished are presented: 1) the initially
introduced grammatical knowledge should be given the potential for expanded application, and 2) it
is advantageous if the materials are devised in a way stimulating Japanese grammatical awareness
in the students themselves. Grammatical awareness contributes to structuring the grammatical
knowledge of learners. Even if one is not adept with computers and has a limited software programs
at one’s disposal, producing effective ICT-material can be done. The focus of the work session will
be on producing new materials with subsequent evaluation.
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Lecture: “Finding a Working Balance between the Achievement of Behavioral Objectives and the
Acquisition of a Systematic Knowledge of Grammar ”
W [TTBHIEEL & KR X7 RO [ D T D1

Sumiko Tonosaki (Tokai University)

SHIRTR - CRIER)

Lecture Outline:

The lecture addressed central issues in the ongoing debate on reforming grammar education in
Japanese language teaching and presented a specific stance on the ideal form and role grammar
education ought to assume. Taking its cue from the behaviorism underpinning the Common
European Framework of Reference for Language, CEFR’s ‘can-do-statements’, a threefold
argument was unfurled. Firstly, it was argued that a systematic knowledge of grammar is
indispensable to achieving behavioral objectives in the use of Japanese. Secondly, in order to
transform grammatical knowledge into applicable know-how, a teaching style that only gives
priority to situational setting and behavioral objectives, is insufficient. And thirdly, there is need for
further development in ordering and systemizing linguistic forms. In order to perform this type of
grammar education, the lecture argued that teaching materials utilizing information and
communication technology (ICT) are effective and well-suited tools, drawing on the lecturer’s own
experiences with the textbook, Dekiru Nihongo Shochlky(, at Tokai University’s Intensive
Japanese Language Course.*

Initially, an outline of the “new Japanese grammar education movement,” emerging in the early
years of the 21st century, was given. This was followed by a discussion of an opposing viewpoint to
this Movement as represented by Professor Masaaki Seki of Tokai University. The “new Japanese
grammar education movement” was a call for a needed revision and renewal of grammar education.
According to the Movement, grammar education in its existing form is incapable of meeting the
diverse needs of contemporary students, and is inherently flawed for not placing enough priority on

! Shimada, Kazuko (Editor), Dekiru Nihongo Shochtiky®i, ALC Press INC., 2012, Japan
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communication (this stems from grammar being considered a branch of linguistics). In response to
these claims proffered by the Movement, Seki published an article in 2008 wherein he takes up the
gauntlet and articulates his position.? In the article, Seki states that he, in general, supports the
Movement’s view of the need for a grammar education that acts as a support for communication,
but, in the same breath, he points to the fact that several points of criticism, as presented by the
Movement, are based on misunderstandings. As presented in the article, Seki opines that there is
nothing wrong with the fundamental aim of grammar education as it is being practiced today. The
lecturer expressed agreement with Seki in maintaining that accuracy and systematization should
continue to be of central importance to grammar education. However, with regard to Seki’s opinion
that there is nothing wrong with positing situations of communication based on grammatical forms,
the lecturer was in disagreement. This disagreement stems from the fact that from such a position,
one cannot argue with the Movement’s basic standpoint. The standpoint being that grammar
education has produced students with a good grasp of the Japanese language’s structure, but has left
them without the ability to use the language actively. If one accepts the idea of “grammar for the
sake of communication,” then it follows that the classroom must be a space where actual situations
of communication are rehearsed. In other words, language education needs to be organized so that
situation and behavioral objective act as starting point. From this starting point, student awareness
(focus on form) has to be trained into reflecting on which expressions (grammar) are necessary to
communicating in a given situation and achieving its behavioral objectives.

However, according to the lecturer, if one stops here, language education would merely be so-
called task-based instruction, and this is not sufficient for acquiring adequate grammatical
knowledge. Herein lies the main point of the lecture’s message. Simple task-based instruction runs
the risk of grammatical learning remaining an exercise limited to acquiring fragments of knowledge.
In such a scenario, acquisition of an arbitrary body of grammatical knowledge, that has not been
systematized properly, will not be able to function as an effective index for communication, and
when one tries to draw on this pool of know-how confronted with new behavioral objectives,
chances are that the knowledge will be inaccessible and unusable. Therefore, in addition to
introducing situations, behavioral objectives and sentence patterns and their repetition into
classroom activities, it is also necessary to implement exercises in the ordering and systematization
of linguistic forms into language education. To accomplish this, it is important to structure
classroom teaching so that, for one, students practice learned expressions in the context of new
behavioral objectives, and two, students acquire a linguistic awareness allowing them to make
connections to already learned forms (existing knowledge). By implementing such measures, the
lecturer argued, students will be guided towards greater order and systematization of their
grammatical knowledge.

The lecture concluded by recommending ICT-based teaching materials as well-suited for
practical application in initiatives described above.

