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Preface

One of the fundamentals of language learning is acquiring the sounds of the target language.
Research into the phonetics of Japanese has a long history and can be broadly grouped into two
main categories: one analyzing and classifying the structure of individual sounds, and the other
researching the chain, or flow, of sounds which combines the sounds to produce longer structures,
such as words, phrases or sentences. Over the past several decades, with the progress of
digitalization and computer technology capable of processing large quantities of data, the latter type
of research has been increasing, and based on its results, new methodologies and teaching materials
have appeared in Japanese phonetic education (including the fields of conversation and
communication education).

Looking at the phonetic structure of Japanese, it can be reduced to phonemic and prosodic elements.
The phonemic elements (segmental phonemes) being vowels and consonants, and the prosodic
elements (supra-segmental phonemes) being accent and intonation. Learners must study vowel and
consonant combinations, as well as the interplay between accent and intonation. Little attention has
been paid to the latter (accent and intonation) in conventional language education. The prosody
produced by a sequence of sounds is intimately related to the intended meaning of the utterance as
well as to the emotional tenor of the speaker, and is therefore an important function in conversation
and communication. In overseas Japanese language education, where native speakers and
conversation partners are in short supply, it is all the more important to focus attention on this
aspect of language learning.

This workshop was intended as an opportunity for reexamining prosody and its related teaching
methods, and Professor Takako Ayusawa of Akita International University, Japan, was invited to
feature as main speaker based on her extensive experience and research in this field, and on her
many years of involvement in teacher training.

Professor Ayusawa postulated that in order to accurately grasp the prosody-related difficulties faced
by learners and to instruct accordingly, it was necessary for us teachers to review Japanese accent
and intonation and the interplay between these two. By illustrating Japanese accent types (high, low
and falling), pitch curves, and intonation (especially the rising intonation at the end of interrogative
sentences) as well as commenting on instruction methods and prosody acquisition levels for
Japanese learners, Professor Ayusawa introduced us to the finer points of prosody education.

Feedback from the participants reaffirmed the importance of prosody instruction and included
expressions of desire for incorporating prosody into their lesson plans. | am very pleased that a
workshop, once again, was valuable and meaningful for the participating language teachers.

Excluding Professor Ayusawa and me, who both made the trip from Japan, the workshop gathered
fourteen participants from ten different institutions in five different countries (Denmark, Sweden,
Finland, Germany and Slovenia).

Fusato Taniguchi, Professor
Tokai University Institute of Global Education and Research
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Workshop Announcement / B {& 18 %0

Program
Title: “Considering Prosody in Japanese Language Education”

One of the fundamentals of language learning is acquiring the sounds of the target language.
Research into the phonetics of Japanese has a long history and can be broadly grouped into two
main categories: one analyzing and classifying the structure of individual sounds, and the other
researching the chain, or flow, of sounds which combines the sounds to produce longer structures,
such as words, phrases or sentences. Over the past several decades, with the progress of
digitalization and computer technology capable of processing large quantities of data, the latter type
of research has been increasing, and based on its results, new methodologies and teaching materials
have appeared in Japanese phonetic education (including the fields of conversation and
communication education).

Looking at the phonetic structure of Japanese, it can be reduced to phonemic and prosodic elements.
The phonemic elements (segmental phonemes) being vowels and consonants, and the prosodic
elements (supra-segmental phonemes) being accent and intonation. Learners must study vowel and
consonant combinations, as well as the interplay between accent and intonation. Little attention has
been paid to the latter (accent and intonation) in conventional language education. The prosody
produced by a sequence of sounds is intimately related to the intended meaning of the utterance as
well as to the emotional tenor of the speaker, and is therefore an important function in conversation
and communication. In overseas Japanese language education, where native speakers and
conversation partners are in short supply, it is all the more important to focus attention on this
aspect of language learning.

This workshop will address approaches to prosody and related teaching methods. Professor Takako
Ayusawa of Akita International University, Japan, has been invited to feature as main speaker based
on her extensive experience and research in this field, and on her many years of involvement in
teacher training.

m Lecture Outline:
Accent Types, Intonation and Pitch Patterns
Prof. Takako Ayusawa

Learners bring phonemical and prosodic elements with them from their own native language to the
study of Japanese, and depending on the mother tongue, these native elements cause various
interferences with the sounds and prosody of Japanese. By being aware of this, pronunciation
exercises can be effectively focused to counter such undesired effects. However, in order to do so, a
teacher will have to become intimate with the prosody of Japanese, and will also need to understand
the linguistic baggage a student brings to the study of the language. Based on this, a teacher is
expected to instruct by accurately identifying hindrances to correct prosody acquisition in students.

