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Preface

When communication occurs in an intercultural setting, doubts will always lurk about how correctly
a message is received by the counterpart. Moving from one linguistic hemisphere to another, one is
prone to think, whether an explanation is understandable, or whether alternative wordings hit the
mark. This of course applies to Japanese language teachers teaching Japanese to foreign students. But
in essence it is limited not only to Japanese, nor to education, this situation is experienced by everyone
living or working a multilingual or multicultural environment. If, across peoples and cultures, our
grasp of the world, our conceptualizations and cognitive patterns are similar and entities held in
common, then such doubts would probably not occur. But this is not the case. A diversity of
environments, lifestyles and mentalities abound across the globe and characterize reality. This leads
to the questions of how a culture’s understanding of the world is reflected in its language, and to what
extent similarities exist between cultures. From an academic vantage point, it is also interesting to
examine, how far research has come in this field.

This fourteenth workshop was given a slight, new thematic twist, thereby diverging in focus from
preceding workshops. The new twist consists of a comparative study of Japanese and the more
unfamiliar Arabic language. By examining one area of metaphor research, the workshop was designed
to address usage and treatment of idiomatic expressions in Japanese language education.

Associate Professor Abdalla EI-Moamen of Tokai University’s International Education Center was
invited as featured speaker at the workshop. Prof. EI-Moamen holds a Ph.D. in Japanese language
and literature, and is an active voice in presenting and explaining the Arab world in Japan and thereby
contributing greatly to mutual understanding between the two cultures. Prof. El-Moamen presented
his current research and garnished with interesting tales of his own experiences as a student of the
Japanese language as well as of his profuse experiences of life and work in Japan.

Apart from an unfortunate dip in participant attendance this time around, the workshop was a
rewarding and stimulating experience. Supported by numerous concrete examples idiomatic
expressions, Prof. EI-Moamen’s presentation was clear and succinct, and served to remind us all of
how rich our language, culture and lifestyles, colored as they are by metaphorical expressions.
Discussion was, as usual, lively and intense and deepened as the workshop progressed.

Fusato Taniguchi
Professor
Tokai University, International Education Center
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Workshop Announcement / B{& 850

Program

Japanese Metaphors and Idiomatic Expressions:
A comparative analysis with Arabic

When communication occurs in an intercultural setting, doubts will always lurk about how correctly
a message is received by the counterpart. Moving from one linguistic hemisphere to another, one is
prone to think, whether an explanation is understandable, or whether alternative wordings hit the
mark. This of course applies to Japanese language teachers teaching Japanese to foreign students. But
in essence it is limited not only to Japanese, nor to education, this situation is experienced by everyone
living or working a multilingual or multicultural environment. If, across peoples and cultures, our
grasp of the world, our conceptualizations and cognitive patterns are similar and entities held in
common, then such doubts would probably not occur. But this is not the case. A diversity of
environments, lifestyles and mentalities abound across the globe and characterize reality. This leads
to the questions of how a culture’s understanding of the world is reflected in its language, and to what
extent similarities exist between cultures. From an academic vantage point, it is also interesting to
examine, how far research has come in this field.

This fourteenth workshop is given a slight, new thematic twist, thereby diverging in focus from
preceding workshops. The new twist consists of a comparative study of Japanese and the more
unfamiliar Arabic language. By examining one area of metaphor research, the workshop is designed
to address usage and treatment of idiomatic expressions in Japanese language education.

Associate Professor Abdalla EI-Moamen of Tokai University’s International Education Center is the
featured speaker at the workshop. Prof. EI-Moamen holds a Ph.D. in Japanese language and literature,
and 1s an active voice in presenting and explaining the Arab world in Japan and thereby contributing
greatly to mutual understanding between the two cultures. Prof. EI-Moamen will present his current
research, garnished with interesting tales of his own experiences as a student of the Japanese language
as well as of his profuse experiences of life and work in Japan.

B Lecture:

“Considering Metaphors in Japanese and Arabic: Surveying the mental landscape of Japanese and Arabs”
Associate Professor Abdalla EI-Moamen

The meaning of language is the product of human experience and the world-view of the speaker.
From this approach, it is possible to gain insight into how the member of a specific language
community understand life and the world around him, by analyzing the meanings of idiomatic
expressions.