? Seki, Masaaki, “Reconsidering “Grammar for Japanese Language Training”: When Was the Term “Nihongo Kyoiku
Bunpé” (Japanese Language Grammar) First Used?” in Bulleting of the Foreign Student Education Center Vol. 28, pp.
1-15, 2008, Tokai University.
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Second and Fifth Sessions /%2 « 5 v g v

Work Sessions 1&2:
“Developing Behavioral Objectives and Promoting Awareness and Structuring of
Grammatical Knowledge ” & “Applying Information and Communication Technology (ICT)
to Teaching Materials”

U—r%yrarl - 2:
I7TBIHIEE BRI, G0 & & XL DEPEE(ET I/ &
[#c# D ICT 1£/

Sumiko Tonosaki (Tokai University)

SHIRHR - CR#ER)

Work Session (Summary):

In work session 1, it was explained why ICT-based teaching materials are well-suited for
achieving a style of grammar education as presented in the preceding lecture; i.e. a structural
sequence which begins with a “presentation of situation and behavioral objectives,” moves on to
“introduction and repetition of sentence structures” and finally leads to “ordering and systemization
of linguistic forms.” The production and aim of ICT-based materials were illustrated via the
textbook, Dekiru Nihongo Shochiky(, which the lecturer has experience using at Tokai University's
Intensive Japanese Language Course Program. The Dekiru Nihongo textbook series, aside from
aiming at achieving a working balance between behavioral objectives and a more systematic
knowledge of language, provides ample illustrative data in a CD-ROM supplement to the textbooks
and is therefore relatively easy to use combined with ICT-based materials.

In order to turn teaching materials into ICT-based tools, it does not require any special software
applications. As long as one has basic, run-of-the-mill software such as Microsoft PowerPoint, a
program for creating PDF-documents, and software for editing audio files, then it is sufficient.

First of all, illustrations, audio recordings and videos are very helpful in aiding student
understanding of situational setting and behavioral objectives. When teaching students about which
expressions apply to certain situations, it is much easier for students to understand and remember if
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it is conveyed via illustration or video, rather than if an instructor explains it verbally. In addition,
for practicing introduced sentence structures, if correct usages, for example, are presented via
PowerPoint in model sentences accompanied by audio input, students will absorb the correct usages
more readily and, again, remember more easily. Even with simple substitution exercises, by
combining cues with illustrations, one avoids exercises being done without understanding them
fully. Lastly, the advantage to exercises using related behavioral objectives for enhancing order and
structure of linguistic knowledge is that the original PowerPoint can be reused and reformed,
thereby reducing the instructor’s workload.

In work session 2, samples of ICT-based materials relating to short story no.l in chapter 9 of
Dekiru Nihongo Shochlkyd were presented. Working in groups, the participants were asked to
create similar behavioral objectives, produce ICT-based materials for practicing sentence structures,
and to structure the exercises in way that stimulates connection to already learned sentence
structures. Each group then presented the result of its efforts. The behavioral objectives introduced
in the textbook, were to “be able to ask a senior colleague about the rules at one’s workplace” and
to “be able to explain the same rules to a junior colleague”. The two sentence structures introduced
for performing these objectives were “verb (basic form/negative form) + koto ni natte imasu” and
“verb (basic form/negative form) + y0 ni shite kudasai.”

The behavioral objectives presented by the groups included rules at science seminars, leisure
club rules, rules when visiting shrines and temples, dormitory rules, and rules in public
organizations. The participants took great care in considering the type of situation their assumed
students would be most likely to encounter in real life. The example sentences produced were well-
considered and designed to stir the intellectual curiosity of the students, stimulate an interest for
trying out the sentences immediately, and had game elements included for making them more fun.
The example sentences also made ample use of pictures and illustrations and placed importance on
visual information.

U—rkvvvay (BR)

UV—7%yviarQTiE, Rl T (EBA) B, T8 EERR] -
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F9. HARFC, HEORIL, [T REAZEMES TS0, A T A M, FH, B
&T%&Kﬁoor’@%ﬁT\;@ﬁﬁTﬁhk;5#J%T? =R ﬁ%ﬂmﬁfﬁ
HT5L08, 472 MLENEDIZ ) N3 <, o, BBRIZED T, ‘;’Et\
SCHRBE A% O SCRFE I BW T . PowerPoint & V., IEA 25 & SUFH CTHERRIZ
LHé. IEENEREEICEDY, FUSREBICHED LTV, B ABE ThH-TH, %
2a—%ATANLEY NMZTAHZ LT, X<bhoRWEEHETDLEWD Z LT 5,
wZIC (SO L IKRE] O7-olc, BEET 21TE IR CTHE T 5% 6. &I

23



FHVN 7= PowerPoint > — h 2 @EHL T 9252 & THAHL TX 5720, HHEBI1TEDTH
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Third Session / 8 3 v a3

Presentation: “An Introduction to “Marugoto: Nihon no Kotoba to Bunka”: Teaching materials
based on a task-managing approach”

KK CFTTHEN [F5 78 AARDZ E1EE XS] DT

Ayako Shikibu (Japanisches Kulturinstitut Koln, Japan Foundation)
At 1 (EHEERmES 7 vy BHARUEEER)

Presentation summary:

The aim of this presentation was to introduce the textbook series Marugoto: Nihon no Kotoba to
Bunka which is based on a task-managing approach. This ties in to the theme of this workshop
which was “attaining behavioral objectives” and “engaging in activities using Japanese”.