With the Tokyo-dialect as the frame of reference, the lecture will review the Japanese accent and its
intonation. Special attention will be paid to the rise in intonation at the end of interrogative



sentences. This type of intonation is used all the time in the course of casual conversation, so it is
imperative to learn it thoroughly. The lecture will therefore also examine teaching methods for
achieving this purpose.

Japanese has a so-called “pitch-accent” whereby the meaning of a word is affected by the pitch
being high or low. For example, ‘asa’ means ‘morning’ if ‘a’ is high and ‘sa’ is low, while it means
‘linen’ if ‘a’ is low and ‘sa’ is high. And where the pitch drops from high to low is most important.
There are four accent types; Head-high, Mid-high, Tail-high, and Flat. Intonation is also expressed
by changes in pitch. Falling and rising tones apply to sentence endings, whereas a flat tone applies
to phrase endings. Sentences broken off and left unfinished will also retain a flat tone. Even the
pitch patterns of sentences consisting only of a single word will be determined by accent type and
intonation. The same applies to longer sentences with modifying phrases, whose pitch pattern is
also determined by accent and intonation.

The lecture will examine accent types and intonation in specific words and sentences.

m Work Session 1:
Exercises for Drawing Pitch Patterns
Prof. Takako Ayusawa
In this work session we will draw pitch curves of the sentences in the dialogue as below, by
inserting nouns with different accent types into the brackets.

1. Are, nani?

2. Dore?

3. Are.

4. Are? Are wa ( ).

5.( )?

6. SO, ( ). ( ) no shashin.

7. He-, dare ga totta no? Anata (Kimi)? Soretomo Yamada-san?
8. Watashi (Boku).

9. He-, Omoshiro-i. Shashin ga shumi?

10. Un, maa.

Other dialogues, similar to the one above, will be produced for drawing pitch patterns.

m Work Session 2:

Levels of Proficiency for Using Rising Intonation at the End of Interrogative Sentences

Prof. Takako Ayusawa

For students of Japanese there are said to be seven proficiency levels to mastering the rising
intonation of interrogative sentences. Based on the described levels below, participants will be
asked to reflect on the proficiency level of their own students, and to consider methods for how to
bringing them up to the next level of intonation proficiency.
Levels 1-7:
(1) Uses interrogative intonation from own mother tongue.
(2) Can use rising intonation at the end of sentence, albeit stiffly.
(3) Can use rising intonation at the end of sentences and the head-high-accent for interrogatives.

4



(4) Can use rising intonation at the end of sentences with “... desu ka?” and “...masu ka?”

(5) Can use rising intonation at the end of sentences appropriate to the accent type of the final word.
(6) Can use rising intonation at the end of sentences with penultimate-accent* words such as ne”ko.
(7) Can use rising intonation at the end of sentences with penultimate-accent words such as ho’n
ending on the Japanese syllabic nasal ‘n’.

* Penultimate-accent: Accent type where the fall in pitch is located on the second mora from the
end.
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Lecture: “Accent Types, Intonation and Pitch Patterns”
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Takako Ayusawa (Akita International University)
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Lecture Outline:

The theme of this workshop was “Considering Prosody in Japanese Language Education.” The
lecture offered insight into the nature of “prosody,” while the work sessions focused on examining
methods for teaching prosody in language education. Prosody refers to the musical elements of
language, and includes the rhythm of words, changes in stress, and modulation of voice level. A
particularly important element of prosody in Japanese is modulation of voice level while speaking.
In other words, change in pitch plays an important role in spoken Japanese because these changes
affect the meaning of the spoken words. All Japanese words are regulated by a pitch accent
determining a specific pitch pattern for any given word. In addition, intonation (pitch pattern at
sentence level) functions as a means of expressing the speaker’s intent. In spoken Japanese it is of
primary importance to correctly generate and understand changes in pitch that occur over whole
sentences; changes that arise from the interplay between word accents and intonation.

Since prosody does not appear in written form, it has largely been ignored in classes where the
focus instead has been on reading and writing. However, in contemporary Japanese language
education, where verbal expression and communication skills are considered important, it is
impossible to exclude prosody from language education. It is not possible to express oneself
without attention to prosody, and instruction in prosody will probably be an integral part of
Japanese language learning, henceforth.

In order to teach, an instructor must first of all have a clear understanding of what is to be taught, i.e.
the elements of instruction. However, in conventional Japanese teacher training education, not



much focus has been placed on the element of phonetic education. The workshop lecture was not
designed as a monologue meant only for listening; it incorporated exercises for practice by the
participants. The questions and explanations covered verbally at the workshop have also been
included in the PowerPoint presentation appearing below in this report.