The lecture focuses on metaphor as a cognitive tool, and address idiomatic expressions in both
Japanese and Arabic that have undergone a process of conceptualization from physical experiences
to non-physical abstraction. By comparing the elements of simile evident in these expressions and
the nature of understanding meaning, the lecture will analyze the expressions and deliberate on the



characteristics and differences in the worldview of these two language communities. More
specifically, examples of idiomatic metaphor expressions in both languages relating to the concepts
of “death,” “love,” “time” and “face” will be contrasted and used to describe the hidden psychological
and cultural aspects of both languages. The lecture will then use idiomatic expressions in both
Japanese and Arabic clothed in the abstract terminology of “death,” “love” and “time” to present
patterns in the conceptualization process/framework of each language. This will lead to a discussion
of the concept-particularities inherent/operating in each language. In turn this again will lead to a
discussion of a person’s conceptual and cultural knowledge as bequeathed from one’s native language,
and how this “native language baggage” affects Arabic learners of Japanese (and vice-versa) in the
quest for understanding the meaning of idiomatic expressions in the studied language. Based on the
key concepts listed below, the aim of the lecture is to extract possible suggestions applicable to
Japanese language education by examining idiomatic expressions containing abstract vocabulary
from the perspective of comparative and cognitive linguistics.

m Work Session 1:
“Competence in Metaphor Literacy Inducing Student Comprehension of Metaphorical Expressions
in Japanese”
Associate Professor Abdalla EI-Moamen

Metaphorical competency is the ability to distinguish, understand and actively use metaphorical
expressions based on their various conceptual underpinnings. In step with developments in conceptual
metaphor theory and research in applied cognitive linguistics, exceeding focus is now being is placed
on the metaphorical competency of foreign language learners, and the trend is on the rise in the field
of second language education. In spite of this, in Japanese language education, research on
metaphorical competency and its training methods is still sparse.

Work session 1 will look at idiomatic expressions from everyday life, i.e. expressions relating to
numbers and the human body, and discuss the metaphorical understanding of Japanese language
learners as seen in relation to the classroom teaching experiences of the workshop participants. The
session will also examine the possibility of introducing instruction methods from applied cognitive
linguistics into Japanese language education.

Examples of idiomatic expressions: Ichi ka hachi ka; Hitori sumo wo toru; Kao ga tatsu and Kao ga
hiroi.

m Work Session 2:
“Promoting Learner Ability to Understand Metaphorical Expressions and the Development of a
Methodology ™
Associate Professor Abdalla EI-Moamen

Work session 2, will discuss whether instruction methods utilizing conceptual metaphor theory could
be more effective in raising the ability of students to understand idiomatic expressions, as opposed to
conventional teaching methods. The session will examine Japanese metaphorical expressions that are
both easy and difficult to understand, and in doing so, discussed possible effective methods and their
implementation for improving learner ability to understand metaphorical expressions.
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First Session / B 1 ¥ v g v

Lecture:
“Considering Metaphors in Japanese and Arabic:
Surveying the mental landscape of Japanese and Arabs”

R

THARGZHE 7 Z ETGFDA K 7 7 —HE —AARANE T Z TNDLRE R D> T—)

ABDALLA EL-MOAMEN

Tokai University, International Education Center
TT =T - TIE—A
g R FEBEHEE 7 —

Lecture Outline:

Much research has been done in the field of idiomatic expressions. Idiomatic expressions appear in
all languages around the world. Every nation has deep-rooted folk traditions that affect the lifestyles,
standards and values of its people. In a word, this can be summed up as folk culture, which in the
guise of idiomatic expressions are passed on from one generation to the next, and exist as a country’s
cultural heritage.

In this respect, it is safe to say that idiomatic expressions are deeply embedded in our daily lives. And,
from the standpoint of cognitive linguistics, idiomatic expressions do not reflect the actuality of our
physical surroundings, but must rather be seen as reflecting how members of the same language
community experience and interpret these surroundings. From this point of view, the contention of
the lecture was that idiomatic expressions should be considered as crystallizations of how we
experience and interpret reality.



Taking the above into consideration, the purpose of this lecture was to focus on metaphor as a
cognitive tool, and addressed idiomatic expressions in both Japanese and Arabic that have undergone
a process of conceptualization from physical experiences to non-physical abstraction. By comparing
the elements of simile evident in these expressions and the nature of understanding meaning, the
lecture analyzed the expressions and deliberated on the characteristics and differences in the
worldview of these two language communities. More specifically, examples of idiomatic metaphor

29 <¢

expressions in both languages relating to the concepts of “death,” “love,” “time” and “face” were
contrasted and used to describe the hidden psychological and cultural aspects of both languages. The
lecture then used idiomatic expressions in both Japanese and Arabic clothed in the abstract
terminology of “death,” “love” and “time” to present patterns in the conceptualization
process/framework of each language. This then led to a discussion of the concept-particularities
inherent/operating in each language. In turn this again led to a discussion of a person’s conceptual
and cultural knowledge as bequeathed from one’s native language, and how this “native language
baggage” affects Arabic learners of Japanese (and vice-versa) in the quest for understanding the
meaning of idiomatic expressions in the studied language. Based on the key concepts listed below,
the aim of the lecture was to extract possible suggestions applicable to Japanese language education
by examining idiomatic expressions containing abstract vocabulary from the perspective of

comparative and cognitive linguistics.

Key elements in the lecture
1) What are idiomatic expressions?
2) Understanding riddles and metaphors
3) Conceptual metaphors and similes
4) Metaphor imagery
5) Web of meaning
6) Abstract concepts
7) Death, love and time
8) Idiomatic expressions in Japanese and Arabic and their meanings
9) The conceptual classification system relating to “death,” “love” and “time”.