The Japanese teaching material, “Marugoto: Nihon no Kotoba to Bunka” (hereafter Marugoto),
is developed by the Japan Foundation and presents the behavioral objectives in “can-do” form.
Marugoto textbooks are organized for the purpose of preparing learners for communication in
Japanese and for interaction in specific situations. Thus the main aim of the books is not the
mastering of grammatical rules, but rather learning how to use Japanese actively in given situations.
Knowledge of Marugoto and its characteristics can give one a concrete idea of how to approach
lessons incorporating “behavioral objectives,” and the purpose of the presentation was to provide
this information to the participants and the institutions where they teach.

Characteristics of the material
Marugoto is intended for non-Japanese adult learners. It is based on the JF standard’ and has the
following four characteristics.
1) Separation into six levels of proficiency
There are set six levels from Al to C2. These are degrees of proficiency where A corresponds to
“Basic User”, B to “Independent User”, and C to “Proficient User”.

! http://jfstandard.jp/summary/ja/render.do
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2) Objective settings based on task-managing/can-do forms
By presenting learning objectives in can-do forms, lessons are expected to be organized with the
aim of “being able to engage in activities using Japanese.”

3) Contents organized in topics
As level of proficiency increases, the same topics reappear and are reused. This deepens and
expands one’s ability for taking action and engaging in activities using Japanese.

4) Encouraging cross-cultural understanding
The books are scattered with elements promoting cross-cultural understanding, appearing in
conversational settings and contents, pictures, etc. Furthermore, the values underpinning specific
words and phrases are explained. The purpose of this is not to give learners correct answers, but
to encourage them to consider their own culture from a different perspective.

Focus on listening comprehension

Marugoto makes good use of audio material, and listening to new and unknown words is an
essential point of the exercises. Answers to exercises in sentence composition are also checked
through listening. Exercises in listening comprehension are designed so that they can be altered,
making them not merely a matter of repetition, but intended for listening with a specific purpose in
mind.

The volumes “Activity” and “Understanding”

Marugoto is constructed in two volumes, namely “Activity” and “Understanding”. Both are
central materials, though they differ from each other in that the volume “Activity” deals with what
one can do uising Japanese, while “Understanding” deals with the systematic learning of vocabulary
and grammar necessary for engaging in activities. The two volumes complement each other and
contain the same topics. Thus, learners can acquire comprehensive ability in Japanese language by
studying with them.

Self-management of the learning process

Sections in each of the volumes “Activity” and “Understanding” contain pages for self-
evaluation. This is based on the notion that what is important in language learning is to continually
evaluate one’s own learning and to manage the learning process oneself.

Supplementary materials

On the website http://marugoto.org, various materials related to Marugoto can be found. The
following materials are made available on the website which is easy to use both for learners and
teachers: (1) Outline of Marugoto and as its making; (2) Support sites for “Marugoto Plus” and
“Marugoto no Kotoba”; (3) Materials for teachers; (4) Teaching materials for downloading (audio
materials are free); (5) Information from the publisher

This presentation intended to introduce Marugoto as a source of inspiration for teaching material
for “achieving behavioral objectives.” The Japan Foundation’s Japanese Cultural Institute
(Japanishces Kulturinstitut) in Cologne, Germany, offers classes in Japanese where Marugoto is
used and which focus on “achieving behavioral objectives.” In these classes, I have been able to
observe at close hand the learning process of the participants. I look forward to discussing the issue
of Japanese language education with fellow teachers at workshops such as this in the future.
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Fourth Session/ B4+ v g v

Presentation: “How to Use the Reading and Writing Sections of Genki 1 (Part I1): A re-thinking of
the Japanese essay exercises utilizing the theories of ‘contextualization’ and ‘personalization’”

wE& . T PAE T GinZEEfze oW 2702 - TXHRIE) TIINAE ) DELR D5 D
1EX AR D A —

Michiko Suzuki (Copenhagen Business School)
WARE T (3 _Xu— Rk KR)

Presentation summary:

This presentation is the second part of re-thinking Genki 1 as a teaching material. This time |
focus on Japanese essay practices in Genki 1 and my suggestion for effective use based on the
theories of “contextualization” and “personalization”.

1. Previous research

Writing activities offer learners the opportunity to use learnt items and promote their
acquisition [Komiyal992]. By writing essays, learners can use language elements more and more
accurately, and it becomes the base for the other three skills, and promotes competences in
communication, dialogue, and monitoring [Saital986].