The first half of the lecture covered accents forms that are regularly found in individual words and
grammatical categories. The second half of the lecture focused on intonation by dividing sentences
into three parts (beginning, middle and end) and examined how changes in pitch produce changes in
meaning. At the beginning of a sentence, even if that sentence only consists of one word with a flat
pitch pattern, pitch patterns will occur where the pitch rises on the second syllable only to fall the
rest of the way towards the end. In the middle of sentences, there are examples of pitch rising to
stress certain words. At the end of sentences, if we take the word “minai” as example, a falling
intonation will elicit a negative meaning and make it a declarative sentence. On the other hand, if
intonation rises on the last syllable, it becomes either an interrogative sentence or expresses
invitation. Another example is with “kirei janai” which, depending on pitch pattern, either
expresses negative affirmation, interrogative astonishment or admiration. In Japanese, changes in
pitch to the accents of individual words that structure a sentence, and changes in pitch to intonation
that relates to spoken intent, overlap and affect the overall pitch pattern of a given sentence. In
Japanese verbal communication, it is therefore exceedingly important to learn to understand these
pitch patterns and the nuances of meaning they yield.
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Second and Fifth Sessions /&2 « 5y g v

Work Sessions 1&2:
“Exercises for Drawing Pitch Patterns” &
“Levels of Proficiency for Using Rising Intonation at the End of Interrogative Sentences ”

U—r%yarl1l - 2:
[E > FN— 2o < ) &
[BEI R K LF71 > R —2 3 o DEFERE )

Takako Ayusawa (Akita International University)
i o (EFREERT)

Work Session (Summary):

Using the handouts Koe wo Dashite Rensh( Shiyd 2002 and its attached CD, work sessions 1 & 2
examined words representing the four accent types (head-high, mid-high, tail-high and flat) and the
pitch pattern in short phrases incorporating these words. Vocalization was practiced through
repetition exercises and the correlation between accent types and pitch pattern were studied. For
example, by listening to the recorded pronunciation of the phrases “ge 'nki, ge ‘nki na kodomo” (the
apostrophe marks the fall in pitch) and tracing the declining pitch curve with our fingers, we
practiced pronunciation and examined changes in pitch. Next, we listened to the recorded
pronunciation of words representing all four accent types and to interrogative phrases incorporating
these words, and in doing so achieved both a visual and audial understanding of the changes in pitch.
E.g. “Ano re’sutoran ii yo” and its interrogative variant “Ano re’sutoran?” In this case the rise of
the final n in the interrogative clause was practiced. The exercise was repeated with two syllable
words where the accent on the final syllable falls, only to rise abruptly when converted to an
interrogative sentence (e.g. “A, a’'me. A’'me?” or “Ano ho ’'n, mi’sete. Ano ho’n?”).

After exercises focused on basic pitch patterns, changes in pitch during shorter conversational
exchanges were practiced. Using the conversation below between A and B, words with different
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accents, such as ne’ko, na’nohana, denwa and amaga’eru, were inserted in the brackets. Through
repetition of this exercise pitch patterns were again examined.

A: Are, nani?

B: Dore?

A: Are.

B: Are? Are wa ( ).

A ( )?

B: So. ( ). ( ) no shashin.
A: F0n. Kirei na shashin da ne.

The pitch curve was then traced by participants inserting words of their own choosing (ningyohime,
robotto, mikakuninhikbbuttai, mineraru-u6ta, fuji-san, okasan, umi). The pitch curve was also
traced using other example conversations. Since we used exerts from Onsei-rokubunken for tracing
pitch, it was expected to be an easy task. But contrary to this expectation, it turned out to be very
good interactive learning because all participants had their difficulties and had to retrace the pitch
based on input from others.

In pronunciation classes for exchange students at Akita International University, commercial
conversation texts along with CD’s are used, and the students are made to repeat pronunciation
verbally over and over again, and to draw the accents of words and sentences. Although there were
difficulties at first, the workshop participants learned how to correctly draw the pitch accent of
words and sentences of their own choosing. They succeeded in drawing correctly the interrogative
pitch accent for two-syllable words such as “/o ’n?” as well as the final rise of “ne!” in exclamatory
sentences, such as “kirei na neko no shashin da ne!”” which reflect the native speaker’s pitch pattern.
I hope that the participants will be able to use the knowledge of prosody gained at the workshop in
the phonetic education at their respective institutions.

The lines marking pitch in Koe wo Dashite Renshd Shiyd 2002 are generated by the phonetic
analysis software Onsei-Rokubunken.

U—rk%vvar (BR)
U—7t%yiar1-2%BLT IFEHLTHEELLS 2002) (FAL 13 FERGNE
SRR SR IR T T D Bk %W ik & CD 2L, s&EA - il - B
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Third Session /| 8 3 v a3

Presentation: “On the Relation of Intonation and Syntactic Structures in Japanese”
R 1 THAGIZEITS4 > FF—2 g > & Basthe DFFRIZ >0 T

Shinichiro Ishihara (Lund University)
AIE RS (L FR%)

Presentation summary:
In this presentation, I summarized what researchers (including myself) have found so far about
various factors that influence sentence intonation.