By working through the inherent meanings of various metaphors, the lecture classified idiomatic
expressions containing abstract references to death, love and time in the system put forward by G.
Lakoff & M. Johnson in 1980. This method of analysis uncovered examples of similar metaphorical
expression in both Japanese and Arabic, despite these being languages that differ considerably in
typology. This tells us, that the cognitive aspects, rather than the grammatical aspects of a language,
are at play in the metaphorical elements of idiomatic expressions. In other words, how the
metaphorical elements are imagined by the language speaker. In addition, this also proves that a
certain amount of similarity exists in imagery related to abstract concepts such as “death,” “love” and
“time”, even in cases where languages differ considerably in grammatical structure.

The central observations made in the course of this lectures analysis of the meanings of idiomatic
expressions in the two subject languages, can be summarized as follows below.

Focusing on the points listed below the lecture analyzed the meanings of idiomatic expressions in
both Japanese and Arabic.



1) Metaphors are not simply a fanciful word-play, but evince essences of conceptual meaning
deeply rooted culture. Metaphors are intrinsic to daily communication, and are a leading
method for understanding abstract concepts such as death, love and time and making informed
deductions. Furthermore, on the level of linguistic expressions, there are many that include
metaphorical elements referencing death, love and time, however, these elements are for the
most part composed of a combination of a relatively limited number of conceptual metaphors.
When theorizing about the particularities of a specific metaphor, this must be done on two
levels: the conceptual level and the linguistic level. Also, when an idiomatic expression is
expressive of a commonly used conceptual metaphor, there are cases of this being done in
both a conventional and a unique sense.

2) The numerous expressions referencing the concepts of death, love and time, automatically
activate or invoke a plethora of experience-related aspects of tied to these conceptual
metaphors. Language speakers regularly make use of diverse metaphorical expressions
concerning death, love and time, and by doing so, it can be said that it elicits or results in a
cultural model or a standardized cognitive model concerning these three concepts. However,
it can be thought of as an unbroken series of conceptual metaphors.

The method presented in this lecture for analyzing the meanings of idiomatic expressions using
conceptual metaphors, can be utilized as reference points in dictionary compilation, the study of
Arabic as a foreign language and in Japanese language education. Regarding dictionaries, for example,
if the analytical methods suggested here are applied, the focus will be on understanding the meanings
of individual idiomatic expressions, thereby promoting understanding of Japanese and Arabic texts,
and assist in better understanding of unconventional metaphorical expressions. Furthermore, in the
context of Japanese language education, this method for extracting distinctive characteristics from
concepts can also be used as a guideline/tool when explaining the use wo idiomatic expressions in
textbooks or teaching materials.
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Second and Fifth Sessions /552 « by g v

Work Sessions 1 & 2:
VJ—7tyvar1-2:

ABDALLA EL-MOAMEN

Tokai University, International Education Center
TTR=F « TIE—A
iR FEREE ¥ —

Work Session Outline:

The two work sessions were opportunities for the lecturer in conjunction with the participants to
examine and consider metaphor-related learning, and were indeed examples of instances of “learning
through dialogue.” The discussions in both work session 1 (Competence in Metaphor Literacy
Inducing Student Comprehension of Metaphorical Expressions in Japanese) and work session 2
(Promoting Learner Ability to Understand Metaphorical Expressions and the Development of a
Methodology), were extensions of the theme “understanding conceptual metaphors and idiomatic
phrases” as introduced in the lecture, and the topic of metaphorical competency as it affects learners
of Japanese was discussed. Metaphorical competency is the ability to distinguish, understand and
actively use metaphorical expressions based on their various conceptual underpinnings. In step with
developments in conceptual metaphor theory and research in applied cognitive linguistics, exceeding
focus is now being is placed on the metaphorical competency of foreign language learners, and the
trend is on the rise in the field of second language education. In spite of this, in Japanese language
education, research on metaphorical competency and its training methods is still sparse.

Work session 1 looked at idiomatic expressions from everyday life, i.e. expressions relating to

numbers and the human body, and discussed the metaphorical understanding of Japanese language
learners as seen in relation to the classroom teaching experiences of the workshop participants. The
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session also examined the possibility of introducing instruction methods from applied cognitive
linguistics into Japanese language education. In work session 2, it was discussed whether instruction
methods utilizing conceptual metaphor theory could be more effective in raising the ability of students
to understand idiomatic expressions, as opposed to conventional teaching methods. The session
examined Japanese metaphorical expressions that are both easy and difficult to understand, and in
doing so, discussed possible effective methods and their implementation for improving learner ability
to understand metaphorical expressions.

In addition, presentations and discussions were held by the workshop participants on the

implementation of metaphorical competency instruction in Japanese language education. In

conclusion, the main points of the discussions in both work sessions can be summarized as follows
below:

1. Metaphorical competency plays a prominent role in language acquisition

2. Metaphorical competency is an important skill for learners of Japanese

3. Itis necessary to determine the level of metaphorical competency in learners (e.g. through a test
that measures the extent of development in metaphorical competency)

4. In order to develop an instruction method in metaphorical competency, consideration must be
taken for the influence a learner’s native language has on understanding of metaphors.