It has been pointed out that, of the three aspects of written expression, i.e. language, structure
and content, teachers should place emphasis on the first two at the beginner and intermediate
levels, and guide students in developing their technique for expressing easily what they want to
say by referring to model essays with learnt sentence patterns and vocabulary [Yokota, et al. 2009].

2. Attempt with implementing “contextualization” and “personalization”

I have tried “contextualization” and “personalization” in my class based on the above mentioned
research. “Contextualization” is a teaching theory that sees grammar in a supporting role to
expression. When teaching specific grammar and vocabulary, function should be clearly explained
regarding, “who, to whom, and what for”. “Personalization” means that words and expressions are
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learned in a personal context for each student who learns by expressing personal ideas, opinions,
feelings and preferences [Kawaguchi 2013]. The necessity for “contextualizing” sentence patterns
and grammar, and for “personalizing” expressions are presented in Kawaguchi 2013.

I have tried “contextualization” and “personalization” in a session during the fall semester for
year O level students (a propaedeutic year of learning Japanese at Copenhagen Business School).
Using Genki 1, the students learned one chapter per week from both the “grammar and conversation
section” and the “reading and writing section”.

3. Considering Japanese essay practice in Genki 1 by “contextualization” “personalization”

My investigation begins with the question, “Are reading comprehension texts in the “the reading
and writing section” useful models for essay writing?”’ I evaluate the essay exercises based on two
criteria: A) the correspondence between learning content of the “grammar and conversation section”
and the “reading and writing section”, in other words, has the learning content been
“contextualized,” and B) whether essay exercises are realistic with regard to being both
“contextualized” and “personalized.” My findings are as follows.

A) 1. Comparing themes between the two sections
- Learners have difficulty understanding how they should express themselves in writing about the
situations in the “grammar and conversation section” since the themes between the individual
chapters of each section differ (chapters 6, 8, 10, 11 and12).
- Overlap between the themes of two sections occurs. Addition or alteration is therefore needed
(chapters 5, 7 and 9).
A) 2. Comparing the new grammar items with the reading comprehension texts and the essay
exercises
- New sentence patterns and words are not used frequently enough (chapters 6, 7, 8, 10 and12).
- Exercises would be more meaningful if they are put after specific sentence patterns, or if
sentence patterns are introduced earlier (chapters 3, 4 and 8).
A) 3. Comparing the reading comprehension texts and essay exercises
- The reading comprehension text is not suitable as a model for essay writing (chapters 10 and
12).
- Content of the text needs to be increased/changed, or instruction for essay writing needs to be
shown (chapters 4, 5, 6, 7 and 8).
B) 1. Examining situations in both reading comprehension texts and essay exercises
- In neither case are they suitable for the learners (chapters 5, 6, 7 and 9).
B) 2. Comparing essays by native Japanese speakers and a reading comprehension text (only in
chapter 6).

Let me take Chapter 6 as an example. In this chapter, verb te-forms are introduced, and the topic of
both the reading comprehension text and the writing essay is “my favourite restaurant”. Directions
are also introduced under “Useful Expressions” in the “Grammar and Conversation section.”
Adjectives are observed more frequently than verb te-forms in the text, and direction is explained
by using new kanji in this chapter. | am not sure if this is appropriate for a chapter introducing verb
te-forms. 1 am also doubtful as to the necessity for pairing detailed directions together with
restaurant when introduced for the first time. 1 would be surprised if students have a favourite
restaurant where they know owner and employees well. | have asked six Japanese native speakers to
write an essay each on the same topic in order to compare with the writing exercise in the chapter.
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Three of the six native speakers were asked to write the name and place of the restaurant, along
with name of the workers and their reasons for liking the restaurant. The other three native speakers
were only told to write about restaurant introducing it to their friends. The results showed that none
of them wrote about directions how to get to the restaurant. Furthermore, the three who were asked
to write about the employees at the restaurant did not mention them at all.

4. Improving and changing essays exercises

I have, based on the abovementioned results, changed the essay topic in chapter six from “my
favourite restaurant” to “my favourite ......... ” in order to make it more “personalized.” As a result,
the students have Chosen to write about a festival, a friend’s room, an amusement park, and the sea
in addition to a restaurant, a café and so on as a topic. And it is observed that misunderstanding can
occur directions are taught at the same time as verb te-forms are introduced.

| have written model essays for all chapters that include sentence patterns featured in the
respective chapters as well as previously learnt sentence patterns. | have also attempted to make the
students conscious of the structure of the essays. In the cases where the essay exercises correspond
to neither the themes nor the new sentence patterns of the chapter, and where these are not realistic
for the students, I have prepared other exercises based on “personalization.”