While effects of lexical pitch accents (e.g., a|me ‘rain’ vs. afme ‘candy’) on intonation have long
been pointed out, sentence intonation cannot be created by simply combining pitch accents of the
words contained in the sentence. It has also been known that various other factors, such as syntactic
structures, the length (or the rhythm) of the sentence/phrase, context (focus), and sentence types
(e.g., declarative vs. interrogative), influence intonation.

First of all, it has been claimed that there is a mapping relation between the syntactic structure of a
sentence/phrase and intonation, that is, syntactic structures are reflected on intonation according to a
set of rules. This means that two phrases with different syntactic structures will be produced with
two different intonation patterns. For example, two noun phrases [[umai wain]-no e] ‘[[tasty wine]-
of painting], a painting of tasty wine’ and [umai [wain-no e]] ‘[proficient [wine-0f painting]], a
proficient painting of wine’ show two different intonation patterns, although they contain exactly
the same sound segments /Ju maiwainno el (as well as the same lexical pitch accents). The
difference in intonation allows the hearer of these phrases to distinguish the differences of their
syntactic structures (and the meanings accordingly).
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There are cases, however, where the mapping relation between syntactic structures and intonation
breaks down due to the number or the length of the words contained in the sentence/phrase. In such
cases, a sentence/phrase may exhibit an intonation that differs from what is expected from its
syntactic structure. There are also cases where two sentences/phrases with different syntactic
structures end up with the same intonation pattern. It is considered that such cases occur because
speakers tend to opt for a more rhythmical intonation pattern regardless of the syntactic structure.

Furthermore, the same sentence may be realized with different intonation patterns depending on the
discourse context. It is well known that the notion of focus has a great impact on intonation. When
one word in a sentence bears a focus, it influences the intonation of the entire sentence, and as a
result, the intonation may end up resembling that of another sentence with a different syntactic
structure.

Focus is also closely related to sentence types. Declarative sentences (e.g., ‘I can see a crocodile.”),
questions with question words (‘What can you see?’) and Yes/No-questions (‘Can you see a
crocodile?’) all have different intonation patterns (other than the rising intonation at the end)
depending on the presence/absence or the location of focus.

All these cases show that sentence/phrase intonation is created as a result of intricate interactions of
various factors, such as syntactic structures, rhythm, focus, sentence types, and so on.

Intonation can be discussed not only from the perspective of sentence production (how a
sentence/phrase is uttered with an intonation pattern), as we have done so far, but also from the
perspective of sentence interpretation (how a sentence/phrase is interpreted based on the uttered
intonation pattern). It has been claimed that intonation is assigned not only to sentences that are
actually uttered acoustically, but also to sentences that are read silently. It has been suggested that
an abstract intonation is assigned to silently read sentences in the hearer’s mental representation,
and that it affects the interpretation of the sentence. For example, when native speakers of Japanese
(silently) read a phrase like shinsetsuna gakusei-no ane ‘kind student’s sister’, many of them
perceive that the person who is kind is the student. However, when they (silently) read minimally
different phrases like taihen shinsetsuna gakusei-no ane ‘very kind student’s sister’, more speakers
perceive that the person who is kind is the student’s sister rather than the student. This result
suggests that a change in the number of the words contained in the phrases alters the abstract
intonation pattern to make it more rhythmic, and as a result, hearers prefer a different interpretation.

Recently, there have been various new developments in the linguistic study of intonation, in terms
of new theories as well as new data from dialects that have been understudied so far, and new
further findings are expected. I would like to continue to study more on intonation from different
perspectives.

30



RREK

Z DFEFRTIEL, i@%yk* va ORI LY B 2 DA RBmRICBE LT, Zh
F CORATHIFERH D DOWFFE T -o CE =l ta T LD E L,

HIEOY v F - 77%/F(WiﬁrﬁaMﬂv&r%amm)éli647F*_
3V DBEWIESERENTEELER, XOA v bRr—a i, EEEICEFORICE
ENTHFEOT 72y a0 ERbR T TR EHA, TOIEINICYH, HiEHEE.,
XRMOES (VAL) | R (Z7xr—HFRA) | XOfE CERCC, B 728,
Fea RBEENZNZNICA v bR —2 a NN BER 5252 L b0 ho>TVET,