5. In order to raise the level of metaphorical competency in learners, it is necessary to develop an
instruction method that acknowledges the intercorrelation of metaphorical competency, language
ability and communication ability.

6. Is it possible to develop Japanese language education textbooks utilizing conceptual metaphor
theory?
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FEHEDAL T 7 —REBRIEET HALZTH ) N« 2 BT A CIEHHEFETRDY
LS S A S 7 7 — CHANRBROHA] O OIERMRE L THABRFETO A X
T —FBBEMICEBTARAX T F YL s AT AL NS T [ TOWNTEINE I
WIRTEZTHiz, AZTZH VAN - AT U ALIE xRE&EA X 7 7 =250
e AR 7 7 —RE iy - BfE - EHT 587 THD, 29 L&A Z 77 —Bam &
JERRASFEFMEORIEICE b, HEFEFEHEORAZ 73 VAL« 2 BT VAR
EHESNSOh DM, HSHEE~DEANERICE>TETWD, —F, BAEEE
TIIAZ T H U T« aL BT U ARFOEMIEICET AT E D, TU—7 8w
Y3 v T, KFERHIRICBIT AR & 0 E R TR O BMEREZRY LT,
HAGEFEHE DA 5 7 7 —RBPE & TS 23018 O 2 E TOBLY TORERR
PRV 3R> Tiim L1z, & LT HAGBEE ~OI RIS B IR EEOEA O A &
BitLiz, EBICV—2%y v ar@TiE, ERORREEICS, aA Y 7 7 —Hi
AU IREIENS AAGE T EHE OBEMN A 2 7 7 —RELOBFE I O W LIZHDDE 9 D>
(COWTHE R, ZOt Yy ar T, BBRELSRAKREAZ 77— & PR N
RAARGEAY 77 —RBUIZED LI R bONHDENEZRNBE, FHEDAZ 77—
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1) MCASEEMFICBWTREARZEZR-LTNDE I L,

2) MCIZAAREFLEFICL > TEEREIO—D2TH D,

3) MCOFRERWZTERE L TEHRIEZR 52 WVMCHIET A OB FRED —D)

4) MCOEBIEZFFHET H7-0I121F, BEEEEO P T 5 5L 080 E

5) FEHEOMCZEESEL-0ICIE, MCEEHEREANRa I a=r—a  iBEhRE L
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Third Session /3 ¥ v g v

“Tips on Teaching Materials and Methods”

A “free talk” session has been incorporated in the workshop program since the fall of 2015 in response
to participant demand asking for increased time during a workshop to discuss and share teaching tips
and experiences freely, and to present teaching-related problems/issues for an open debate.

This time around, two participants made short presentations and introduced topics for discussion (see
topics and discussion outlines below). It is the intention of the organizers to include this type of
session in future workshop programs, as it provides an open, free and constructive discussion of
teaching methods and a way to keep abreast of new developments and initiatives in the field.

[EH - ZFE]FB)D T H - Tips 2

IO I7V—=Fr—=7] Byvaid 2005FKOARBHE Y —7 > a v 7K, K
U—2rvay 707 s MMUIEEAINT, B OHEEIREORBRSOBAER O TR
ElZonT, HHIZGEELAEZ DR Z Lo LR L TUELWVWEDFEEN L2 D TH
%o

AENE, oK EHBAZER SN CBROMEBIITRLESH) . Z0okyva
NI, BARFEHBICBIT DS EIERBUGORBRLT AT 47 HIEEZRELIR2WE
Ty 7T HAEREETHLZ LD, EEFIZIINALL bRENICFEKEOE Y v a v
EZRIT TV FPETH D, BINEOEHEO—BORINMCHERMZ BV L2V,

Discussion Topics / 7 4 A v ¥ a v OFFE

Topic #1 / 758 1

Presented by Chiho Kondo of Copenhagen Business School

TR R RO TR AIC LD

“Reading comprehension materials and classroom exercises for intermediate level learners”

MRRRATHE DS B 2 G & LB R E OB I L OHEEB O TR

Outline:

This topic was a call for ideas on how to improve reading comprehension classes, targeting students
having completed beginner level grammar in the Genki textbook, so that they become more than just
reading and translation exercises. The ensuing discussion generated ideas and suggestions including
having students “lead” or “teach” the reading classes, and introducing elements of reading out loud
and conversation into the exams. However, the presenter mentioned that the lack of sufficient
classroom time constitutes a major issue. Comments were also put forward stating that students
should be motivate and taught how to “enjoy and appreciate” works of literature/fiction; that more
should be done to stimulate students to read Japanese texts outside the classroom; and that students
should be encouraged to participate actively in the forming and improvement of reading classes.
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BEZITR->TWb, [FAE] OSUENRERK X2 AEROBRZIET, BT TH
) = [FER) L7ablanizdD, X0 LWREEEDOT AT 7 2ZLONTRH -7,
FRDFEFEICKT LT, FAEOR TRV MHADERBEN R 6D —F, FHEBFITR
7T [HEB% #HYIEDLHER, —EOEE ETFTW D EMERH -T2, 1E0OH
IE BT, RBRICEFRERFEOERZ ANTZL E I N EORNZEN - T, iRt
FizE i, RCEVEEMOFEKIN ARy 72T D LD EThb, ZDIEN,  THifE)
ZOLD LV L, ERMZEET LA Z2FEOEMSTICTHI21EES Lizo L
D, RERFIMIFEN B AREOLEZFHOEDE L O bHEOE 07 Y, AR
B OB 720 A ETT2DDT A7 70, SMEOM TIHEFRIZEE LEabiiz,

Topic #2 / #f7H 2
Presented by Taku Sudo of Aarhus University
A =T ARFOHEBI AL D
“Ideas for kanji classes”
ETT FADT AT 47T ]

Outline:

The presenter teaches a kanji-class of 40 students, where focus is on learning to read, write and
understand the meaning of kanyji, as well as studying their development. The issue presented for open
discussion was how best to tackle circumstances where there is a large discrepancy in the kanyji-
knowledge of each student, and where there is not enough time in each class to cover all of the
preselected kanji. The participants offered a number of suggestions on activities such as having the
students use the kanji to formulate sentences or phrases, or simply having them “play” with
combinations of kanji, or giving them problem-solving tasks on how kanji are best learned. Another
suggestion was to produce videos writing classes and make them accessible for viewing by the
students. It was pointed out that although the element of “enjoyment” in kanji learning is of central
importance, it is also necessary to structure the teaching with a detailed syllabus, and making sure
that learning objectives are achieved in every class.

W

BE, 2K 40 NDJ T AT, #EHREROBET7 7 A 2% > T\5b, HFoH
Tpoo EX BROIENT, EFORYNEHIZOWNWTHEETXL LI RBVHAE LTS,
LU, PAELCHLOEBREICENH Y | RERMPICHRD BN E ZRE72n 2 iR
BB SN, TS LIEDOSINENOIL, FOBETEHE ST XF W0 e L, 3
FTHMAEDOETESELEOE R LY, BET KA RT 77487 4 20 ANvD,
[(ZNERZDTEDITEE DTN ? | &0 ) FREMRA O A E LT 7 & D%
MWEN-ST, IHIZ, EEHFREOHMAIEVHBEMRICT S EVIRELH T, £ L
THETERELIRADENVIBIEHRDITHEZ T D2 ENRELE LDOERBH - T=—T,
VINRAEMNLSED T, 1 a~vORETOFEHREES RN EOEEHICONTDH,
SIME D BB NT,
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Fourth Session/ K4¥& v 3

Presentation: “Introduction to the Japanese Language Course at VUCV”

FEHK . VUCV (PIFHBN G > % —) HA#H =2 — X DFFT))

Chiho Kondo (Copenhagen Business School)
ITHETRE (2= VBRI

|

Presentation Summary:

1. VUCV (Vestegnen HF & VUC”)

VUCV is located in Albertslund and Hvidovre, west of Central Copenhagen, and provides general
education for adults and young people. Around 19% of the population in the western district
(consisting of nine cities) are of immigrant origin.

VUCYV employs about 200 staff and almost 3500 individuals attend courses at the school at any given
time. VUCV offers a wide range of subjects and provides classes at all levels: basic numeracy and
literacy skills, secondary school and high school. They also offer specialized classes for dyslexics.
Flexibility is one of their core values and they work closely together with other organizations in the
western district.

Japanese is one of the elective courses related to HF (high school courses aiming to qualify for
entrance into university and other higher education). VUCV provides both day and evening courses,
as well as online courses. Students are evaluated through written/oral exams and assignments.

2. Japanese B

Danish Ministry for Children, Education and Gender Equality decided rules and content for Japanese
language study in July 2010. The purpose of Japanese B is described as follows: Students enhance

42



understanding of Japanese language, culture and society through the language as well as basic
competency for intercultural understanding.

Only an oral exam is given in June at VUCV (make-up exam in August) using internal examiner and
external assessor. 48 min. for preparation and 24 min. for exam including evaluation. Students can
bring everything as well as cell phones without SIM-cards.

Examination has two parts:
1) In Danish: Unread text with around 270 letters.
Tasks: translation and summary.
2) In Japanese: Read text with around 300 letters.
Tasks: read aloud, explain the content and answer questions.

3. Teaching and future challenges

Textbook is Genki I (+ workbook I) and students finish 12 chapters in 30 weeks (14 weeks in the fall
semester and 16 weeks in the spring semester). The first two weeks are introduction including
hiragana and katakana learning. After that, two weeks are used for each chapter, plus two review
weeks. Teaching hours are three hours per week (from 18 to 21 every Wednesday).