In some chapters it is not readily clear what should be “contextualized” since the sentence
patterns featured in the “grammar and conversation section” are not emphasized in the “reading and
writing section.” In such cases, I have only tried “personalization”.

In addition to the above, I commented on the students’ essays, not in order to evaluate but rather
offer my personal impressions of the texts. Students were also given the opportunity for making
presentations as an exercise in heightening awareness of reader and listener existence, instead of
peer response, which is also an effective way for improving contents, structure and length in essay
writing.

5. Conclusion and future issues

Results show that the students have actively imitated and changed expressions of my model
essays as well as they have become more conscious of Japanese essay structure. Over the course of
these exercises, the students have also progressed to being able to write longer essays which include
their own experiences.

In conclusion, it can be said that “contextualization” and “personalization” can be promoted by
using model essays produces by the teacher. In this connection, it is imperative to explain clearly
what the focus is in the model essay if this is not adequately communicated in the reading
comprehension texts.

In future, 1 would like to see “contextualization” and “personalization” promoted by considering
appropriate essay topics focusing on target sentence patterns from every chapter of the “grammar
and conversation sections”, and establish a link to kanji often used in “grammar and conversation
sections” in essay exercises.
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Sixth Session / 6 v g v

Presentation: “Grammar Is the Way We Do Language”

Jesper Beckman (VUF - Voksen Uddannelsescenter Frederiksberg)
ATAN= - Ry I (LT Vw7 ARTEANBEE X —)

Presentation summary:

As a teacher | often wonder why it is so difficult for my students to understand what | am telling
them. For me the point can be simple and clear, but my students do not seem to understand, or at
least do not know, what it means to understand the point. So every year | make it a habit to take a
slightly different approach and explore from a new standpoint what can be understood by my
students and to what degree.

This year I took the standpoint, that grammar is basically the way we “do” language without
grammar. What this implies, is that perhaps grammar is just a habit. Grammar is the way we behave,
when we “do” language. Language is not something we understand. Language is something we do,
or perform. On the other hand, grammar is not something we do. Grammar is something we
understand, or a tool for understanding. It can therefore be said that grammar is the way we do
language without grammar.

For example, a new-born child just says “Waa.” If we ask the child, “What are you saying?” we
will probably immediately get the answer, “Waa”. If we ask, “What are you talking about?” we will
probably again get the same answer, “Waa”. It seems the child speaks fluently.

But the interesting point here is that the above two questions, “What are you saying?” and “What
are you talking about?” are probably the two most often used questions, when we do language. I, at
least, use them several times every day.

“What are you saying?” By raising this question, we expect an answer to one of the three
questions:

1. What happens?
2. What is it?
3. Howisit?
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The first will be a verb predicate that constitutes a verb sentence. The second will be a noun
predicate that constitutes a noun sentence. The third will be an adjective predicate that constitutes
an adjective sentence. E.g., "% < (naku), J72 (tori da), 3% L\ (utsukushii). These three
predicates can be related, if they specify the same ‘situational context’. That is, talk about the same
thing. Furthermore, we can unfold a predicate and specify a ‘textual context’. That is, elaborate on

what we are saying, e.g. 7¢ < 72> 7= (nakunatta). This can be elaborated to 37z (kita), #FA 72
(asonda), K AN IZ72 & 727> 7= (otona ni naranakatta), Ja > 7= (kaetta). Some will perhaps
recognize this as the story of Kaguya Hime:

DA 7= (onna no ko ga Kita)
ZOF- 133l A 72 (onna no ko wa asonda)
KANIZ72 5 72 7h>- 7= (otona ni naranakatta)
It > 72 (kaetta)

The interesting point here is the difference between 7z ™ ¥-733&7- (onna no ko ga kita) and %z
D-1Zi A 72 (onna no ko wa asonda).

The phrase %z ®-¥-75 7= (onna noko ga kita) answers the first question, “What are you saying?”
but not the second question “What are you talking about?” On the other hand, %z ™D - |LilF A 72
(onna no ko wa asonda) answers both of the above questions.

It does not make sense to say something, if it is not said about something. This means that if

nothing else is mentioned, there must be a default answer to the question, ”What are you talking
about?” This default answer could be “a situation.”

So, by way of repetition, Zz® {733 7= (onna no ko ga kita) answers the question, “What are
you saying?” but not the question, “What are you talking about?”” However, since it must be said
about something, the answer by default is “a situation.”

At this point someone will perhaps argue that Zz ™73k 7= (onna no ko ga kita) answers the
question, §fE23 7= (dare ga kita)? In the sentence, %z ™13 A 72 (onna no ko wa asonda), 5% A
72 (asonda) is the new information offered about the given 7z ™ ¥- (onna no ko). In the sentence, %¢
D K7= (onna no ko ga kita), Zc?® ¥ (onna no ko) is the new information offered about the
given k7= (kita).