FTRANT, XXM ORFEEE L A bR —3 a NTEBEZRRIH L L EbI T E
7, ﬁﬁ%Lﬂgm@W*W@%& WZA v hRx—va VISR TWD D Z L TT,
O, HFREHEIENED 2 00O, Eo oA v MR —Ta UTHRFEINDHZ LR
F7, I [EHRWT A D] & [EFW[TA D] LW D BERODIES 2 D0h]
IE, EBbbhh [9F WD WADR] EWORILE (87278 MZ) ZHALTWRDE G,
AV M= a L ZTEVRH Y £, TOEWICED . 20 200 BV E NITHEE
& OEW (Z L TERERDEN) Z2XKBTH5ZENTEET,

L)L, HEEHENFCTH, PICEENLHBEOKLE S OREBIZL - T, TH&%
DHNTLEI ZE LBV ET, TOME, HLC0MN, FesEENb TS O
CITEIA VPR —va U TREINDGZELHY T L., HaEHBENED 2 203X H)
NFEICA Y b= a a0l tbdH 0 9, 20T, KGR
B —EDY RLFEEFEST-A L "R —2a VBN ENAEANH LT DI B EEZD
NTWET,

Flo, —ODOXMN, XRIZESTEI AV FRr—valilioTERINDHIIELH D F
T, FFC T+ — A (ER) CWVWIOAITIA v b= a VICKREREE L5252 81T
E<HBNTWET, XHOHDHFEIZT 4 — N ADBENPNTRE, XKD Fhxr—v
a UNEDY . TR, BIORGEMEEDO L E ISP v b xr—vaiihdl tbd
D EF,

SO T = AT L bEELREARIH Y £3, RO BE =Y
MRz 5, 1) . BefFgefse ( TEMBAR 52 ) | Faseise ( hE<icy
MWRZ5H21 ) O hx—vaxid, GERISTET ﬁ%héi%@iﬂﬁu%_%)
TA—DADOFE, b LALZDAEIZLD ., @wﬂ%wiﬁ

INHEDOZ NG, XXRADA Vb —Ta ., T N, EEREE. VXA, T
= A, XOFEFR E Ok x QBRI EHEIIE AV HAEIEH LICRER E LTHER
ERBHEDOTHLEND) ZENTEET,

ZZETIEHIRAO THEE] L WO BLE CC/RIBRED X DA v b R— 3 TR
ENDBM) oAy hF—varERTEELEN, M0 IR W8S (RER
ENTEA v b R—2arvzEb LI EDOI I MPNEIREND DY) ITHRAZBLTA
b* VAV EBEZTCHRDLIELTEET, A2 bxr—v a3 VITFEBICEGE SN D LD

IZHEZBNDHDTIERL, IRRTEINTLLGATH, E@$?%@i@4yk*—
YN E I, XOMBRICEELE 52 THhD 2 b amnoTnET, filxiX, THUZRS
Aobli] LD A E B ARGEGE IS MLT%%ok\%<®Aﬂﬁ@&®ir‘$Jf%

31



HEVWHIIRRETHOICHR L, TREBGZRZADH ] LW mZBFELTH L H LBl
DIE Tl ThHEWVWIRIRETAANRHEZ D2 LN TWET, Zhik. Bk L
EDICAIOFICEENDHEEOENEDLSL Z Licky, EEOFTELNT) A2 b3
—a DY RLAREDLSTL D70, BEOTERPFEND LI bEEZX LT
F7

BE, SiEF0A 2 b Fx—v a3 UHFRICAWTCIL, BFTOBERS 2 E TR EA T
WD T HEREDH LT —H Nk & ERFE I, ZIvE TUL EIZH LWIE B HIRE
SNTVWET, SBBERBREZHC TERA RAKENL AV A= a VERTHE D
EHSTWET,

32



Fourth Session/ B 4¥# v g v

Presentation: “Rethinking Prosodic Modules: How About Starting to Learn Japanese
Through Questions?”

WK . THAGFZEEIX TEAGDFE A ? — AT 2 — L DFE—)

Nina Golob (University of Ljubljana)
=—F.gduv7 (Va7 y—F K%

Presentation Summary:

0. Introduction

It is nowadays generally recognized that the impact a learner of a non-native language makes on a
listener with their well-elaborated pronunciation is enormous. This has led to pronunciation classes
having been commonly integrated into second language (L2) or foreign language (FL) curricula.
Nevertheless, recent trends to employ communicative approaches in L2 and FL pedagogy seem to
be lagging behind with regard to pronunciation. This presentation discussed linguistics and
pedagogical reasons for its present under-development, the consequences reflected in a
communicative competence of Slovene learners of Japanese, and offered suggestions on how to
include pronunciation aspects of a language into L2 and FL curricula more effectively.