The students (8-13 persons), who all have different backgrounds, are mainly males in their twenties
and thirties. Some of them have studied Japanese before. Their motivations are various: anime, manga,
game-lovers, interested in Japanese culture and society, want to travel or work in Japan in the future.

This course is characterized by the so-called “fifty-fifty” system. In this system, students attend the
class once a week instead of twice, and hand in 12 assignments that is regarded as “presence” in class.
But actually, quite few students hand in these assignments. Besides it will be hard to follow the class
teaching, if they don’t show up constantly and do self-study at home. According to a survey of the
students most of them prefer class teaching twice a week, but VUCV will not change this system due
to budget restrictions.

Students who do not feel ready to take the exam after one year of study, or students who have finished
Japanese B, have a tendency to take the same B level course again. (VUCV has only B level)

The above-mentioned issues pose a number of challenges for teachers at VUCV, including how to
conduct classes most effectively, and how to ensure that teaching content can meet the different needs
of the students. These issues most constantly be addressed and considered from various perspectives.

RREN

VUCV IE, a o= OFEBHIRICH DM ANBE L 2 —Tho, Z I TIEERH
BRI 2 BAFEB LUV OBRENE M STV D, AFERTIL, VUC &) ik,
BV F 2T AOWNEIZOWTOFRITITINA, BURO A & 4% ORI OV T~ Tz,

1. FEHHIRRABE T Z— (LLF VUCY)
T X, a RoN—=F L E LD LEEN - HIX T O DO BIBENTEET 5, 2
O DOEREITI 21 T 1T A, TDI B 19%BBRRELGOT-IENTH D,
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VUC (RAZEEE > HZ—) 1% 2007 FICERD TESFREN] &L TED TR ANHEE
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—ODMRE L THBROER « HEE 217> T\ 5, FEEHITH 3500 AT, BEIXEF
% EEHR, FE - IERHOBIRE ZE O TR 200 Ao TN 5,

VUCV D75 FEHE, 1) PEBHUSAEE OB FH 2 RIS R B 21T 5,
2) HURORE~ 7o/fk - BRI E BB Ry N —J 2 Z L ThD, 2) ThD [Hug
DREx T4k - #6RT) L3, Bz IV a T2 — LT ABERNTT (AARTE ZIT
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® AVU (—fAHF)
® HF (BEHBEHBEAFZERKRATR T —X)
® GSK (BIREFMREME 2 —X)

FRoa—2oN, BAEHE LR 501F HF Th D, HF IE, (51O E CEki#
BEET TCERDTENEERETHRE~OEFTZ BT, ZOANFERELHLIZHD
a—2 T, HEEKOBEFRRELEFACHHEZ TSI ENTE DL, HARGEIZZ O ORIRE
HToh%D, VUCV TORZEITEM &KMIZ/7 DI, E-leamming D 2 — A HRE I TS,
FEFIIRE ZEICER - nEARE ST, REAENT S 2 TR s,

2. HAFEB FHI#KETH)

T U= IZBITHER LV O AARGERBEREEIL, VUC OMIZEE S 1 ROHRT
HbH, HAFBIZIZALBRH Y, WAL EFEMIZOWTIXMOAERERIER, HEENED
TW5h, (201046 HIZHlE) BAEBOEHMNIL, [EZ2B UL TCHABB L OHEADI
LB~ DOEfRZ D 5 &z, LB EES o B bR o R 2% > ] 2L Th
o

FH BRI T OmY,
i H 72 A ARGER G OB 2 B9~ 5,

HR72 A ARGEDRE 2 H IO 5,
B 70 2 A T OT XA NEFA CTNEEZBRET 5,
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HHSRECB W T CEME N ZIEHT 5,

HARDA S~ D iR L OV SULER ) & X — R 8 T —~ 2 HfET 5,
2 HAFEONEEL PEEELITa L BPa—F2—TEL,

A AGE - E LBl BBt - Bas X8R EATEHT 5,

SrEE MU ER DO - DIk 2 I A N T T U—EIEHT 5,

4
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I EARER O B M4 6 H12 VUCV THEH (8 HHER) Shvbd, HEEYETH LR
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R EM GO THAEFEREOH 57 HEN L, FEHEEIX, K70 BAREFRHZA
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Sixth Session / 6y g v

Presentation: “Suggestion for Selecting 500 Kanji Characters for Young Learners of Japanese as a
Heritage Language”
FEH : TR E L THARGE 2 FSFHEED 72 00 DIET 500 FLEE 711

Michiko Suzuki (Former Teacher at Copenhagen Kana Club)
SARFRA (X N—F AR 7 T T DRI k)

Presentation Summary:

Learning kanji can be a heavy burden for young learners who learn Japanese as a heritage language.
According to reports by the National Institute for Japanese Language and Linguistics (NINJAL), the
500 most frequently occurring kanji constitute 70% of kanji in newspapers and magazines for
Japanese adult readers. This number of kanji is almost the same as pupils learn until the middle of the
4th grade of elementary school. Therefore, my presentation is my suggestion for selecting 500 useful
kanji for young learners based on considerations of appropriate learning order.