To this we can add that the subject (Z£7%) of the verb is contained in the verb, and that therefore
the question T§fE2S, . . J (dare ga...) asks for an identification of the subject and thereby a
specification of the predicate. On the other hand, the predicate of the subject/topic (Z=#H) adds new
information about the subject and thereby specifies a situation or some part of it.
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The Simple Sentence

SUBJECT PREDICATE
Predicate
Moun predicate
(=g
Postposition Case
Time Place Subject Object Verb predicate
[T

i) ) R

Adjective predicate
= g
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Seventh Session /| 7ty a v

Presentation: “An Institutional Outline and a Comparison of JLPT and CEFR based on
Considerations of Student Self-Evaluation”

I TREBIREN K ONFAED H OG0 5 E 25 L 7= ILPT & CEFR DLEES)

Yuki Nakagawa-Laakkonen (Joutsenon Opisto)
FllRE (3 7Y =/ %)

Presentation summary:

The presentation introduced Joutseno Folk High School in Finland and its Japanese Language
and Culture Programme which was establised in 2009. It also included a look at the JLPT? results
achieved by students at this school, a comparison between JLPT and CEFR? examining the
differences between the JLPT’s Can-do self-evaluation and CEFR’s self-evaluation, and
commented on the Japanese proficiency of the students.

1. The Meaning of Joutsenon Opisto

“Joutseno” is the name of a district in Lappeenranta City. Lappeenranta is located in the
southeast of Finland (about 250 km from the capital, Helsinki). “Opisto” means school or
educational institution.

2. Folk High School

Joutsenon Opisto is a “Kansanopisto” which translates to “folk high school.” The Nordic
countries all have own folk high school, the educational content of which varies widely from
country to country (folkhgjskole in Denmark and folkhtgskola in Sweden)..

Recently Finnish folk high schools are cooperating with Finnish and foreign universities. For
this reason they are frequently referred to in Japan as “prep schools for university education.”
Finland has 87 folk high schools, but Joutsenon Opisto is the only one to offer a long-term course in
Japanese.

! Japanese Language Proficiency Test.
? Common European Framework of Reference for Languages.
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3. Joutsenon Opisto

The school was founded in 1950. All programmes are one year courses. The total number of
students is approximately 130 (excluding short-term summer class students). It is a boarding school
where a majority of the students live and study on campus.

The syllabus consists of the following 10 programmes:
e Open University Programme
e Teacher Training Programme
o Finnish Language Programme
o Arts Programme
o English Language and Culture Programme
e Japanese Language and Culture Programme
e Chinese Language and Culture Programme
e Russian Language and Culture Programme
e Finnish Language Course for Immigrants
« 10" grade

4. Japanese Language and Culture Programme

This programme started in 2009. Since then, it has been the most popular course at the school.
This programme admits about 25 students every year. Usually, most of the students have just
graduated from high school. Because students come from all over the country, more than 90% of
the students live on campus in the school dormitory.

Japanese classes begin from level zero and there is a contact class taught by a native teacher
from Monday to Friday (in Finland, this is the only programme that offers Japanese classes every
day!).

The goal of the fall semester (from the end of August to mid-December) is passing level N5 of
the Japanese Language Proficiency Test (JLPT). Almost all of the students register to take the test,
and almost everyone passes.

The goal of the spring semester (from early January to the end of May) is to compete in the All
Finnish Japanese Speech Contest which is held every year at the end of March.

The goal at course completion is Japanese proficiency corresponding to level N4 or N3 of the
JLPT or level B1 of CEFR.

In addition to the Japanese classes, | also teach Japanese history and Japanese culture classes.

From 2014, the programme has entered a partnership with the University of East Finland’s
Japanese language and culture course. At the University of Eastern Finland, students take 30 credits
worth of courses over two years. After completing the Japanese language programme at Joutsenon
Opisto, the university programme can be completed in one year.

5. Problems and Challenges
e Finnish folk high schools do not have an entrance examination. For this reason, the level of
education obviously varies considerably from student to student (some are high school
graduates, some have graduated from vocational training school, and some have only
finished compulsory education). Recently, the school has seen an increase in students with
various forms developmental disabilities and depression.
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e The majority of our students have no experience of directly interaction with Japanese people.
This is mainly due to the fact that the school is located in the countryside with most of the
students coming from small towns or villages. In addition, there is only one Japanese teacher
on the course. In such an environment, how can students be expected to learn to speak
Japanese fluently?

e Irrespective of motivation and interests, students are lumped together in a single class. Some
students are interested in university subjects while others have interests that lie elsewhere.
For this reason, motivation differs, plans after graduation differ, and ability differs
immensely as well.

e Finland has too few intermediate level Japanese programmes for our students after
graduation.

e We want to strengthen the relationship with the University of Eastern Finland.

e Enhancement of the classes of Japanese culture and history.
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? Japanese Language Proficiency Test.
* Common European Framework of Reference for Languages.
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Eighth Session/ 858 v 3 v