1. Pronunciation and its present state in L2/FL curricula

Linguistic knowledge has always been a prerequisite for language pedagogy, both for a L1 (native
language) and L2/FL language pedagogy. When L2/FL pedagogy was established as a scientific
field, structuralist approaches were the mainstream in linguistics, in L2/FL language studies, and in
L2/FL pedagogy as well. However, in spite of the prevailing communicative approach in recent
years, placing focus on interaction in L2/FL pedagogy, several linguistic domains still remain
under-researched, even in L1 studies. These domains were not recognized as vital elements in
language teaching and were therefore not treated adequately in L2/FL pedagogy.
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One such domain is language phonology, especially its part on prosody and the existing prosodic
modules. This paper asserts that the structure of the present prosodic module is not well-applicable
to the L2/FL pedagogy and consequently does not offer an effective guideline for textbooks.
Neither does it explain a learner's acquisition processes.

Yet another reason for the under-representation of phonology in L2/FL curricula is pedagogical.
While other language domains such as writing, vocabulary, grammar etc. build knowledge from
bottom to top and thus follow a simple principle of presence or absence of the learner’s knowledge,
pronunciation cannot function in such a way. This is because the segmental phonology and prosodic
phonology appear simultaneously with the very first spoken word. In other words, different
phonological characteristics of speech are hidden behind even very short, basic sentences.

As a consequence, a learner is bombarded with numerous and uncontrolled information already at
the beginner stage, which deprives the learner of linguistic and communicative competence.

2. Miscommunication by Slovene speakers of Japanese

Gaps in L2/FL knowledge applied in communication generally come from a learner's insufficient
awareness of the L2/FL language theory, which is compensated by L1 knowledge (L1 interference).
Such cases were reported for Japanese voiceless vowels, typically interpreted by Slovene speakers
of Japanese as a vowel elision along with regressive assimilation on surrounding consonants (Golob
2013). Other examples include accentual misuse in different intonational surroundings, when words
of different accentual patterns undertake one unified pattern (Golob 2011), and lack of control of
intonational contour for expressing emotions (Golob 2008).

3. Towards a pragmatic prosodic module: Language phonology and pedagogy hand in hand
It is anticipated but revealing that the more complex phonological structure of information is
involved, the greater the possibility a learner will miscommunicate it. Consequently, keeping in
mind communicative aims in L2/FL pedagogy, it is proposed that at least two main changes be
made to achieve them. The first change concerns the present bottom-up sequence of teaching
pronunciation, which leaves out the knowledge of cultural and social background. This should be
reversed to top-down so that a learner would be able to gain pronunciation skills according to the
communicative approach. This first change offers a possibility for the second, linguistic change.
Learners' acquisition problems can offer insight into the linguistic structure of their L1 and L2
respectively, and can help build a language (prosodic) module that would serve well in linguistic
studies, language typology studies, as well as in language teaching and acquisition. This
presentation offered one step towards such a prosodic model.
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Golob, N. 2008. Speaking Emotions in Japanese. Asian and African Studies, Volume XII, Issue 3.
Golob, N. 2011. Acoustic Prosodic Parameters in Japanese and Slovene: Accent and Intonation. Acta Linguistica

Asiatica, Volume I, Issue 3.
Golob, N. 2013. 973 and the Spread of Voicing Feature in L2 Japanese. Acta Linguistica Asiatica, Volume III,

Issue 3.
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Sixth Session / 6 ¥ v a v

“Tips on Teaching Materials and Methods”

The fall 2015 workshop introduced a new program element to the Japanese Language Education
Workshop Series. Based on feedback from participants in the past asking for more time during
workshops to discuss and share teaching tips and experiences freely, it was decided at this
workshop to devote an entire session to such a discussion.

To get the discussion going, two participants contributed with short presentations on tips of their
own and recommended teaching materials (outlines of these presentations are included below). It is
the intention of the organizers to include this type of session in future workshop programs, as it
provides an open, free and constructive discussion of teaching methods and a way to keep abreast of
new developments and initiatives in the field.

[T » BT EB) D T A - tips ZE)

2015 FKOAARBHEY —2 v a v 7 TE, 2OV =X BT 5877 n s T A
HENBEASINT, B OHBEEBORERLHMAIER O TR EIZOWTHHIZEELA X
LM Z S > MR L TIELWEDORNLATL D FEOLNTWEZ Enh . ZO/BITIS
2B, TV — - h—=7 ORI ERTLLIC LT, ForyalD [HM - #H=
IEEID TR - tips ] BNZENTh D,

AEZDEyva TR, Zo0REKEEHBERIZEMINTE GBROMEITTLELS
) . 2oty arid, BARBHBICBIT2IEIERBIGORBRST AT 47, FHik
HELERELIRWETY 2T T2 RS THL BN 2 &b, EEF XA
b HRIICFEEEDOE v a VERIT TV B L TH D, SINEDOEEED —EDOSNRHE
AR 2 BV L2V,
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First Presentation / 25 1 %%
Presenter:  Kikuko Setojima
Institution:  Sprakcentralen Malmo stad, Modersmalsenheten (Sweden)

Title: “Introduction of NHK for School and the Kanji Ninja App”
FRE . WP T

AT AT =—TFT N ATEiEE X —REEEE R

4 [#H#P/r—NHK for School, HF2E 7 7V |
Summary:

This presentation introduced a website and an app for Japanese language learning.