1. Background and purpose of my suggestion

When young learners learn Japanese as a heritage language, the guidelines provided by the
Ministry of Education, Culture, Sports, Science and Technology (MEXT’s 1006) for learning 1006
kanji are usually followed. However, it can be a heavy burden for young leaners at a Japanese
supplementary school to have to learn the same amount of kanji as school children in Japan. One
reason for this is the limited opportunities for encountering kanji in their daily lives.

Furthermore, Tambo points out that there are several kanji on MEXT’s list that are not used
frequently (Tambo 2012). According to three reports by NINJAL, there are around 3,000 kanji that
have been used in newspapers and magazines for adult readers. But only 500 kanji have been used
frequently, equal to 70 % of the above 3,000 kanji (See fig.1, page 49). The number of kanji is the
same as Japanese pupils learn until middle of the fourth grade at elementary school.
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In order to choose 500 useful kanji, I used the following materials: 1) MEXT’s 1006, 2) one of the
research reports by NINJAL which I mentioned above, and 3) “KANJI 2200 Listed According to
Frequency and Familiarity”.

2. Overlap in “Gendai zasshi” (2002), MEXT’s 1006, and “KANJI2200”

Figure 2 (page 49) shows how many kanji in MEXT’s 1006 overlap with the 500 most used kanji
of “Gendai zasshi” (2002). 473 kanji of MEXT’s 1006 are included in “Gendai zasshi” (2002). Some
of MEXT’s 1006 may have been chosen for the need to understand specific words like 18, k.
7% &5 in Japanese school life, even though Japanese adults do not use them in their daily life.

The other 25 kanji are Joyo-kanji and the last two kanji are 0 and “%” . ”0” means zero or is

13 2

used instead of writing real name or kanji which is not in Japanese. Neither “0” or “4 ” are included
in MEXT’s 1006 or Joyo-kanji.

Regarding overlap between “Gendai zasshi” (2002) and “KANJI 22007, there are 81 kanji like %)),
I, B which are not among the first 500 of frequently used kanji. And ”o” and % ” are again, not
included on the whole list of “KANJI 2200”.

3. My findings and suggestions

As I mentioned above, it can be pointed out that there are some differences between MEXT’s 1006
and kanji which are used frequently, even though some overlap has been identified. Additionally, I
mean “% ” should be taught since it is often used like Fff 4 . A& Wix %l 4 .

Also, vocabulary regarding subjects and school life, age-suitable understanding capacity, as well
as “on-yomi” and “kun-yomi” are elements that ought to receive due consideration when teaching
kanji.

I received useful feedback and advice from the participants in the workshop. I would like to
express my gratitude to them.

HREN :

fAGE L L CHAGEZ 2SS FHEEICE o T, BE BN OISR IRONA TV HETFD
FEE, BICABE 25, ESLERRERT ORI JuX, fHSE OB EET 500 2T,
BRSPS B DOHEEITH DI TV DEET D 70%% 55 V), ZHUE, INERRZRE
FTICHIEFELIFZIFRLTH D, ZDZ NS, MK B AEL RS FEDBET 2
DEHE BAE Z FIRSCRR A AT OMERER KIKGR D 5 Z L & L, FORT WA &R 5%
BZOD, BFEE S0 FRETHILEEZAEET D,

1. FrEOE =L HB

AARES CHAGE L L CHAEZZS TENETZFE T, 1 DOEEL DO
d, U AR PR RS EHIC & 5 PRI L EOET 1006 T THDH, LoavL, HEAE
TG CHET A BIZT DS 720D ORRGERGE 3. Ml E FISE C 2 OFE & PRI A
OETEHEL TWDIFEERAREWI 2, HEHBAEOERWVEFRZOHRIZEENATND
EWVWORRTLH D (FHE2012) L

— 75, ENLEREMSUIT OB T AL L D & ERMEEOE 500 FCHH - MESIcfib
NTWDHETD 70%% 5D 5D (K1) , ZAud, INFREE 4 FAFRRE £ Cled o B s
FlETH D,
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1 HTR - MEEEIC T D OB (ENZERENFSERT)
Ref: Fig.1 Frequency of kanji use in newspapers and magazines for adult readers (by NINJAL)

HERSES iR B SR FEA - 7A40) L{iI500F
i T | EFR

MREMEEIVEOREERT 1943 SEIPI(FS E3X/RE/EM B 280,094F 3,328F 74.5%
EoNfETE] BRI ST - IR S - )
1954€E1-12BS (10055
[RAFFHEOET ] 1976 19646£E1/1-12/31 991,375% 3,213%F 79.4%
CEIS RS R S bl
(10055E=)
MMRAMSEOETHE] 2002 B FOFBHOSEEWRM  568.716F 3.586F 75.69%
57058 (20065F) (1006=FT91.77%)