Presentation: “4 Look at Self-introduction Situations at First-time Meetings”
K IS PG 11Z 5517 S H ORI 55 D — 54

Rika Hayashi (Lund University)
HHEE (L2 %)

Presentation summary:

The purpose of this presentation is to clarify one’s own name in contact situations. For Japanese
native speakers, there is often the problem of hearing and understanding the non-native speaker’s
utterance in Japanese. I used the contact situation data and follow-up interviews of the participants.
The data used was collected from 5 dyadic conversations, each of which involved one native and
one non-native speaker of Japanese who met for the first time. All sessions were not controlled with
respect to their first languages, their learning histories and the topics. The conversation data was
transcribed. In addition, follow-up interviews with the non-native informants were conducted in
order to collect verbal data, which is crucial for the study of language management in regard to their
cognitive processes in hearing/understanding utterances.

The results are the following. The non-native speaker could already anticipate the fact that the
native speaker did not comprehend his/her name and would therefore require clarification. It
becomes clear that the non-native speaker, having experienced a similar situation, has already
thought about how to reply to such a request. Despite the prior knowledge that the native speaker
may not understand what the non-native speaker is saying, he/she does not attempt to avoid the
usual pronunciation of his/her name or to try to pronounce it in the way that makes it easier to catch
until the native speaker requests a clarification. Interestingly, this problem of hearing and
comprehending the non-native speaker's utterance is used as a strategy or a resource for keeping the
conversation and communication alive.
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Presentation: “Japanese Language Instruction at KTH, Royal Institute of Technology: Its history,
character and future”

%3 . IKTH, E LRAFZICFEIT S HERGEEE, & D052 )

Yoko Takau-Drobin (KTH, Royal Institute of Technology)
BF R — T (KTH B2 TRERS)

Presentation summary:

The Royal Institute of Technology, in Swedish Kungliga Tekniska Hogskolan (hereafter KTH) is
a higher educational institute for technology and natural science located in Stockholm. With a
history going back to 1827, KTH is the oldest, as well as the largest, university of technology in
Sweden with 19,500 students, 1,900 doctoral students and staff of 3,600.

KTH graduates mainly civilingenjor (civil engineers), a master of science (bachelor + master in
five years). There are at present 17 different programmes for that purpose. In addition, there are
nine programmes for Bachelor of Engineering and 43 2-year-master programmes (some of them are
a one and half year-programmes). Most of these master programmes are taught in English and are
very popular among foreign students. Recently, KTH started a program for educating secondary
school teachers in technology and natural science.

Although KTH is a technical university, there have been possibilities to learn foreign languages
as an elective subject. That is based on the belief that our students need a thorough knowledge of
foreign languages, communication skills, and cultural practices in their future at multi-national
companies. Beside Swedish and English, KTH offers students language courses in German, French,
Spanish, Japanese, Chinese, and recently in Brazilian Portuguese as well.

The study of Japanese language at KTH started in the 1960s with one level, Japanese language
and culture, which was for many years the only course. In the mid-1990’s, the course was expanded
to include a second language level. In the beginning of 2000’s, KTH instated an international
programme, in which the students could choose one of five languages (German, French, Spanish,
Japanese and Chinese) as a minor. At this point, two more levels of Japanese were added. Among
the above five languages offered as minor, Japanese has been the most popular.
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This international programme, however, was eliminated from the primary choices for the KTH
application procedure in 2013 on the grounds that the programmes were complicating the selection
process. At the same time, the ratio of the compulsory subjects and compulsory electives has been
increasing for the students. These two circumstances in combination decreased the number of
students who were admitted to study foreign languages at KTH.

Meanwhile, changes in the way KTH apportioned its government funding between technical and
humanities courses had been causing the language unit to operate with large budget deficits for
many Yyears. In 2013, the university administration mandated that the Unit present a balanced
operating budget for 2015. Therefore, the Unit began a reorganization of its courses. This means
that we have to cut our class-time without damaging the overall quality. We worked through the
autumn term 2014 for this reform and the result was shown mainly in three parts: 1) the grade
system was altered from an A-F scale to pass/fail, 2) time for self-study was included in the
classroom 3) the examination should be formative and successively done in the classroom. The
reform was put into operation in the spring term 2015 and we are now working on minor revisions
with feedback from students and colleagues.

There are some points which we presume to work on for revision. One is to examine how the
motivation to study has changed due to the grading system having switched to pass/fail. The other is
to survey which kind of activities are most effective for self-study in the classroom. As for Japanese,
I changed textbook at the same time as the reform, and this has made analysis of the course
evaluation more complicated.

As | mentioned, this reform work has just begun and we continue to work on it. It will be my
duty and pleasure to report on further outcome of this reform work at this workshop in the near
future in order to receive views and ideas from participants.