1. NHK for School

http://www.nhk.or.jp/school/

This website is designed by NHK to provide online educational programs for schools in Japan. The
site is also useful for Japanese language learners and teachers. It is a rich resource containing
thousands of video clips and games, along with lesson plans and worksheets. The content can be
searched by school subjects or by grade.

For use in the classroom, | recommend video clips from the social science section on history,
geography and culture and tradition. These programs are easy to use in class because the video clips
are rather short (10 to 15 minutes long) and the students are usually interested in these topics.
Furthermore, all video clips have Japanese subtitles, which students find helpful.

2. Kanji Ninja App
https://play.google.com/store/apps/details?id=jp.co.gakkonet.quizninjategakikanjidrill&hl=ja

This is an app for learning the 1006 ky6iku kanji (educational kanji) by practicing writing the kanji
on the screen of a smartphone or tablet. It is free and very easy to use, perfect for practicing kanji in
one’s spare moments.

2K
ZORETIE, BABHBICHEHT 20794 T 7 UREN ST,

1. NHK for School
http://www.nhk.or.jp/school/

NHK 3R ANFICBE L T A EE BB o1 b, FHIE. HAROZEHH O
FHEAT TH D05, AAFEOFEHE, BENC L > THOAEMRA T4 VM D # ST
W5, Bl Uy IR — A BETT LRI - N EZOFEEFEZDLLEDOHEZ N
AT UVNE, BRI ERIIFEIEITREBET L2 ENTE D,

AAGEDOHETIZIE, s, HE, Bl Bt o Mtafl) RoFMELBEID L
7o, fhE BIE— IS FEF LR LR > TWA 0 ThY, FLB\HO 2V v
X, ENb 10006 1 540 EHNOT, HETRLIDIZHRWT WD, &8l 7 Y v
T —HEICTHEBMAOND LR TEY, FEHOMTIZRD LFHTH D,
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http://www.nhk.or.jp/school/
https://play.google.com/store/apps/details?id=jp.co.gakkonet.quizninjategakikanjidrill&hl=ja
http://www.nhk.or.jp/school/

2. HEFIETTY
https://play.google.com/store/apps/details?id=jp.co.gakkonet.quizninjategakikanjidrill&hl=ja
INFRTEIBEET 100 6 FNRFHEXTHFHTELT Y, B THF Y n—RT
X, W REELROT, Hrob LRI TRICHE N TE S &2 A0,

Kikuko Setojima.
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Second Presentation / &8 2 &%
Presenter:  Yoko Nishina
Institution:  University of Erfurt (Germany)

Title: “Utilizing Human Resources in Overseas Japanese Language Education”
¥ERE . CRBGIT

P 7 7 hRY (FAY)

R SO AARGEHEIZBIT DAY Y — 2 DIEH

Summary:

Overseas Japanese learners usually have little contact with Japanese and little experience of Japan
in their country. The presenter has taught Japanese language at a university located in former East
Germany, where Japanese are rarely seen, and has tried several different methods to overcome this
problem. Visitor sessions, public oral examinations, parties etc. offer the possibility of such contact
situations but they often remain as singular events. “Nishina 2010 reports a continuous course
design for learning Japanese through real activities with visitors from Japan. The objective was to
provide action-oriented learning by holding presentations at bilingual seminars, compiling tourist
information, caring for the families of conference participants etc. In addition, language exchange
(Nishina 2011)? and the use of multimedia and internet (Nishina & Schmidt 2013)® were helpful.

On the other hand, the question also arises of what to do in case of a permanent flow of tutors and
guest students; a circumstance which reflects the present author’s current situation. So far, only
little research has been done on how to utilize such human resources in regular language courses.
One of the successful projects with an equal number of Japanese native speakers learning German
and German native speakers learning Japanese is the peer work on translation that enables
intercultural understanding and autonomous and cooperative learning.

“Katayama & Suga 2010 reports that, even in Japan, beginner level students of Japanese do not
sufficient use of human resources. In overseas Japanese language education, human resources
present a great opportunity that should be actively used and incorporated into the lesson plans.