INFRZDOFER T 1006 F-OHFITIL, JEIE, FHREEE., BROFRAEFDOTZDITEA
ENTVWDHEHDOLHY, MADHFAEFICKNERFEFELERLRNLDOLH D,

T, B MEEOEFMEREEEZSEICL T, FREVIBICIEDL O, AN
GOFEMEEITHE T 2ET R RIEFTD D L 91270 D 2 L 2F D KGERE OET#Y
OHEL L, BFERETH I EEFE L,

BEICH T - TL, FHEBIBLY R OFEET 1006 7., ESZEHZEHIEHTICE 5 3 2D
wWEE, [AAREFEOZOO L9 EET2200] (B FKANJI2200) 2575,

2. [BRMEEDEHETIHAE]  (2002) | /IVFERFEET, KANJI2200 DER Y
213, SFENBCYEICH HDET 1006 T8, FORE THAMEEoEFFHA]  (2002)
(LLUFBURMERE (2002) ) DOfERBEEE EAL 500 FE ERD0ERLIZHDTHD,

2 BIAMERE (2002) fFHBHEE BAL 500 FI2 & £ 5/ NEREEERT
Ref: Fig.2 MEXT’s 1006 among 500 most used kanji in magazines

MHEEE (A |2 |3 (M4 NS | FHUAF
(2002) 78 |FH | F8B (¥FB FB |FE | i Mo |To| &
SR BF ¥ nF ¥ a7 wF RHEF (1

100

1-100 33 40 16 7 3 1 100 0

101-200 12 25 39 17 0 96 2 2 100
201-300 12 24 18 20 17 4 25 5 100
301-400 5 20 27 20 17 4 23 7 100
401-500 5 ? 22 18 20 15 89 11 100
HIREFS 67 118 122 82 60 24 473 25 2 500
BFE 80 160 200 200 185 181 |1006

FEEFH

1006 7D 5 5, 473 FRBRMERE (2002) TR BT, INARRIRFFEOEFILHE & b
ROLIERDEFTH L, KESOBEFENFET L EHL> TWD, BFEICRD & FE
DOEMSEICED D ET N2 TE T, ZTRABRLT L HAD B EAEICHLERGE L ITRS
RN, ERLRWHETAHEZ TS DEEZLND,

Zofh, FEEFTIIROWAFEHETCHLboN NE] AL Tk THAL % 25 7,
HHEFICOZENTOWR2WER 25, Tol Tx] THD, To) FFFOER, L
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Afterword

On both days of the seminar it rained, giving me the chance to experience typical Danish autumn
weather. The view from the window of my room at Tokai University European Center afforded me
many memorable impressions of the autumnal setting, such as the bright and colorful autumn leaves
bathed in light and reflecting in the water’s surface. The participants gathered at the workshop were
a diverse amalgamation of people. From people involved in specific research, to others simply
engaged in language teaching. What they all had in common, however, was a heightened awareness
of the issues facing Japanese language education and the desire to pass on to as many people as
possible knowledge of Japanese culture and language. Two days of intense seminar work with such
people was indeed a special privilege and opportunity. As for myself, over the course of the seminar,
I gained much from the process and interaction.

Thematically, this workshop deviated somewhat from preceding workshops in this series, with the
focus being on a comparative study of Japanese and the less familiar Arabic language. Even so, it
was planned with the intention of generating useful suggestions for Japanese language education in
general. To be honest, [ was initially somewhat about the chosen theme for the workshop and whether
it would suffice. However, once the workshop got underway, the insights and comments of the
participants sparked a surge of energy. With the presence of different points of view and opinions,
the discussion at times branched and unfolded in various directions, at other times, a centripetally
force acted to converge focus on a specific topic. This dynamic characterizing the workshop was one
of “individualities” resonating with each other and converging into one, only a moment later to
diverge and split into separate entities again.

This workshop was the gateway to my first encounter with Scandinavia. Although a very brief visit,
conversations with the friendly staff of TUEC was a valuable experience for learning much about
culture and life in Denmark. It was also a wonderful opportunity for taking a closer look at
Scandinavia, which otherwise has no relation to my work, and for reflecting on Japanese language
education from outside Japan.

In closing, I would like to thank the staff at TUEC for their support during my stay at the Center, as
well as extend a note of gratitude to Professor Fusato Taniguchi for giving me this unique opportunity.
And last but not least, I would like to thank all the participants who helped make this workshop such
a rewarding experience.

Abdalla El-Moamen

Associate Professor
Tokai University, International Education Center
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Participant List / 21& 4 &

Participants

Abdalla El-Moamen Associate Professor | Tokai University Japan
Fusato Taniguchi Professor Tokai University Japan
Sawako Murao Lecturer Lund University Sweden
Chiho Kondo External Lecturer | Copenhagen Business School | Denmark
Taku Sudo External Lecturer | Aarhus University Denmark
Merete Pedersen Librarian University of Copenhagen Denmark
Bartal Askersson Hansen | Student University of Copenhagen Denmark
Michiko Suzuki Japanese Teacher | Freelance Denmark
Yoko Pedersen Japanese Teacher Freelance Denmark
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