Table 1
Course Before the reform After the reform
HAGE 1 | Name | Japanese Studies and | Japanese Studies and the Basics of Japanese
the Basics of Japanese | for Engineers
CEFR Al
Points | 75hp (=ECTS) 75hp (=ECTS)
Time 2520 minutes 1755 minutes (self-study 585 minutes)
45 min. x 4 x 14 weeks | 45 min. x 3 x 13 weeks
HAGE 2 | Name | Japanese Al Japanese Al for Engineers
CEFR Al | Points | 75hp (=ECTS) 75hp (=ECTS)
Time 2520 minutes 1755 minutes (self-study 585 minutes)
45 min. x 4 x 14 weeks | 45 min. x 3 x 13 weeks
HAGE 3 | Name | Japanese A2 Japanese A2 for Engineers
CEFR A2 |Points | 9hp (=ECTS) 75hp (=ECTS)

48



Time 2520 minutes 1755 minutes (self-study 585 minutes)

45 min. x 4 X 14 weeks | 45 min. x 3 x 13 weeks

HAGE4 | Name | Japanese B1 Japanese B1 for Engineers

CEFR Points | 9hp (=ECTS) 75hp (=ECTS)

A2/B1 . _ _ _
Time 2520 minutes 1755 minutes (self-study 585 minutes)

45 min. x 4 X 14 weeks | 45 min. x 3 x 13 weeks

RREN :

Ay z—7 U ESLTRRS: (35584 . The Royal Institute of Technology, AV =—7 4.
Kungliga Tekniska hogskolan, UL FERIEA THLHOKTHEMET) 1ZA T =—FT O EHEA
by VRNV AZH L LFROEEHABRETH L, TORELRIX, 1877 FIZZ DAL
B L Th 5138 140 272208, F ORiIE 1% 1827 4241520 Teknologiska Institutet T, AL
A% 12500 44, T ERRFR R EBEAE 1900 44, #UEkE 3600 4 WS 5 A U = —F Ui R
DIFRFETH D,

KTHOHFIL, BLPEEL—RET (FL3FEL2FOSHEHEF) #FL L,
17T OTarZ T L5035 (Hb—23EELTn /77 4) , KTHIZIEK., £D1ENIT3
HORFPZUV=THE BAAEI T T L) E2FOELTe T4 (RIUL 43 7'r
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AL, FEREBRMSEO T A2 729 civilingenjor (TLHE+LT P =7) (21X, SEFED
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Do
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Afterword

For many years | have worked in the field of Japanese language education. Since graduate
school, where | studied theoretical linguistics, |1 have been keenly interested in the faculty of
language we human beings possess. Therefore, when considering trends in language education, | am
always concerned with how such trends deal with the faculty of language.

My academic background and personal views on language education were, no doubt, reflected in
the content of the workshop. | proposed a style of grammar education which | regard as being the
best and most practicable at our disposal today. In extension of this, utilization of ICT-based
materials was presented as the most effective means for performing this style of grammar education,
and arranged for the workshop participants to try their hand at producing similar teaching materials.
Although ICT-based materials are just tools for bringing about a smooth language learning process,
the materials the workshop participants produced were all immensely entertaining and of a quality
capable of implementation in classroom teaching at once.

This workshop was my first direct encounter with Scandinavia. Every year, Tokai University
receives a specific number of students from Scandinavian counties who via exchange programs
register for our intensive Japanese language course for international students. Up until now, | have
lumped these students together in my mind under the common category “Scandinavian students;”
regardless of the fact that they come from different countries. However, my visit to Denmark in
connection with this workshop, and the meeting this afforded me with Japanese teachers from
various Nordic countries, has taught me much about the national and cultural differences in the
region. This newly acquired knowledge | intent to take back with me and make use of in future
meetings with our “Scandinavian” students at Tokai University.

During my stay in Denmark, | was able to ask around about Japanese language education in
Denmark, Sweden, Finland and Germany. It was made clear to me that it is no longer possible to
oppose the CEFR system, and that, in Japan, the evaluation method based exclusively on the
Japanese Language Proficiency Test (JLPT) will lose out in the long run. The workshop was very
meaningful for me, as it allowed me to consider Japanese language education in Japan as seen from
a fresh, outside perspective.

In closing, there is a statue of the Little Mermaid on Tokai University’s campus. During my stay
in Denmark | took photographs with the original Little Mermaid statue, had a walk in the Deer Park
with workshop participants and visited Royal Copenhagen’s flagship store. These were among the
enjoyable memories my visit to Denmark offered me. I would like to thank TUEC’s acting director,
Mr. Hisahiro Tanaka, TUEC staff, Mr. Jakob Skyt Jensen and Ms. Kaori Kobayashi, and also
Professor Fusato Taniguchi, former director of TUEC, for their support throughout the whole
process from start to finish. And above all, thanks to the participants who attended the workshop,
and with whom | had the pleasure of spending two fulfilling days of discussion on Japanese
language education.

Sumiko Tonosaki
Tokai University
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