2K

WAL D A ARGEFEEF LY SREOHEMBGE A D72 <. BHRIZOWTORBRSLH AN E D
BP0, BREHOHBEHESGZIPERMOAARANEZ RS Z L b T, Zh
FCZOMEERRT 2 HEEZW ONPRATET, X—=TFT 41—, EVF—FEy Iz,
AN 7 &, HAN & O Z R EITHAAND TRBIToT208, TN A R
NOMERE ZFF O —BMED L DI T E R N2 Enh, a— ALK E BANS OFGE & Ok
BRAZ VIR ENRUC T A > L, Mk Y F a7 2l &b d b (0F 2010)
AMEREIICBT LT VBT —2a v TTNBDLOERHMER & BN, FEBINEF %
OEMEER L, FEHEFOFEEKRMEZEAL U HITEERO B AEFEEZ DI Lz, RBEEEE &

! See reference material no. 1 (page 41)
’ See reference material no. 2 (page 41)
* See reference material no. 3 (page 41)
* See reference material no. 4 (page 41)
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KT DX T A8 (CR 2011) | AT AT 4 7 X —% v bOFIH (CF
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51 F3Cik (Reference materials):

1. ZBBAIL 2010 TAMT T 29Ik 58 & DT DRBRAZTRIGEE ] 22— 2 7 A ]
[ A AGEZCE ks = agam ] Vol. 22:108-120:

2. [CRHGIT 2011 T2 o7 AEEOFERBE XK - KT 2 BEMEEE 0912
[ BAGEZ A dEisSaam L] Vol. 23:80-90

3. [ZFMSIL &UIrike Schmidt 2013 ¥ & A A2 ¥ B A— KL~ Von JaChiMuMe zu
JaChiMoodle] Japanisch als Fremdsprache (JaF) 3: 24-41

4. RIS, BETE 2010 [ A AGEAIRR B O mIc B4 5 FEERA] [RY 7
7] 19%

Yoko Nishina.
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Afterword

First of all, let me say how surprised | was by the variety of participants attending the workshop.
Approximately half of the participants were language teachers based in Denmark, with the other
half consisting of teachers from Sweden, Finland, Germany and Slovenia. In addition to this
national variation, it became clear that the participants were engaged in Japanese language
education at very different levels. Some participants taught Japanese at the university level to
students majoring in Japan studies; others taught at high school level; one participant taught
Japanese to Japanese children at a local native language school; another used to teach Japanese but
now works as a librarian; a third participant was in Denmark on a working holiday visa and was
interested in Japanese language education. On top of this, native languages at the workshop were
Japanese, Danish and Slovenian. All of this made for a participant group with distinctly different
relations to Japanese and language education. Many of the participants had participated at previous
workshops in the past which attested to the relaxed atmosphere and friendly manner in which issues
were discussed. This workshop series is undoubtedly a valuable opportunity for discussing Japanese
language education with colleagues; especially for those working in environments where there is
little chance for daily communication in Japanese. The session on teaching tips and experiences
offered useful insight and information on how to optimize teaching methods. We heard about
positive experiences with inviting Japanese exchange students to participate in Japanese language
classes, and about web-based language learning tools.

The workshop also included two presentations that supplemented the content of the main lecture.
One of these was on the relationship between intonation and sentence structure, and the other was
on the effects a native language has on Japanese pronunciation. Furthermore, | think that the
questions concerning pitch control, sound generation and sound waves helped to deepen the
understanding of pitch patterns for all present at the workshop. Thanks to the active engagement of
the participants it was also a very beneficial workshop for me as well.

TUEC, the organizer and venue of this workshop, is a building situated beautifully by the sea and at
night, the bright lights of Sweden across the narrow strait can be seen from its windows. There is
also a local harbor nearby, and during a morning stroll in that direction, | saw people swimming in
the ocean. I was also pleasantly surprised that we were served “Danish style” sushi for one of the
workshop’s lunches. I would like to thank TUEC’s staff for all of their assistance.

Takako Ayusawa, Select Professor
Akita International University
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Participant List / &4 &

Participants:
1. Takako Ayusawa, Akita International University (Japan)
Fusato Taniguchi, Tokai University (Japan)
Nina Golob, University of Ljubljana, (Slovenia)
Yuki Nakagawa-Laakkonen, Joutsenon Opisto. (Finland)
Yoko Nishina, University of Erfurt (Germany)
Shinichiro Ishihara, Lund University (Sweden)
Sawako Murao, Lund University (Sweden)
Kikuko Setojima, Modersmalenheten, Malmé (Sweden)
Chiho Kondo, Copenhagen Business School (Denmark)
. Yuri Anzai, Aarhus University (Denmark)
. Merete Pedersen, University of Copenhagen (Denmark)
. Jesper Beckman, VUF Frederiksberg (Denmark)
. Yoko Pedersen, Freelance (Denmark)
. Michiko Suzuki, Freelance (Denmark)
15. Atsuko Watanabe Bertelsen, Freelance (Denmark)
16. Manami Kunitomo (Denmark)
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